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  This	  materials	  development	  project	  explores	  the	  role,	  use	  and	  forms	  of	  humor	  in	  the	  classroom.	  This	  IPP	  is	  a	  collection	  of	  a	  series	  of	  three	  workshop	  plans	  for	  ELT	  teacher	  trainers	  located	  in	  Latin	  America.	  The	  workshop	  plans	  are	  preceded	  by	  a	  rationale	  that	  explains	  the	  relevancy	  of	  the	  topic,	  the	  author’s	  personal	  belief	  statement,	  and	  an	  exploration	  of	  final	  key	  learnings	  from	  developing	  this	  project.	  Each	  workshop	  plan	  is	  followed	  by	  a	  reflection	  on	  aspects	  that	  went	  well	  along	  with	  suggestions	  for	  further	  improvement	  and	  a	  revised	  version	  of	  the	  workshop	  plan.	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Humor	  in	  the	  classroom	  
	  
	  
“The	  person	  who	  can	  bring	  the	  spirit	  of	  laughter	  into	  a	  room	  is	  indeed	  blessed.”	  	  	  	  	  	  	  	  	  	  	  	  	  	  -­‐Bennett	  Cerf	  	  Fifteen	  different	  stuffed	  animals,	  fifteen	  students	  and	  fifteen	  ways	  of	  making	  connections	  between	  the	  stuffed	  animals	  and	  the	  students.	  This	  was	  a	  moment	  when	  I	  used	  humor	  in	  the	  classroom	  in	  order	  to	  keep	  students	  engaged	  and	  foster	  a	  nurturing	  classroom	  environment.	  It	  was	  a	  Friday	  afternoon,	  and	  my	  students	  had	  just	  finished	  talking	  with	  a	  partner	  about	  what	  they	  had	  learned	  during	  the	  week.	  We	  were	  doing	  a	  whole	  class	  sharing,	  and	  each	  student	  had	  to	  mention	  one	  thing	  they	  had	  learned.	  As	  students	  raised	  their	  hands	  to	  share,	  I	  gave	  them	  a	  stuffed	  animal,	  as	  a	  tactile	  element	  to	  hold	  while	  they	  talked,	  and	  mentioned	  three	  or	  four	  unique	  and	  playful	  words	  that	  described	  why	  I	  had	  chosen	  that	  stuffed	  animal	  for	  them.	  All	  the	  descriptive	  words	  I	  used	  reflected	  positive	  qualities	  of	  my	  students.	  They	  all	  seemed	  to	  find	  this	  quick	  moment	  funny	  and	  inspiring.	  I	  noticed	  that	  each	  student	  seemed	  to	  feel	  validated	  and	  acknowledged;	  my	  students	  also	  found	  the	  link	  I	  made	  between	  them	  and	  a	  particular	  stuffed	  animal	  funny,	  lighthearted,	  playful	  and	  overall	  humorous.	  This	  moment	  did	  not	  take	  more	  than	  ten	  seconds	  for	  each	  of	  the	  students,	  but	  it	  did	  seem	  to	  go	  deep	  within	  their	  hearts	  and	  souls.	  	  
The	  use	  of	  humor	  in	  the	  classroom	  can	  be	  an	  amazing	  tool	  for	  creating	  moments	  that	  help	  encourage	  participation	  and	  learning.	  The	  converse	  is	  also	  true:	  the	  use	  of	  humor	  can	  be	  a	  medium	  for	  shutting	  students	  down	  and	  making	  them	  feel	  discouraged.	  Humor	  has	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dark	  and	  negative	  sides,	  such	  as	  ridicule,	  mockery,	  stereotyping,	  scorn,	  derision,	  contempt,	  etc.,	  which	  could	  potentially	  degrade	  and	  dehumanize	  a	  student.	  This	  IPP	  concerns	  the	  power	  of	  positive	  uses	  of	  humor.	  For	  the	  purposes	  of	  this	  project	  and	  the	  workshop	  plans	  included,	  effective	  humor	  is	  defined	  as	  the	  use	  of	  words,	  images,	  stories,	  incongruity,	  etc.	  to	  make	  something	  amusing,	  comical,	  absurd,	  ridiculous,	  laughable,	  or	  even	  preposterous.	  	  Humor	  can	  inspire	  laughter	  and/or	  pleasure	  and	  can	  help	  engage	  students	  and	  promote	  meaningful	  learning.	  
	  In	  order	  to	  fully	  comprehend	  and	  follow	  the	  workshop	  plans	  designed	  for	  this	  project,	  it	  is	  essential	  to	  understand	  the	  premise	  of	  this	  work.	  Humor	  is	  an	  effective	  tool	  teachers	  can	  use	  to	  maximize	  students’	  learning	  if	  used	  intentionally	  and	  thoughtfully.	  First	  of	  all,	  when	  used	  consistently,	  humor	  can	  help	  create	  and	  maintain	  a	  learning	  environment	  where	  students	  feel	  relaxed	  and	  free	  to	  participate	  more	  actively.	  The	  more	  students	  laugh	  and	  enjoy	  the	  class,	  the	  more	  relaxed	  and	  comfortable	  they	  feel.	  Secondly,	  humor	  can	  serve	  as	  a	  means	  for	  teachers	  and	  learners	  to	  connect	  in	  a	  way	  that	  helps	  promote	  a	  more	  trustworthy	  relationship.	  Once	  a	  meaningful	  connection	  or	  bond	  is	  created,	  students	  become	  more	  willing	  to	  take	  risks	  in	  their	  learning	  and	  to	  trust	  the	  process	  that	  will	  help	  them	  become	  more	  successful	  speakers	  of	  English.	  Thirdly,	  humor	  has	  the	  power	  to	  help	  create	  memorable	  and	  enriching	  experiences	  that	  will	  allow	  students	  to	  better	  remember	  language	  and	  content	  covered	  in	  class.	  When	  humor	  is	  used	  as	  part	  of	  an	  activity	  or	  teacher	  instruction,	  students	  can	  create	  associations	  between	  what	  makes	  them	  laugh	  and	  the	  content.	  Finally,	  humor	  can	  help	  keep	  students	  on	  task	  and	  engaged	  with	  the	  lesson.	  Even	  if	  students	  do	  not	  find	  a	  particular	  lesson	  interesting,	  the	  effective	  use	  of	  humor	  can	  help	  keep	  students	  alert,	  focused	  and	  engaged	  throughout	  the	  lesson.	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In	  order	  to	  better	  understand	  the	  role	  of	  humor	  in	  the	  classroom,	  it	  is	  helpful	  to	  have	  an	  overview	  of	  what	  previous	  literature	  and	  research	  have	  discovered	  about	  its	  role	  in	  learning.	  While	  the	  use	  of	  humor	  has	  not	  been	  extensively	  researched	  there	  are	  a	  number	  of	  authors	  who	  have	  dedicated	  time	  and	  work	  to	  this	  topic.	  	  
Morrison	  (2008)	  argues	  that	  humor	  can	  be	  used	  to	  maximize	  learning	  and	  help	  students	  remember	  content	  more	  effectively.	  Maximizing	  learning	  refers	  to	  the	  intention	  of	  creating	  more	  opportunities	  in	  the	  classroom	  during	  which	  students	  can	  practice,	  use	  and/or	  make	  sense	  of	  the	  language.	  She	  explains	  that	  memories	  are	  strengthened	  when	  links	  are	  created	  between	  positive	  emotions	  and	  content.	  Morrison	  has	  spent	  over	  a	  decade	  of	  her	  professional	  life	  observing	  classrooms,	  interviewing	  students	  and	  teachers	  and	  carrying	  out	  research	  in	  which	  she	  has	  studied	  the	  links	  between	  humor	  and	  learning.	  	  
Through	  research	  related	  to	  the	  psychology	  of	  humor	  and	  the	  application	  of	  humor	  in	  education,	  Martin	  (2007)	  discovered	  that	  when	  humor	  is	  used	  in	  the	  classroom	  as	  a	  strategy	  for	  helping	  students	  to	  remember	  content,	  scores	  in	  tests	  and	  exams	  are	  higher.	  He	  explains	  that	  students’	  ability	  to	  remember	  knowledge	  and	  content	  increases	  when	  associated	  with	  the	  moments	  of	  the	  lesson	  when	  they	  have	  fun,	  enjoy	  learning	  and	  are	  engaged.	  	  
According	  to	  Banas	  (2011),	  the	  use	  of	  humor	  helps	  build	  cohesion	  in	  the	  classroom,	  thus	  helping	  learning	  develop	  in	  a	  safer	  environment.	  He	  explains	  that	  cohesion	  in	  the	  classroom	  is	  when	  students	  begin	  getting	  along	  and	  respecting	  and	  supporting	  each	  other	  in	  their	  learning	  processes.	  The	  more	  cohesive	  the	  group	  is	  the	  safer	  the	  environment	  becomes	  for	  students	  to	  participate	  more	  willingly	  and	  freely.	  A	  safe	  environment	  is	  one	  in	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which	  students	  feel	  comfortable	  taking	  risks	  with	  the	  language	  without	  the	  fear	  of	  being	  judged	  or	  made	  fun	  of.	  Banas	  also	  suggests	  that	  humor	  has	  the	  power	  to	  soften	  criticism	  and	  feedback	  received	  from	  peers	  and	  the	  teacher.	  	  
Berk	  (2002)	  researched	  the	  use	  of	  humor	  in	  the	  classroom	  as	  a	  way	  to	  connect	  with	  students	  and	  engage	  them	  in	  learning	  that	  would	  facilitate	  their	  academic	  success.	  He	  emphasizes	  that	  humor	  has	  a	  number	  of	  psychophysiological	  benefits	  such	  as	  being	  able	  to	  detach	  mentally	  from	  professional	  and	  personal	  problems	  so	  that	  both	  teachers	  and	  students	  can	  engage	  more	  easily	  in	  the	  learning	  process.	  Berk	  also	  explains	  that	  humor	  can	  help	  students	  engage	  in	  learning	  activities	  even	  if	  they	  come	  to	  class	  distracted	  and	  not	  ready	  to	  concentrate	  on	  the	  lesson.	  	  
Through	  extensive	  research,	  Gorham	  (2009)	  concludes	  that	  when	  the	  teacher	  uses	  humor	  in	  the	  classroom	  there	  is	  a	  positive	  influence	  on	  immediacy	  and	  learning.	  Students	  seem	  to	  clarify	  and	  remember	  the	  language	  more	  easily	  and	  faster	  when	  humor	  is	  used	  involved	  in	  the	  task.	  Finally,	  Loomans	  and	  Kolberg	  (2002)	  present	  a	  descriptive	  analysis	  of	  different	  types	  of	  humor	  styles.	  They	  also	  offer	  a	  large	  selection	  of	  activities	  that	  help	  both	  teachers	  and	  students	  use	  humor	  more	  effectively	  in	  the	  classroom	  to	  maximize	  student	  learning.	  	  
The	  purpose	  of	  this	  materials	  development	  project	  is	  to	  offer	  a	  series	  of	  three	  workshop	  plans	  focused	  on	  the	  relevance	  and	  use	  of	  humor	  in	  the	  classroom	  to	  help	  maximize	  learning.	  These	  workshop	  plans,	  while	  usable	  by	  teachers	  from	  around	  the	  world,	  are	  mainly	  targeted	  at	  training	  in-­‐service	  teachers	  of	  English	  or	  trainers	  who	  teach	  in	  Latin	  America.	  For	  each	  of	  the	  three	  workshop	  plans,	  the	  sequencing	  is	  as	  follows:	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original	  workshop	  plan,	  reflection	  after	  delivering	  the	  workshop	  and	  the	  revised	  workshop	  plan,	  taking	  into	  account	  after	  considering	  reflection	  and	  feedback.	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Rationale	  for	  the	  series	  of	  three	  workshop	  plans	  
Humor	  in	  the	  classroom	  
	  
“Laughter	  by	  definition	  is	  healthy”	  –	  Doris	  Lessing	  	  	  	   This	  workshop	  project	  highlights	  the	  relevancy	  of	  using	  humor	  in	  the	  classroom	  as	  well	  as	  exploring	  how	  humor	  can	  help	  foster	  and	  maximize	  student	  learning.	  The	  rationale	  for	  the	  project	  includes	  the	  following	  beliefs	  about	  humor	  and	  learning:	  	  Humor	  increases	  overall	  mental	  functioning.	  	  Humor	  keeps	  learners	  focused	  and	  engaged.	  	  Humor	  maximizes	  learners’	  ability	  to	  think	  creatively.	  	  Humor	  fosters	  a	  nurturing	  environment.	  Humor	  creates	  connections	  between	  the	  teacher	  and	  learners.	  	  Humor	  helps	  learners	  become	  more	  positive.	  	  Humor	  has	  both	  benefits	  and	  challenges.	  Humor	  is	  bound	  to	  culture.	  	  	  
Humor	  increases	  overall	  mental	  functioning	  
	   Using	  humor	  in	  the	  classroom	  can	  exponentially	  increase	  students’	  overall	  mental	  functioning.	  Using	  physiological	  evidence,	  Fry	  (1984,	  quoted	  in	  Berk	  2002),	  highlights	  that	  using	  laughter	  increases	  the	  levels	  in	  the	  body	  of	  a	  substance	  called	  catecholamine.	  This	  chemical	  property	  helps	  improve	  the	  functioning	  of	  the	  right	  and	  left	  hemispheres	  of	  the	  brain.	  Berk	  (2002)	  states,	  	  “Inducing	  laughter	  prior	  to	  and	  during	  coverage	  of	  a	  specific	  topic	  in	  class	  can	  prime	  students’	  brains	  so	  they	  have	  increased	  alertness	  and	  memory”	  (p.49).	  This	  can	  make	  a	  difference	  in	  students’	  abilities	  to	  be	  engaged	  in	  a	  lesson	  as	  well	  as	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remember	  and	  internalize	  language	  they	  encounter	  more	  effectively.	  	  
Humor	  keeps	  learners	  focused	  and	  engaged	  Keeping	  students	  on	  task,	  focused	  on	  learning	  and	  engaged	  during	  the	  entirety	  of	  a	  lesson	  can	  be	  a	  challenging	  task	  for	  both	  new	  and	  experienced	  teachers.	  Humor,	  however,	  can	  serve	  as	  a	  strategic	  and	  helpful	  means	  of	  getting	  students	  to	  be	  present	  to	  the	  class	  and	  staying	  focused.	  Sylwester	  (1995)	  explains	  how	  learning	  is	  driven	  by	  a	  human	  being’s	  ability	  to	  pay	  attention	  and	  how	  paying	  attention	  is	  driven	  by	  one’s	  emotions.	  Using	  humor	  effectively	  in	  the	  classroom	  elevates	  students’	  sense	  of	  interest,	  focus,	  excitement	  and	  ultimately	  attention.	  As	  a	  consequence,	  learning	  occurs	  as	  a	  more	  organic	  and	  natural	  process.	  As	  Berk	  (2002)	  states,	  “Regardless	  of	  what	  content	  you	  teach	  or	  how	  you	  teach,	  humor	  used	  as	  a	  systematic	  tool	  can	  serve	  as	  the	  hook	  or	  paddles	  of	  your	  dreams”	  (p.	  6).	  This	  highlights	  how	  humor	  can	  be	  an	  effective	  resource	  for	  motivating	  students	  to	  become	  active,	  attentive	  and	  engaged	  during	  classroom	  time.	  	  	  
Humor	  maximizes	  learners’	  ability	  to	  think	  creatively	  Loomans	  and	  Kolberg	  (2002)	  explain	  that	  humor	  plays	  an	  essential	  role	  in	  creating	  an	   optimal	   learning	   environment	   where	   students	   feel	   that	   it	   is	   safe	   to	   participate	  more	  actively.	  When	  students	  experience	  a	  sense	  of	  joy	  and	  fun	  in	  the	  classroom	  they	  tend	  to	  feel	  safer	  and	  more	  relaxed	  resulting	   in	  an	  ability	  to	  be	  more	  creative.	  According	  to	  Morrison	  (2008),	   “Humor	   and	   creativity	   are	   great	   companions,	   each	   a	   perfect	   complement	   for	   the	  other	   in	  nourishing	   thinking”	  (p.3).	  He	  elaborates	  by	  stating	   that	  humor	   is	  a	  resource	   for	  increasing	   the	   potential	   for	   more	   divergent	   thinking	   among	   learners.	   Creativity	   equips	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human	   beings	   with	   a	   stronger	   ability	   to	   carry	   out	   higher	   order	   thinking	   skills,	   such	   as	  problem	  solving,	  and	  Morrison	  (2008)	  addresses	  this	  saying,	  “Creativity	  is	  the	  ability	  of	  the	  brain	  to	  bring	  together	  diverse	  ideas	  that	  will	  generate	  the	  thinking	  necessary	  for	  complex	  problem	   solving”	   (p.3).	   Thus,	   enhancing	   effective	   uses	   of	   humor	   and	   creativity	   in	   the	  classroom	  will	  promote	  a	  culture	  of	  learning	  where	  students	  develop	  more	  critical	  thinking	  and	  problem	  solving	  skills.	  	  	  
Humor	  fosters	  a	  nurturing	  environment	  
	   Having	  a	  safe,	  welcoming,	  non-­‐threatening	  and	  nurturing	  environment	  in	  the	  classroom	  can	  help	  create	  a	  culture	  of	  learning	  where	  students	  participate	  and	  interact	  with	  language	  more	  actively.	  As	  Morrison	  (2008)	  states,	  “Humor	  contributes	  to	  that	  optimal	  learning	  environment.	  It	  is	  brain-­‐compatible	  both	  in	  creating	  an	  enriched	  context	  for	  learning	  and	  for	  assisting	  individuals	  in	  the	  learning	  process”	  (p.6).	  Promoting	  a	  learning	  context	  in	  the	  classroom	  where	  students	  experience	  joy	  and	  laughter	  helps	  transform	  the	  environment	  into	  a	  friendlier	  and	  more	  familiar	  place.	  Students	  seem	  to	  be	  able	  to	  produce	  more	  and	  thrive	  as	  learners	  when	  they	  feel	  relaxed	  and	  safe	  in	  class.	  As	  Morrison	  (2008)	  suggests,	  “When	  you	  find	  fun,	  laughter,	  and	  teachers	  with	  a	  sense	  of	  humor,	  learning	  thrives”	  (p.6).	  	  
Humor	  creates	  connections	  between	  the	  teacher	  and	  learners	  	   Students	  seem	  to	  feel	  more	  comfortable	  participating	  and	  taking	  linguistic	  risks	  in	  the	  classroom	  when	  they	  have	  a	  strong	  bond	  or	  connection	  with	  the	  teacher.	  Humor	  serves	  as	  an	  effective	  way	  for	  teachers	  to	  create	  connections	  with	  their	  students.	  According	  to	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Berk	  (2002),	  “Humor	  can	  chop	  down,	  smash,	  demolish,	  even	  vaporize	  the	  pre-­‐existing	  barriers	  that	  separate	  you	  from	  your	  students.	  It	  opens	  up	  communication	  that’s	  not	  based	  on	  fear	  or	  intimidation.”	  Using	  humor	  as	  a	  strategy	  to	  develop	  a	  better	  sense	  of	  communication	  with	  students	  is	  likely	  to	  help	  create	  a	  space	  where	  the	  learners	  can	  approach	  learning	  more	  confidently	  and	  safely.	  In	  my	  experience,	  when	  teachers	  use	  humor	  to	  connect	  and	  create	  rapport	  with	  their	  students	  on	  a	  humanistic	  level,	  the	  learners	  become	  more	  willing	  and	  open	  to	  take	  on	  an	  active	  role	  in	  the	  classroom.	  	  	  
Humor	  helps	  learners	  become	  more	  positive	  
	   Frustration	  in	  a	  language	  classroom	  is	  common.	  Learning	  a	  new	  language,	  especially	  at	  earlier	  stages	  of	  the	  process,	  can	  be	  challenging	  for	  many	  students.	  Not	  having	  the	  tools	  needed	  to	  communicate	  successfully	  right	  from	  the	  beginning,	  and	  not	  fully	  understanding	  the	  amount	  of	  time	  that	  learning	  a	  language	  takes	  can	  cause	  frustration	  and	  stress.	  However,	  humor	  has	  a	  unique	  way	  of	  transforming	  those	  negative	  feelings	  and	  energies	  into	  something	  more	  positive	  and	  beneficial	  for	  learning.	  As	  Morrison	  (2008)	  says,	  “Humor	  can	  be	  applied	  to	  redirect	  one’s	  negative	  energy	  into	  a	  positive	  form—a	  highly	  developed	  cognitive	  skill.	  Recognizing	  internal	  frustration	  and	  learning	  to	  react	  with	  humor	  is	  beneficial	  for	  our	  health”	  (p.	  109).	  Approaching	  difficult	  and	  potentially	  frustrating	  situations	  with	  humor	  and	  positive	  energy	  can	  help	  keep	  students	  relaxed,	  open	  to	  new	  ideas	  and	  willing	  to	  continue	  trying.	  It	  also	  serves	  to	  reduce	  competitiveness	  among	  students	  and	  to	  create	  bonds	  of	  	  ‘we’re	  all	  in	  it	  together.’	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Humor	  has	  both	  benefits	  and	  challenges	  
	   Using	  humor	  in	  the	  classroom	  can	  be	  tricky.	  Often	  what	  might	  be	  intended	  to	  make	  students	  laugh	  and	  feel	  more	  relaxed	  can	  come	  across	  negatively	  in	  the	  form	  of	  ridicule,	  disrespect	  or	  offense.	  According	  to	  Loomans	  and	  Kolberg	  (2002),	  “Humor	  can	  act	  as	  a	  social	  lubricant	  or	  a	  social	  retardant	  in	  the	  educational	  setting.	  It	  can	  educate	  or	  denigrate,	  heal	  or	  harm,	  embrace	  or	  deface”	  (p.14).	  Understanding	  the	  difference	  between	  these	  two	  sides	  of	  humor	  is	  both	  a	  complex	  and	  a	  sensitive	  task.	  I	  have	  found	  that	  there	  is,	  in	  many	  cases,	  a	  fine	  line	  between	  when	  humor	  is	  effective	  and	  helpful	  to	  learning	  and	  when	  it	  becomes	  a	  hindrance	  and	  a	  source	  of	  frustration	  and	  alienation.	  
For	  this	  reason,	  part	  of	  the	  main	  goal	  and	  intention	  of	  two	  of	  the	  workshops	  is	  for	  participants	  to	  understand	  and	  analyze	  the	  role	  of	  humor	  and	  its	  impact	  on	  learning.	  It	  is	  also	  a	  goal	  of	  these	  workshops	  to	  raise	  participants’	  awareness	  of	  different	  styles	  of	  humor	  and	  awareness	  of	  which	  of	  the	  styles	  can	  contribute	  positively,	  and	  which	  are	  more	  likely	  to	  damage,	  the	  learning	  environment.	  	  
Humor	  is	  bound	  to	  culture	  
	   The	  use	  of	  humor	  in	  Latin	  American	  culture	  is	  an	  essential	  piece	  of	  everyday	  living	  and	  personal	  identity.	  According	  to	  Beezley	  (2000),	  “Humor	  invests	  popular	  culture	  with	  a	  wonderful	  sense	  of	  whimsy…	  Humor	  appears	  in	  music,	  art	  and	  handicrafts;	  it	  helps	  make	  popular	  culture	  pleasurable.	  At	  the	  same	  time,	  these	  expressions	  (of	  humor	  in	  music,	  art	  and	  handicrafts)	  reveal	  the	  deep	  grain	  of	  humor	  that	  runs	  through	  popular	  culture	  in	  Latin	  America”	  (p.4).	  Latin	  Americans	  use	  humor	  in	  many	  different	  contexts,	  including	  education	  and	  the	  classroom,	  in	  a	  vivid	  and	  lively	  way.	  Inside	  a	  classroom,	  some	  common	  forms	  or	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representations	  of	  humor	  used	  by	  the	  teacher	  and/or	  among	  students	  are:	  sarcasm,	  satire,	  irony,	  jokes,	  wordplay,	  ridicule,	  mockery,	  self-­‐deprecation,	  stories,	  anecdotes,	  stereotyping,	  imitating	  and	  clowning.	  Some	  of	  these	  humor	  practices	  are	  effective	  and	  helpful	  for	  student	  learning	  while	  others	  hinder	  learning	  and	  negatively	  affect	  students’	  sense	  of	  confidence	  and	  developing	  feelings	  of	  safety	  in	  the	  classroom.	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Personal	  belief	  statement	  
Humor	  in	  the	  classroom	  
	  
“Humor	  is	  a	  spontaneous,	  wonderful	  bit	  of	  an	  outburst	  that	  just	  comes.	  It’s	  unbridled,	  it’s	  
unplanned,	  and	  it’s	  full	  of	  surprises.”	  –Erma	  Bombeck	  	  I	  believe	  humor	  has	  the	  power	  and	  potential	  to	  be	  used	  in	  the	  classroom	  as	  an	  impressive	  tool	  for	  fostering	  and	  maximizing	  learning.	  In	  my	  experience,	  humor	  serves	  most	  importantly	  as	  a	  way	  to	  help	  create	  bonds	  and	  connections	  between	  the	  teacher	  and	  the	  learners.	  The	  stronger	  the	  connection	  between	  the	  two,	  the	  more	  willing	  and	  open	  learners	  will	  be	  to	  take	  risks,	  the	  safer	  they	  will	  feel,	  and	  the	  more	  participative	  and	  independent	  they	  will	  be	  in	  their	  own	  learning	  process.	  	  Further,	  I	  believe	  that	  humor	  can	  be	  used	  in	  the	  classroom	  to	  keep	  learners	  alert,	  awake,	  engaged	  and	  focused	  on	  the	  subject	  matter	  and	  task	  at	  hand.	  If	  learners	  are	  naturally	  engaged	  with	  the	  lesson	  through	  moments	  of	  joy	  and	  laughter,	  they	  will	  be	  more	  present	  to	  what	  they	  are	  doing	  and	  stay	  on	  task	  more	  readily.	  	  I	  am	  also	  convinced	  that	  the	  effective	  use	  of	  humor	  and	  the	  creation	  of	  a	  more	  relaxed,	  positive,	  friendly	  and	  safe	  environment	  provides	  a	  learning	  space	  in	  which	  students	  will	  feel	  comfortable,	  can	  be	  themselves	  and	  will	  be	  able	  to	  use	  language	  more	  naturally.	  In	  other	  words,	  when	  humor	  is	  used	  to	  inspire	  and	  create	  harmonious	  moments	  in	  the	  classroom,	  learners	  feel	  looser	  and	  freer	  to	  be	  spontaneous	  and	  use	  language	  in	  a	  more	  natural	  manner.	  	  Another	  belief	  I	  hold	  is	  that	  when	  humor	  is	  used	  in	  the	  classroom,	  learners	  are	  more	  successful	  at	  remembering	  content	  covered.	  Learners	  make	  meaningful	  associations	  between	  what	  they	  were	  studying	  or	  learning	  and	  what	  they	  were	  laughing	  or	  smiling	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about	  when	  the	  moment	  of	  humor	  occurred.	  This	  helps	  learners	  develop	  their	  long-­‐term	  memory.	  	  Finally,	  I	  strongly	  believe	  that	  humor	  has	  medicinal	  and	  healing	  qualities	  that	  can	  make	  a	  learner,	  or	  human	  being	  in	  general,	  go	  from	  feeling	  depressed,	  bored,	  sad,	  miserable,	  etc.	  to	  feeling	  encouraged,	  excited,	  happy	  and	  inspired.	  	  I	  have	  undertaken	  this	  exploration	  of	  using	  humor	  effectively	  in	  the	  classroom	  for	  all	  of	  the	  above	  reasons	  and	  because	  I	  believe	  that	  since	  humor	  is	  so	  embedded	  within	  culture,	  ways	  of	  living	  and	  the	  educational	  setting,	  it	  is	  important	  to	  help	  educators	  create	  an	  explicit	  and	  deeper	  awareness	  of	  different	  roles	  and	  styles	  of	  humor	  in	  the	  classroom,	  and	  how	  they	  can	  affect	  student	  learning.	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Final	  key	  learnings	  
Humor	  in	  the	  classroom	  	   In	  carrying	  out	  this	  workshop	  design	  project	  on	  the	  role,	  use	  and	  forms	  of	  humor	  in	  the	  classroom,	  I	  have	  gained	  a	  huge	  amount	  of	  knowledge	  and	  a	  deeper	  awareness	  and	  understanding	  of	  the	  topic.	  I	  have	  narrowed	  down	  my	  final	  key	  realizations	  and	  learnings	  to	  the	  following	  points.	  	  	  
	  
The	  power	  of	  humor	  The	  positive	  results	  of	  using	  humor	  in	  the	  classroom	  transcend	  my	  own	  ability	  to	  understand	  how	  humor	  really	  works	  and	  all	  of	  its	  effects	  on	  learners.	  Through	  carrying	  out	  this	  project	  and	  developing	  the	  workshops,	  I	  realized	  that	  I	  could	  never	  completely	  understand	  the	  impact	  humor	  had	  on	  learners	  and	  teachers.	  	  There	  were	  a	  number	  of	  times	  during	  and	  after	  the	  delivery	  of	  the	  workshops	  when	  participants	  approached	  me	  saying	  that	  the	  way	  in	  which	  humor	  had	  been	  used	  in	  the	  workshops	  transformed	  their	  personal	  beliefs	  in	  regards	  to	  learning	  and	  teaching.	  Some	  of	  them	  mentioned	  that	  they	  started	  to	  believe	  more	  in	  humor	  as	  a	  bridge	  that	  could	  connect	  the	  learners,	  the	  teacher	  and	  the	  content	  in	  a	  smooth	  and	  organic	  way.	  I	  also	  had	  learners	  say	  that	  the	  safe	  and	  friendly	  environment	  created	  in	  the	  classroom	  through	  the	  use	  of	  humor	  helped	  them	  see	  and	  experience	  learning	  more	  positively.	  Learning	  had	  become	  more	  interesting,	  meaningful	  and	  exciting	  to	  them.	  When	  I	  started	  this	  project,	  I	  thought	  of	  humor	  as	  a	  teaching	  tool	  to	  keep	  students	  engaged,	  maintain	  a	  positive	  energy	  in	  class,	  and	  encourage	  students	  to	  pay	  more	  attention	  and	  feel	  more	  interested	  in	  the	  lesson.	  However,	  I	  now	  realize	  that	  humor	  does	  much	  more	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than	  simply	  support	  learning.	  Humor	  has	  the	  potential	  to	  transform	  attitudes	  and	  beliefs	  both	  students	  and	  teachers	  hold	  in	  relation	  to	  how	  effective	  learning	  can	  and	  does	  occur.	  	  	  
Humor	  might	  not	  be	  for	  all	  teachers	  Humor	  is	  a	  powerful	  tool	  that	  might	  not	  fit	  all	  teachers’	  styles.	  The	  use	  of	  humor	  is	  effective	  when	  it	  is	  used	  naturally	  and	  when	  it	  is	  believable.	  If	  a	  teacher	  does	  not	  feel	  comfortable	  using	  certain	  or	  specific	  types	  of	  humor,	  then	  this	  might	  not	  be	  a	  strategy	  he	  or	  she	  will	  find	  helpful	  using	  in	  the	  classroom.	  A	  teacher	  who	  does	  not	  enjoy	  or	  fully	  believe	  in	  the	  effectiveness	  of	  humor	  could	  come	  across	  as	  fake	  and/or	  insincere.	  	  However,	  having	  said	  this,	  I	  do	  realize	  it	  is	  important	  to	  understand	  that	  there	  are	  many	  forms	  of	  humor,	  and	  it	  might	  actually	  be	  a	  matter	  of	  finding	  the	  style	  of	  positive	  humor	  that	  reflects	  the	  teacher’s	  persona/character,	  their	  way	  of	  connecting	  with	  others,	  and	  their	  level	  of	  awareness	  and	  compassion.	  We	  all	  have	  different	  personalities	  and	  approaches	  to	  teaching,	  and	  that	  is	  part	  of	  what	  makes	  learning	  such	  a	  rich	  and	  meaningful	  experience	  for	  our	  learners.	  We	  also	  all	  have	  ways,	  or	  the	  potential	  for	  ways,	  of	  expressing	  and/or	  responding	  to	  humor	  positively	  in	  our	  interactions	  with	  others	  including	  the	  interaction	  that	  is	  teaching.	  	  
Humor	  has	  many	  forms	  	  When	  I	  first	  started	  this	  project	  I	  had	  limited	  knowledge	  of	  types	  of	  humor	  and	  ways	  in	  which	  humor	  could	  be	  used	  in	  the	  classroom.	  I	  knew	  about	  telling	  jokes,	  wordplay,	  the	  use	  of	  funny	  stories	  and	  anecdotes,	  parody	  and	  other	  negative	  forms	  of	  humor	  like	  hurtful	  sarcasm,	  cynicism,	  ridicule	  and	  stereotyping.	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As	  I	  researched	  and	  developed	  the	  workshops,	  I	  realized	  that	  humor	  was	  much	  broader	  and	  more	  complex	  than	  I	  had	  imagined.	  There	  were	  new	  varieties	  of	  humor	  and	  ways	  in	  which	  humor	  could	  be	  expressed	  and	  used	  in	  the	  classroom.	  Some	  of	  these	  new	  forms	  that	  I	  encountered,	  discovered,	  or	  expanded	  my	  knowledge	  of,	  were,	  for	  example,	  body	  language	  and	  facial	  expressions,	  inspirational	  comedy,	  incongruity,	  tragedy,	  scorn,	  self-­‐deprecating	  humor,	  and	  derision.	  With	  some	  of	  these	  potentially	  more	  destructive	  forms	  of	  humor,	  like	  derision	  and	  scorn,	  I	  further	  realized	  how	  they	  do	  not	  serve	  learning	  positively.	  I	  realized	  that	  learning	  more	  deeply	  about	  humor,	  learning	  about	  the	  new	  and	  different	  forms	  of	  humor	  and	  how	  these	  can	  either	  help	  or	  hinder	  learning	  in	  the	  classroom	  was	  a	  task	  worth	  putting	  time	  and	  effort	  into.	  Integrating	  a	  variety	  of	  humor	  styles	  into	  one’s	  teaching	  practices	  can	  help	  reach	  a	  larger	  number	  of	  students	  and	  their	  different	  learning	  preferences.	  Being	  aware	  of	  what	  humor	  styles	  might	  have	  negative	  consequences	  on	  students	  can	  help	  the	  teacher	  design	  safer	  and	  more	  effective	  activities	  and	  lessons.	  	  I	  saw	  that	  my	  workshops	  kept	  evolving,	  reflecting	  my	  own	  awareness	  of	  more	  and	  different	  types	  of	  humor	  and	  how	  these	  affected	  student	  learning	  in	  both	  positive	  and	  negative	  ways.	  My	  learning	  is	  that	  I	  am	  sure	  this	  evolution	  will	  continue	  and	  I	  will	  continue	  to	  learn	  and	  to	  refine	  my	  understanding	  of	  the	  complexities	  of	  humor,	  the	  positive	  uses,	  and	  how	  it	  affects	  student	  learning.	  	  
Humor	  can	  be	  a	  double-­‐edged	  sword	  Before	  starting	  this	  project,	  I	  had	  not	  thought	  much	  about	  ways	  in	  which	  humor	  could	  hinder	  learning	  in	  the	  classroom.	  I	  was	  aware	  of	  the	  possibility	  of	  humor	  causing	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negative	  effects	  in	  learners,	  but	  did	  not	  realize	  how	  tricky	  using	  humor	  could	  really	  be	  in	  some	  situations.	  For	  example,	  I	  came	  to	  realize	  that	  with	  lower	  levels,	  a	  positive	  strategy	  like	  wordplay	  or	  telling	  a	  funny	  story	  could	  become	  a	  hindrance	  if	  students	  did	  not	  understand	  the	  humor	  or	  the	  language	  the	  humor	  was	  embedded	  in	  was	  beyond	  their	  understanding,	  and	  so	  they	  just	  felt	  overwhelmed	  and	  frustrated.	  	  I	  also	  learned	  that	  not	  all	  students	  always	  appreciate	  the	  same	  style	  or	  forms	  of	  humor	  the	  teacher	  might	  choose	  to	  use	  in	  the	  classroom.	  I	  came	  to	  understand	  that	  the	  use	  of	  humor	  is	  safer	  and	  more	  effective	  when	  it	  is	  used	  intentionally,	  naturally,	  and	  with	  a	  sense	  of	  authenticity.	  It	  is	  important	  for	  us	  teachers	  and	  trainers	  to	  be	  intentional	  about	  how	  different	  forms	  of	  humor	  are	  integrated	  into	  the	  classroom	  and	  aware	  of	  how	  these	  may	  affect	  each	  learner	  and	  his	  or	  her	  motivation	  towards	  learning.	  
	  
My	  own	  style	  of	  humor	  I	  have	  always	  known	  that	  humor	  was	  a	  huge	  part	  of	  my	  teaching	  style,	  but	  working	  on	  this	  project	  has	  resulted	  in	  my	  becoming	  much	  more	  aware	  of	  my	  own	  use	  of	  humor	  in	  the	  classroom.	  	  For	  example,	  reflecting	  on	  my	  own	  teaching	  practices	  and	  on	  preferences	  I	  discovered	  in	  the	  workshop	  deliveries,	  I	  have	  deepened	  my	  knowledge	  of	  the	  types	  of	  humor	  I	  commonly	  integrate	  into	  my	  teaching	  and	  training:	  using	  tactile	  and	  fun	  elements	  like	  stuffed	  animals,	  wands,	  bells,	  rods,	  masks	  and	  puppets;	  using	  humorous	  anecdotes	  and	  stories;	  using	  body	  language,	  facial	  expressions	  and	  hand	  gestures;	  and	  incongruity.	  	  Learning	  more	  about	  who	  I	  am	  as	  a	  teacher	  has	  helped	  me	  to	  be	  more	  aware	  of	  what	  I	  do	  in	  the	  classroom	  and	  why	  I	  do	  what	  I	  do,	  hence,	  allowing	  me	  to	  better	  serve	  my	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learners	  and	  the	  learning	  process.	  Now,	  each	  time	  I	  walk	  into	  a	  classroom,	  I	  am	  much	  more	  principled	  about	  the	  forms	  of	  humor	  that	  I	  use	  and	  more	  aware	  of	  the	  purposes	  they	  serve.	  
	  
The	  potential	  paradox	  in	  planning	  to	  use	  humor	  As	  I	  originally	  thought	  through	  and	  planned	  these	  workshops,	  I	  had	  as	  my	  main	  goal	  to	  build	  teachers’	  awareness	  and	  confidence	  in	  intentionally	  and	  thoughtfully	  integrating	  positive	  humor	  into	  their	  lessons	  in	  order	  to	  enrich	  their	  students’	  learning.	  However,	  I	  encountered	  a	  potential	  paradox:	  once	  humor	  is	  planned,	  it	  becomes	  intentional	  and	  strategic,	  and	  potentially	  loses	  the	  critical	  elements	  of	  authenticity	  and	  naturalness.	  I	  realized	  there	  was	  another	  strand	  or	  occurrence	  of	  humor	  that	  teachers	  need	  to	  be	  aware	  of	  and	  open	  to:	  humor	  that	  can	  arise	  spontaneously,	  instinctively	  and	  authentically	  in	  the	  classroom	  from	  either	  teacher	  or	  students.	  I	  have	  come	  to	  realize	  how	  important	  it	  is	  for	  teachers	  to	  recognize	  instances	  when	  humor	  comes	  out	  unplanned	  and	  unintentional	  and	  for	  them	  to	  allow	  it	  to	  be	  experienced	  and	  enjoyed.	  	  I	  personally	  believe	  that	  both	  planned	  and	  unplanned	  humor	  are	  effective	  tools	  that	  can	  help	  student	  learning.	  I	  also	  believe	  that	  they	  can	  coexist	  in	  a	  classroom.	  There	  can	  be	  moments	  focused	  on	  a	  planned	  activity	  that	  include	  a	  form	  of	  humor	  and	  minutes	  later	  something	  humorous	  will	  come	  up	  spontaneously,	  or	  someone	  (teacher	  or	  student)	  might	  respond	  to	  something	  with	  humor	  unexpectedly	  or	  spontaneously.	  As	  long	  as	  these	  forms	  of	  humor	  come	  across	  as	  genuine	  and	  are	  positive	  (i.e.,	  they	  are	  shared	  humor	  with	  everyone,	  not	  humor	  at	  the	  expense	  of	  someone	  in	  the	  room),	  I	  believe	  that	  they	  can	  be	  immensely	  helpful	  for	  student	  learning.	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Thus,	  my	  final	  key	  learning	  has	  two	  pieces:	  1)	  humor	  can	  be	  part	  of	  the	  classroom	  experience	  in	  both	  planned	  and	  spontaneous	  ways;	  and	  2)	  it	  is	  important	  for	  teachers	  to	  be	  aware	  of	  these	  two	  possibilities	  for	  humor	  and	  to	  understand	  which	  better	  suits	  their	  teaching	  style/persona	  so	  that	  humor	  is	  positive,	  believable,	  and	  genuine.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  









	  Aim:	  To	  explore	  the	  role	  of	  humor	  in	  the	  classroom	  and	  how	  it	  affects	  learning	  	  Objectives:	  	  Participants	  will	  be	  able	  to…	  	  
• Discuss	  their	  opinions	  on	  the	  role	  of	  humor	  in	  the	  classroom.	  	  
• Identify	  four	  different	  humor	  styles.	  	  	  
• Analyze	  how	  the	  use	  of	  different	  humor	  styles	  in	  the	  classroom	  can	  help	  and/or	  hinder	  learning.	  	  
Materials	  
	  
• Humor	  quotes	  	  
• Humor	  styles	  handout	  	  	  
• Poster	  paper	  and	  markers	  	  
• Cards	  with	  the	  humor	  scenarios	  	  
Assumptions	  for	  this	  workshop	  
	  
• The	  use	  of	  humor	  in	  the	  classroom	  is	  culturally	  accepted	  throughout	  Latin	  America.	  	  
• Most	  teachers	  use	  humor	  in	  the	  classroom,	  but	  might	  not	  be	  fully	  aware	  of	  how	  it	  impacts	  learning.	  	  
• Teachers	  in	  Latin	  America	  will	  find	  this	  topic	  engaging	  and	  relevant	  since	  they	  regard	  humor	  and	  laughter	  highly	  as	  part	  of	  their	  cultural	  identity.	  	  	  
	  





	   1. Participants	  might	  not	  know	  all	  the	  vocabulary	  included	  in	  the	  handout	  about	  the	  four	  humor	  styles.	  
	  2. Participants	  might	  find	  it	  difficult	  to	  understand	  the	  +/-­‐	  signs	  in	  the	  handout	  for	  the	  four	  humor	  styles.	  	  3. Some	  participants	  might	  feel	  that	  using	  sarcasm	  is	  mainly	  an	  effective	  use	  of	  humor	  since	  it	  is	  culturally	  very	  common.	  They	  might	  not	  agree	  with	  the	  idea	  of	  sarcasm	  being	  on	  the	  negative	  side	  of	  the	  use	  humor	  in	  the	  classroom.	  	  
Solutions	  for	  the	  potential	  challenges	  
	   1. When	  participants	  first	  receive	  this	  handout,	  you	  can	  have	  them	  work	  in	  small	  groups	  and	  clarify	  any	  words	  that	  they	  do	  not	  know	  or	  are	  not	  sure	  of.	  Walk	  around	  the	  classroom	  and	  help	  trainees	  if	  they	  still	  need	  some	  help.	  	  2. After	  participants	  are	  clear	  on	  the	  vocabulary	  included	  in	  this	  handout,	  emphasize	  on	  what	  the	  “+”	  and	  “-­‐”	  signs	  mean.	  Ask	  them	  comprehension	  check	  questions	  like:	  “According	  to	  this	  handout,	  which	  are	  some	  negative	  forms	  of	  humor?	  Which	  are	  some	  positive	  ones?	  What	  would	  “ridiculing”	  be?	  What	  about	  parody?”	  	  3. For	  this	  potential	  challenge,	  I	  have	  designed	  scenarios	  #1	  and	  #3.	  These	  experiences	  will	  help	  illustrate	  the	  role	  of	  sarcasm	  in	  the	  classroom	  and	  how	  it	  may	  help/hinder	  learning.	  Since	  sarcasm	  is	  common	  in	  Latin	  America,	  I	  think	  that	  a	  good	  consensus	  would	  be	  to	  acknowledge	  that	  sarcasm	  can	  be	  both	  helpful	  and	  hindering	  depending	  on	  your	  audience,	  the	  context	  and	  how	  students	  feel	  when	  sarcasm	  is	  used	  in	  the	  classroom.	  	  	  
	  	  	  	  	  	  	  	  	  	  	  	  	  




Workshop	  plan	  Stages	  and	  purposes	  	   Procedure	  	   Timing	  and	  interaction	   Trainer	  notes	  Stage#1	  	  Participants	  will	  be	  able	  to	  activate	  prior	  knowledge	  and	  get	  interested	  in	  the	  topic.	  	  
	  	  Participants	  read	  two	  or	  three	  quotes	  related	  to	  joy	  and	  humor	  in	  the	  classroom	  and	  discuss	  what	  they	  think	  about	  these	  quotes.	  	  	  Quote	  possibilities:	  	  Quote#1:	  “Humor	  brings	  insight	  and	  tolerance.	  Irony	  brings	  a	  deep	  and	  less	  friendly	  understanding.”	  –Agnes	  Repplier	  	  Quote	  #2:	  “Everything	  is	  funny	  as	  long	  as	  it	  happens	  to	  somebody	  else.”	  –Will	  Rogers	  	  Quote	  #3:	  “Humor	  is	  emotional	  chaos	  remembered	  in	  tranquility.”	  –James	  Thurber	  	  Quote	  #4:	  “Humor	  is	  our	  greatest	  national	  resource,	  which	  most	  be	  preserved	  by	  all	  costs.	  “	  –James	  Thurber	  	  Quote	  #5:	  “It	  is	  bad	  to	  suppress	  laughter.	  It	  goes	  back	  down	  and	  spreads	  to	  your	  hips.”	  -­‐Steve	  Allen	  	  Whole	  group	  share	  with	  2-­‐3	  comments	  and	  thoughts.	  	  
10	  min.	  	  S-­‐S	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  
	  	  You	  might	  consider	  adding	  other	  quotes	  related	  to	  humor	  that	  you	  personally	  find	  relevant	  and	  helpful	  for	  the	  teaching	  context	  of	  the	  participant	  you	  are	  working	  with.	  You	  could	  also	  ask	  your	  participants	  if	  they	  know	  of	  any	  quotes	  that	  they	  would	  like	  to	  share.	  	  You	  might	  also	  want	  to	  think	  about	  the	  possibility	  of	  using	  a	  funny	  video	  of	  your	  selection	  to	  use	  as	  a	  way	  of	  getting	  participants’	  attention	  at	  the	  beginning	  of	  the	  session.	  	  
Stage	  #2	  	  Participants	  will	  be	  able	  to	  share	  their	  personal	  beliefs	  in	  relation	  to	  the	  topic.	  
	  	  Participants	  discuss	  in	  pairs:	  what	  is	  the	  role	  of	  humor	  in	  the	  classroom?	  	  Whole	  group	  share.	  	  In	  groups	  of	  three	  or	  four,	  participants	  make	  a	  poster	  with	  their	  thoughts	  on	  what	  
10	  min.	  	  S-­‐S	  	  	  T-­‐S	  	  S-­‐S	  
	  	  The	  goal	  during	  this	  task	  really	  is	  for	  participants	  to	  voice	  their	  own	  thoughts	  and	  opinions	  in	  relation	  to	  the	  topic	  of	  humor	  in	  the	  classroom.	  I	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   type	  of	  humor	  helps	  and	  hinders	  learning	  in	  the	  classroom.	  	  Participants	  will	  come	  back	  to	  this	  poster	  later	  in	  the	  session.	  	  Whole	  group	  share.	  	  
recommend,	  if	  possible,	  giving	  each	  participant	  a	  marker	  when	  completing	  the	  poster	  and	  telling	  them	  that	  they	  can	  all	  write	  down	  ideas.	  There	  does	  not	  have	  to	  be	  one	  single	  designated	  scribe.	  This	  would	  help	  create	  a	  more	  equal	  balance	  in	  terms	  of	  participation	  and	  ideas	  shared.	  	  If	  you	  do	  not	  have	  poster	  paper	  and	  markers,	  an	  alternative	  would	  be	  to	  get	  students	  sharing	  their	  opinions	  and	  thoughts	  orally	  and	  then	  writing	  some	  of	  their	  main	  thoughts	  after	  the	  discussion	  on	  the	  board.	  Another	  alternative	  might	  be	  to	  ask	  groups	  to	  discuss	  with	  everyone	  keeping	  notes,	  and	  then	  in	  the	  end	  organizing	  a	  jigsaw	  to	  exchange	  thoughts	  and	  discuss.	  	  Stage	  #3	  	  Participants	  will	  be	  able	  to	  experience	  different	  types	  of	  humor	  in	  role-­‐plays	  and	  analyze	  how	  humor	  can	  help	  and	  hinder	  
	  	  Students	  make	  five	  different	  groups	  and	  receive	  one	  scenario	  card	  each.	  Participants	  have	  5	  minutes	  to	  prepare	  their	  role-­‐play	  and	  take	  turns	  presenting	  in	  front	  of	  the	  rest	  of	  the	  class.	  After	  each	  role-­‐play,	  participants	  discuss	  in	  groups	  of	  three	  how	  humor	  helps	  and/or	  hinders	  learning.	  Participants	  absolutely	  need	  to	  be	  told	  that	  all	  the	  scenarios	  serve	  as	  simple	  examples	  and	  are	  not	  real	  information.	  	  	  
30	  min.	  	  	  	  	  	  	  	  	  	  	  	  	  
	  	  These	  scenarios	  can	  be	  role-­‐played	  in	  two	  different	  ways.	  You	  could	  give	  the	  participants	  the	  cards	  and	  they	  try	  acting	  them	  out	  in	  small	  groups	  or	  you	  could	  role-­‐play	  being	  the	  teacher	  yourself	  and	  the	  students	  would	  be	  your	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learning.	   	  Scenario	  #1:	  The	  teacher	  walks	  into	  the	  classroom	  and	  asks	  students	  what	  they	  did	  during	  the	  weekend.	  When	  students	  provide	  answers	  the	  teacher	  responds	  sarcastically.	  	  Some	  possible	  sarcastic	  responses	  could	  be:	  “Oh	  really,	  that	  sounds	  like	  fun”,	  “What	  were	  you	  thinking”,	  “That’s	  something	  I’d	  like	  to	  do”	  and	  “Oh,	  that’s	  nice.	  I	  actually	  went	  to	  the	  best	  hotel	  in	  the	  country	  this	  weekend.	  I	  bet	  none	  of	  you	  have	  ever	  stayed	  there.	  It’s	  really	  expensive.	  Around	  $300	  a	  night.”	  	  Students	  share	  their	  thoughts	  in	  groups	  of	  three.	  	  	  Whole	  group	  share.	  	  Scenario	  #2:	  The	  teacher	  walks	  into	  the	  classroom	  and	  asks	  students	  what	  they	  know	  about	  the	  people	  from	  different	  countries	  in	  Latin	  America	  (Costa	  Rica,	  Argentina,	  Nicaragua,	  Mexico,	  etc.).	  After	  students	  share	  their	  thoughts,	  the	  teacher	  stereotypes.	  Some	  possible	  comments	  are:	  “Costa	  Ricans	  are	  always	  so	  lazy”,	  “Argentines	  believe	  they	  are	  so	  superior	  than	  others	  ”,	  “Nicaraguans	  drink	  too	  much”,	  etc.	  	  	  Students	  share	  their	  thoughts	  in	  groups	  of	  three.	  	  	  Whole	  group	  share.	  	  	  Scenario	  #3:	  The	  teacher	  walks	  into	  the	  classroom	  and	  asks	  students	  to	  describe	  what	  they	  are	  wearing.	  After	  students	  give	  their	  answers,	  the	  teacher	  makes	  comments	  about	  the	  students	  and	  what	  they	  are	  wearing.	  Some	  possible	  comments	  are:	  “You	  are	  wearing	  some	  loud	  neon	  pink	  shoes.	  Wow!	  I	  can	  barely	  see	  anything	  else”,	  “What’s	  up	  with	  that	  T-­‐shirt	  you	  are	  
	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  	  S-­‐S	  	  	  T-­‐S	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  S-­‐S	  	  	  T-­‐S	  	  T-­‐S	  	  	  	  	  	  	  	  	  
students.	  Having	  the	  students	  be	  in	  charge	  of	  role-­‐playing	  would	  make	  the	  session	  much	  more	  student-­‐centered,	  however	  you	  would	  risk	  them	  not	  getting	  the	  exact	  idea	  intended	  for	  each	  humor	  style.	  	  Feel	  free	  to	  change	  the	  scenarios	  and	  use	  your	  own	  jokes,	  materials,	  situations	  and	  resources.	  Just	  make	  sure	  that	  the	  different	  humor	  styles	  and	  aspects	  that	  both	  help	  and	  hinder	  learning	  are	  represented	  in	  the	  scenarios	  and	  role-­‐plays.	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wearing?	  It	  looks	  like	  one	  my	  grandma	  wears”	  and	  “I	  think	  you	  might	  have	  bought	  those	  pants	  at	  the	  local	  thrift	  shop”.	  	  Students	  share	  their	  thoughts	  in	  groups	  of	  three.	  	  	  Whole	  group	  share.	  	  Scenario	  #4:	  The	  teacher	  shares	  a	  funny	  lighthearted	  joke	  or	  a	  personal	  story	  that	  is	  engaging	  and	  fun.	  Here	  is	  a	  possible	  joke:	  	  -­‐Why	  was	  6	  afraid	  of	  7?	  Because	  7	  8	  9.	  	  Students	  share	  their	  thoughts	  in	  groups	  of	  three.	  	  	  Whole	  group	  share.	  	  Scenario	  #5:	  The	  teacher	  models	  an	  activity	  for	  a	  task.	  This	  activity	  should	  be	  one	  where	  students	  have	  lots	  of	  warmhearted	  and	  inclusive	  fun	  completing	  it.	  Here	  is	  an	  example:	  The	  teacher	  models	  singing	  a	  song	  that	  he	  or	  she	  rewrote	  to	  synthesize	  content	  covered	  in	  class.	  For	  this	  workshop,	  you	  could	  use	  the	  quotes	  introduced	  earlier	  as	  the	  content.	  	  	  Students	  share	  their	  thoughts	  in	  groups	  of	  three.	  	  	  Whole	  group	  share.	  	  	  
	  	  	  	  S-­‐S	  	  T-­‐S	  	  	  T-­‐S	  	  	  	  	  	  S-­‐S	  	  	  T-­‐S	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  S-­‐S	  	  	  T-­‐S	  Stage	  #4	  	  Participants	  will	  be	  able	  to	  read	  about	  four	  different	  humor	  styles	  and	  identify	  behaviors	  from	  the	  five	  
	  	  Participants	  receive	  a	  handout	  describing	  four	  humor	  styles:	  Joy	  Master,	  Fun	  Meister,	  Joke	  Maker	  and	  Life	  Mocker.	  	  Participants	  read	  the	  handout	  individually	  and	  then	  check	  with	  a	  partner	  to	  see	  if	  they	  understand	  all	  the	  vocabulary	  and	  terms	  included.	  
15	  min.	  	  S	  	  	  	  S	  	  	  	  
	  	  Some	  of	  the	  vocabulary	  on	  this	  worksheet	  might	  be	  new	  for	  some	  of	  your	  participants.	  It	  is	  essential	  that	  you	  give	  them	  time	  to	  check	  the	  vocabulary	  and	  then	  that	  you	  check	  it	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scenarios	  that	  match	  each	  humor	  style.	  	  
	  Whole	  group	  share.	  	  Participants	  decide	  in	  groups	  of	  three	  which	  humor	  style	  was	  represented	  in	  each	  of	  the	  scenarios	  they	  experienced	  earlier.	  	  Whole	  group	  share.	  	  
	  T-­‐S	  	  S-­‐S	  	  	  	  T-­‐S	  
together	  as	  a	  whole	  group.	  This	  will	  help	  the	  participants	  be	  more	  fluent	  with	  identifying	  the	  aspects	  of	  humor	  portrayed	  in	  the	  role-­‐plays.	  Both	  the	  “Joke	  Master”	  and	  the	  “Fun	  Meister”	  have	  both	  positive	  and	  negative	  qualities	  and	  aspects	  depending	  on	  how	  these	  types	  of	  humor	  are	  used.	  Be	  sure	  to	  go	  through	  this	  handout	  and	  identify	  these	  two	  sides	  with	  the	  participants.	  Here	  are	  the	  answers	  for	  the	  identifying	  task:	  	  Experience	  #1:	  Life	  mocker	  Experience	  #2:	  Joke	  maker	  Experience	  #3:	  Fun	  meister	  Experience	  #4:	  Joke	  maker	  Experience	  #5:	  Joy	  master	  Stage	  #5	  	  Participants	  will	  be	  able	  to	  synthesize	  their	  learning	  from	  the	  workshop.	  
	  	  Participants	  go	  back	  to	  their	  poster	  and	  add	  any	  final	  thoughts	  they	  have	  to	  what	  helps	  and	  what	  hinders	  learning.	  	  Participants	  put	  their	  posters	  up	  on	  the	  board	  or	  walls.	  They	  walk	  around	  reading	  what	  other	  groups	  wrote.	  	  Whole	  group	  share.	  	  	  	  	  	  
15	  min.	  	  S-­‐S	  	  	  	  S	  	  	  	  T-­‐S	  
	  	  If	  you	  chose	  not	  to	  use	  a	  poster	  and	  had	  your	  participants	  write	  their	  ideas	  on	  the	  board,	  then	  they	  would	  now	  share	  in	  their	  groups	  orally	  what	  they	  would	  add	  and	  then	  go	  back	  to	  the	  board	  and	  add	  1-­‐2	  more	  ideas.	  	  





	   	  	  	  
	  	  	  	  	  	  
Stage	  #6	  	  Students	  will	  be	  able	  to	  share	  one	  aspect	  of	  the	  workshop	  that	  they	  would	  like	  to	  consider	  when	  teaching.	  	  
	  	  Participants	  share	  with	  the	  whole	  group	  one	  aspect	  of	  using	  humor	  in	  the	  classroom	  that	  they	  would	  like	  to	  further	  think	  about	  and	  consider	  when	  they	  get	  back	  to	  their	  teaching	  context.	  	  	  	  	  
10	  min.	  	  T-­‐S	   	  	  This	  last	  activity	  is	  an	  effective	  way	  of	  getting	  participants	  to	  make	  a	  connection	  between	  what	  they	  have	  learned	  during	  the	  workshop	  with	  their	  teaching	  practice.	  This	  is	  also	  a	  helpful	  way	  of	  encouraging	  participants	  to	  try	  new	  teaching	  practices.	  Listening	  to	  everyone’s	  action	  plan	  during	  the	  whole	  group	  share	  is	  not	  necessary.	  You	  might	  want	  to	  ask	  for	  3-­‐4	  volunteers	  only.	  This	  will	  depend	  on	  how	  much	  time	  you	  have	  left	  at	  the	  end	  of	  workshop.	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Handouts	  and	  worksheets	  Five	  humor	  scenario	  cards	  Scenario	  #1:	  The	  teacher	  walks	  into	  the	  classroom	  and	  asks	  students	  what	  they	  did	  during	  the	  weekend.	  When	  students	  provide	  answers	  the	  teacher	  responds	  sarcastically.	  	  Some	  possible	  sarcastic	  responses	  could	  be:	  “Oh	  really,	  that	  sounds	  like	  fun”,	  “What	  were	  you	  thinking”,	  “That’s	  something	  I’d	  like	  to	  do”	  and	  “Oh,	  that’s	  nice.	  I	  actually	  went	  to	  the	  best	  hotel	  in	  the	  country	  this	  weekend.	  I	  bet	  none	  of	  you	  have	  ever	  stayed	  there.	  It’s	  really	  expensive.	  Around	  $300	  a	  night.”	  	  Scenario	  #2:	  The	  teacher	  walks	  into	  the	  classroom	  and	  asks	  students	  what	  they	  know	  about	  the	  people	  from	  different	  countries	  in	  Latin	  America	  (Costa	  Rica,	  Argentina,	  Nicaragua,	  Mexico,	  etc.).	  After	  students	  share	  their	  thoughts,	  the	  teacher	  stereotypes.	  Some	  possible	  comments	  are:	  “Costa	  Ricans	  are	  always	  so	  lazy”,	  “Argentines	  believe	  they	  are	  so	  superior	  than	  others	  ”,	  “Nicaraguans	  drink	  too	  much”,	  etc.	  	  	  Scenario	  #3:	  The	  teacher	  walks	  into	  the	  classroom	  and	  asks	  students	  to	  describe	  what	  they	  are	  wearing.	  After	  students	  give	  their	  answers,	  the	  teacher	  makes	  comments	  about	  the	  students	  and	  what	  they	  are	  wearing.	  Some	  possible	  comments	  are:	  “You	  are	  wearing	  some	  loud	  neon	  pink	  shoes.	  Wow!	  I	  can	  barely	  see	  anything	  else”,	  “What’s	  up	  with	  that	  T-­‐shirt	  you	  are	  wearing?	  It	  looks	  like	  one	  my	  grandma	  wears”	  and	  “I	  think	  you	  might	  have	  bought	  those	  pants	  at	  the	  local	  thrift	  shop”.	  	  Scenario	  #4:	  The	  teacher	  shares	  a	  funny	  lighthearted	  joke	  or	  a	  personal	  story	  that	  is	  engaging	  and	  fun.	  Here	  is	  a	  possible	  joke:	  -­‐Why	  was	  6	  afraid	  of	  7?	  Because	  7	  8	  9.	  	  Scenario	  #5:	  The	  teacher	  models	  an	  activity	  for	  a	  task.	  This	  activity	  should	  be	  one	  where	  students	  have	  lots	  of	  warmhearted	  and	  inclusive	  fun	  completing	  it.	  Here	  is	  an	  example:	  The	  teacher	  models	  singing	  a	  song	  that	  he	  or	  she	  rewrote	  to	  synthesize	  the	  quotes	  introduced	  earlier	  in	  the	  workshop.	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  1.	  Sharing	  beliefs	  during	  Stage	  #2	  	  	   Participants	  made	  groups	  of	  three	  and	  were	  asked	  to	  make	  a	  poster	  about	  when	  humor	  helps	  learning	  and	  when	  humor	  hinders	  learning.	  Each	  group	  had	  around	  ten	  thoughts	  and	  opinions	  for	  both	  what	  helps	  and	  hinders	  learning.	  When	  I	  told	  them	  they	  had	  one	  minute	  left	  to	  finish	  they	  wanted	  more	  time.	  This	  was	  the	  moment	  in	  which	  I	  realized	  that	  this	  topic	  was	  meaningful	  to	  these	  trainees.	  I	  think	  that	  what	  was	  helpful	  during	  this	  activity	  was	  that	  participants	  had	  a	  chance	  to	  voice	  their	  own	  personal	  experiences,	  thoughts	  and	  opinions.	  They	  gained	  insight	  and	  perspective	  from	  listening	  to	  others.	  I	  believe	  adults	  have	  a	  wealth	  of	  experience	  and	  knowledge	  and	  they	  enjoy	  sharing	  with	  and	  learning	  from	  others.	  	  2.	  Revisiting	  the	  poster	  during	  Stage	  #5	  	  	   Participants	  were	  asked	  to	  go	  back	  to	  the	  poster	  they	  had	  started	  earlier	  in	  the	  workshop	  and	  add	  more	  ideas.	  There	  were	  a	  number	  of	  moments	  in	  which	  I	  observed	  participants	  noticing	  and	  negotiating	  the	  meaning	  of	  key	  elements	  from	  the	  workshop.	  Going	  back	  to	  their	  original	  posters	  gave	  participants	  a	  chance	  to	  analyze	  and	  synthesize	  key	  concepts	  and	  ideas	  from	  the	  workshop.	  I	  believe	  that	  it	  is	  essential	  to	  provide	  participants	  with	  opportunities	  to	  synthesize	  the	  concepts	  and	  content	  of	  the	  workshop.	  3.	  Working	  with	  the	  humor	  styles	  handout	  during	  stage	  #4	  	  	   Participants	  were	  given	  the	  handout	  with	  the	  descriptions	  for	  each	  of	  the	  four	  humor	  styles.	  They	  first	  read	  the	  information	  individually	  and	  then	  had	  to	  identify	  the	  different	  humor	  styles	  represented	  in	  each	  of	  the	  scenarios	  they	  experienced	  earlier	  in	  the	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session.	  I	  noticed	  participants	  underlining	  and	  highlighting	  ideas	  in	  the	  handout.	  As	  they	  were	  sharing	  their	  thoughts	  in	  small	  groups,	  they	  were	  making	  relevant	  connections	  between	  the	  experiences	  they	  had	  and	  the	  theory.	  I	  believe	  that	  providing	  students	  with	  handouts	  including	  theoretical	  pieces	  will	  help	  them	  better	  analyze	  and	  understand	  the	  experiences	  they	  have.	  	  	  
Areas	  for	  growth	  
	  1.	  Quotes	  in	  Stage	  #1	  	  	   Participants	  read	  five	  quotes	  related	  to	  the	  importance	  of	  humor.	  These	  quotes	  were	  not	  specific	  to	  teaching	  or	  education.	  I	  noticed	  the	  trainees	  discussing	  about	  the	  relevancy	  of	  humor	  for	  life	  in	  general.	  My	  goal	  was	  for	  participants	  to	  talk	  about	  their	  prior	  knowledge	  and	  thoughts	  for	  humor	  in	  the	  classroom	  based	  on	  these	  quotes.	  This	  task	  did	  not	  go	  in	  the	  direction	  that	  I	  intended.	  I	  realized	  that	  it	  was	  essential	  that	  the	  quotes	  for	  this	  session	  were	  directly	  related	  to	  classroom	  experiences	  and	  teaching.	  I	  believe	  that	  in	  order	  for	  a	  task	  to	  be	  carried	  out	  and	  implemented	  as	  planned	  it	  is	  essential	  to	  choose	  appropriate	  materials.	  I	  also	  learned	  that	  as	  part	  of	  the	  planning	  of	  this	  workshop	  it	  is	  vital	  to	  always	  have	  the	  objectives	  of	  the	  session	  in	  mind	  while	  choosing	  appropriate	  quotes.	  The	  quotes	  and	  materials	  used	  have	  to	  help	  guide	  participants	  towards	  meeting	  the	  objectives	  of	  the	  session.	  I	  believe	  that	  all	  the	  materials	  and	  activities	  included	  in	  a	  workshop	  should	  work	  together	  to	  support	  participants	  in	  meeting	  the	  objectives	  of	  the	  session.	  	  2.	  Role-­‐playing	  the	  scenarios	  in	  Stage	  #3	  	  	   In	  groups,	  participants	  were	  given	  a	  classroom	  scenario	  to	  role-­‐play.	  I	  noticed	  that	  some	  of	  the	  trainees	  interpreted	  the	  situations	  differently	  from	  what	  I	  had	  imagined.	  This	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made	  the	  processing	  of	  these	  scenarios	  more	  challenging	  because	  not	  all	  the	  humor	  styles	  were	  illustrated	  effectively.	  For	  this	  reason,	  I	  think	  that	  since	  the	  trainer	  has	  a	  specific	  intention	  for	  this	  activity	  it	  is	  important	  that	  they	  guide	  or	  direct	  the	  role-­‐play	  themselves.	  Based	  on	  this	  thought,	  I	  believe	  there	  are	  moments	  in	  a	  session	  where	  it	  is	  important	  for	  the	  trainer	  to	  maintain	  more	  control	  over	  the	  activities	  so	  that	  it	  is	  carried	  out	  in	  a	  way	  that	  supports	  and	  guides	  participants	  in	  achieving	  the	  objectives	  of	  the	  session.	  	  3.	  Looking	  at	  other	  posters	  in	  Stage	  #5	  	  
	   Participants	  were	  told	  to	  walk	  around	  the	  classroom	  and	  look	  at	  the	  rest	  of	  the	  posters.	  I	  noticed	  during	  this	  activity	  that	  while	  they	  were	  walking	  around	  looking	  at	  the	  posters	  they	  started	  getting	  off	  task	  and	  talking	  about	  unrelated	  topics.	  The	  lack	  of	  a	  more	  controlled	  task	  opened	  up	  opportunities	  for	  students	  to	  go	  off	  task	  and	  start	  disengaging.	  Since	  it	  was	  towards	  the	  end	  of	  the	  session,	  participants	  were	  also	  starting	  to	  feel	  tired	  and	  ready	  to	  leave.	  This	  made	  it	  even	  more	  difficult	  to	  keep	  participants	  on	  task	  and	  attentive.	  It	  seems	  to	  me	  that	  in	  order	  for	  the	  participants	  to	  stay	  on	  task,	  while	  completing	  this	  gallery	  walk	  activity,	  they	  should	  be	  given	  a	  specific	  and	  controlled	  task.	  Based	  on	  this	  realization,	  I	  believe	  that	  when	  designing	  the	  latter	  parts	  of	  a	  workshop	  it	  is	  essential	  that	  the	  activities	  have	  specific	  qualities	  that	  will	  keep	  participants	  engaged	  and	  interested	  in	  the	  lesson.	  	  
	  
Suggestions	  for	  improving	  the	  workshop	  plan	  
	  1.	  Choosing	  quotes	  that	  are	  more	  closely	  related	  to	  teaching	  during	  stage	  #1	  instead	  of	  more	  general	  ones	  so	  that	  the	  discussion	  is	  more	  focused	  on	  the	  topic	  of	  the	  workshop.	  2.	  Having	  the	  trainer	  role-­‐play	  being	  the	  teacher	  with	  the	  different	  scenarios	  during	  stage	  #3	  instead	  of	  having	  the	  participants	  doing	  this	  so	  that	  the	  true	  intentions	  for	  each	  scenario	  are	  conveyed.	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Revised	  workshop	  plan	  #1:	  The	  role	  of	  humor	  in	  the	  classroom	  
	  
Session	  overview	  
	  Aim:	  To	  explore	  the	  role	  of	  humor	  in	  the	  classroom	  and	  how	  it	  can	  affect	  learning	  	  Objectives:	  	  By	  the	  end	  of	  the	  session	  participants	  will	  be	  able	  to…	  	  
• Articulate	  their	  beliefs	  about	  the	  role	  of	  humor	  in	  the	  context	  of	  learning.	  	  
• List	  qualities	  associated	  with	  four	  different	  styles	  of	  humor.	  	  
• State	  at	  least	  three	  ways	  different	  styles	  of	  humor	  can	  help	  and/or	  hinder	  learning.	  	  
Materials	  
	  
• Humor	  quotes	  	  
• Humor	  styles	  handout	  	  	  
• Poster	  paper	  and	  markers	  	  
• Cards	  with	  the	  humor	  scenarios	  	  
Assumptions	  for	  this	  workshop	  
	  
• The	  use	  of	  humor	  in	  the	  classroom	  is	  culturally	  accepted	  throughout	  Latin	  America.	  Some	  of	  the	  most	  common	  forms	  of	  humor	  found	  and	  used	  are	  sarcasm,	  parody,	  imitating	  family	  and	  friends,	  ridiculing	  others,	  stereotyping,	  innocent	  jokes	  and	  high	  level	  of	  lighthearted	  playfulness.	  	  	  
• Most	  teachers	  use	  humor	  in	  the	  classroom,	  but	  might	  not	  be	  fully	  aware	  of	  how	  it	  can	  affect	  learning.	  	  
• Teachers	  in	  Latin	  America	  will	  find	  this	  topic	  engaging	  and	  relevant	  since	  they	  regard	  humor	  and	  laughter	  as	  part	  of	  their	  cultural	  identity.	  	  	  
Potential	  challenges	  
	   1. Participants	  might	  not	  know	  all	  the	  vocabulary	  included	  in	  the	  handout	  about	  the	  four	  humor	  styles.	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2. Participants	  might	  find	  it	  difficult	  to	  understand	  the	  +/-­‐	  signs	  in	  the	  handout	  for	  the	  four	  humor	  styles	  when	  they	  have	  to	  identify	  the	  different	  styles	  of	  humor	  present	  in	  the	  different	  scenarios.	  	  	  3. Some	  participants	  might	  feel	  that	  using	  sarcasm	  is	  mainly	  an	  effective	  use	  of	  humor	  since	  it	  is	  culturally	  very	  common.	  They	  might	  not	  agree	  with	  the	  idea	  of	  sarcasm	  being	  on	  the	  negative	  side	  of	  the	  use	  humor	  in	  the	  classroom.	  	  
Solutions	  for	  the	  potential	  challenges	  
	   1. When	  participants	  first	  receive	  this	  handout,	  you	  (the	  trainer)	  can	  have	  them	  work	  in	  small	  groups	  and	  clarify	  any	  words	  that	  they	  do	  not	  know	  or	  are	  not	  sure	  of.	  Walk	  around	  the	  classroom	  and	  help	  participants	  if	  they	  still	  need	  some	  help.	  	  2. For	  this	  potential	  challenge,	  it	  is	  important	  to	  go	  over	  this	  handout	  with	  participants	  as	  part	  of	  setting	  up	  the	  activity	  where	  they	  have	  to	  identify	  different	  humor	  styles	  for	  each	  of	  the	  scenarios.	  After	  you	  have	  checked	  the	  vocabulary	  included	  in	  this	  handout	  and	  participants	  are	  clear	  on	  all	  the	  terminology,	  emphasize	  what	  the	  “+”	  and	  “-­‐”	  signs	  mean.	  Ask	  them	  comprehension	  check	  questions	  like:	  “According	  to	  this	  handout,	  which	  are	  some	  negative	  forms	  of	  humor?	  Which	  are	  some	  positive	  ones?	  What	  would	  “ridiculing”	  be?	  What	  about	  parody?”	  This	  will	  help	  you	  see	  if	  your	  participants	  have	  understood	  the	  idea	  of	  the	  “+”	  and	  “-­‐”	  signs	  and	  which	  types	  of	  humor	  are	  considered	  positive	  or	  negative.	  	  3. Scenarios	  #1	  and	  #3	  are	  designed	  specifically	  to	  address	  this	  potential	  challenge.	  These	  experiences	  will	  help	  illustrate	  the	  role	  of	  sarcasm	  in	  the	  classroom	  and	  how	  it	  may	  help/hinder	  learning.	  Since	  sarcasm	  is	  common	  in	  Latin	  America,	  it	  would	  be	  useful	  to	  acknowledge	  that	  sarcasm	  can	  be	  both	  helpful	  and	  hindering	  depending	  on	  your	  audience,	  the	  context	  and	  how	  students	  feel	  when	  sarcasm	  is	  used	  in	  the	  classroom.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
	  




	  Stages	  and	  purposes	  	   Procedure	  	   Timing	  and	  interaction	   Additional	  trainer	  notes	  Stage#1	  	  Participants	  activate	  prior	  knowledge	  and	  engage	  with	  the	  topic.	  	  Participants	  share	  their	  opinions	  and	  thoughts	  related	  to	  humor	  in	  the	  classroom.	  
	  	  Overview	  of	  Stage:	  Below	  you	  will	  find	  five	  quotes.	  Choose	  the	  ones	  you	  feel	  will	  work	  best	  in	  your	  context	  and	  with	  your	  participants	  (Ps).	  You	  could	  also	  choose	  other	  quotes	  if	  you	  have	  favorites	  of	  your	  own.	  The	  idea	  here	  is	  for	  Ps	  to	  start	  identifying	  key	  aspects	  of	  humor	  in	  the	  classroom	  and	  sharing	  their	  opinions	  and	  thoughts	  in	  regards	  to	  the	  topic.	  Encourage	  Ps	  to	  start	  thinking	  about	  the	  role	  of	  humor	  in	  the	  classroom	  and	  how	  it	  might	  affect	  learning.	  	  	  Instructions	  to	  participants:	  Read	  the	  quotes.	  For	  each	  one,	  answer	  three	  questions.	  	  What	  does	  the	  quote	  mean?	  Do	  you	  believe	  it	  is	  true	  in	  general?	  How	  could	  it	  be	  related	  to	  learning	  in	  the	  classroom?	  You	  have	  five	  minutes.	  	  Quote	  possibilities:	  	  Quote#1:	  “Regardless	  of	  what	  content	  you	  teach	  or	  how	  you	  teach,	  humor	  used	  as	  a	  systematic	  tool	  can	  serve	  as	  the	  hook	  or	  paddles	  of	  your	  dreams”	  –Ronald	  Berk	  	  Quote	  #2:	  “When	  you	  find	  fun,	  laughter,	  and	  teachers	  with	  a	  sense	  of	  humor,	  learning	  thrives.”	  –Mary	  Kay	  Morrison	  	  Quote	  #3:	  “Humor	  can	  act	  as	  a	  social	  lubricant	  or	  a	  social	  retardant	  in	  the	  educational	  setting.	  It	  can	  educate	  or	  denigrate,	  heal	  or	  harm,	  embrace	  or	  deface.”	  –Diana	  Loomans	  	  Quote	  #4:	  “Humor	  can	  chop	  down,	  smash,	  demolish,	  even	  vaporize	  the	  pre-­‐existing	  barriers	  that	  separate	  you	  from	  your	  students.	  It	  opens	  up	  communication	  that’s	  not	  based	  on	  fear	  or	  intimidation”	  –Ronald	  Berk	  
10	  min.	  	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
	  	  	  	  After	  implementing	  this	  session	  a	  number	  of	  times	  and	  reflecting	  on	  it,	  I	  highly	  recommend	  using	  quotes	  related	  to	  the	  use	  of	  humor	  in	  the	  classroom	  instead	  of	  general	  quotes	  referring	  to	  humor.	  This	  adaptation	  helps	  make	  the	  discussion	  more	  focused	  on	  learning	  and	  teaching.	  You	  might	  also	  want	  to	  think	  about	  the	  possibility	  of	  using	  a	  funny	  video	  related	  to	  the	  use	  of	  humor	  in	  the	  classroom	  of	  your	  selection	  to	  use	  as	  a	  way	  of	  getting	  participants’	  attention	  at	  the	  beginning	  of	  the	  session.	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  Whole	  group	  share	  with	  2-­‐3	  comments	  and	  thoughts	  after	  Ps’	  discussion.	  	  
	  T-­‐S	  
Stage	  #2	  	  Participants	  share	  ideas	  about	  different	  types	  of	  humor	  and	  the	  potential	  impact	  of	  each	  on	  learning.	  	  	  
	  	  Overview	  of	  Stage:	  The	  aim	  for	  this	  stage	  is	  to	  get	  Ps	  thinking	  more	  specifically	  about	  types	  of	  humor	  and	  how	  each	  might	  potentially	  help	  and/or	  hinder	  learning.	  Since	  this	  is	  the	  first	  time	  you	  are	  introducing	  the	  idea	  of	  different	  types	  of	  humor,	  you	  might	  first	  want	  to	  ask	  Ps	  what	  are	  some	  types	  of	  humor	  that	  they	  are	  familiar	  with.	  Answers	  to	  this	  question	  might	  have	  already	  come	  up	  in	  the	  previous	  stage.	  Build	  off	  of	  what	  Ps	  have	  already	  mentioned	  and	  talked	  about.	  The	  intention	  is	  to	  scaffold	  Ps’	  understanding	  of	  the	  existence	  of	  different	  types	  of	  humor	  and	  how	  they	  may	  help	  and/or	  hinder	  learning.	  	  	  After	  this	  discussion	  on	  types	  of	  humor,	  Ps	  will	  create	  a	  poster	  by	  brainstorming	  how	  each	  type	  of	  humor	  could	  potentially	  help/hinder	  learning.	  The	  poster	  will	  capture	  their	  initial	  ideas	  and	  they	  will	  then	  come	  back	  to	  the	  poster	  and	  add	  more	  ideas	  after	  the	  experiences	  they	  have	  later	  in	  the	  lesson.	  Make	  sure	  to	  tell	  participants	  to	  leave	  some	  space	  on	  the	  poster	  so	  that	  they	  can	  add	  more	  ideas	  later.	  	  Instructions	  to	  participants:	  We	  have	  already	  talked	  a	  bit	  about	  humor	  and	  its	  role	  in	  the	  classroom.	  What	  are	  examples	  of	  different	  types	  of	  humor?	  	  	  Whole	  group	  share	  as	  trainer	  takes	  2-­‐3	  minutes	  to	  elicit	  some	  answers.	  	  Instructions	  to	  participants:	  Now	  that	  we	  have	  a	  list	  of	  types	  of	  humor,	  let’s	  think	  more	  specifically	  about	  what	  types	  of	  humor	  help	  learning	  in	  the	  classroom	  and	  what	  kinds	  can	  hinder	  learning	  in	  the	  classroom.	  In	  groups	  of	  
15	  min.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  	  	  	  	  	  	  	  T-­‐S	  	  	  	  	  
	  	  The	  goal	  during	  this	  task	  really	  is	  for	  participants	  to	  voice	  their	  own	  thoughts	  and	  opinions	  in	  relation	  to	  the	  topic	  of	  humor	  in	  the	  classroom.	  I	  recommend,	  if	  possible,	  giving	  each	  participant	  a	  marker	  when	  completing	  the	  poster	  and	  telling	  them	  that	  they	  can	  all	  write	  down	  ideas.	  There	  does	  not	  have	  to	  be	  one	  single	  designated	  scribe.	  This	  would	  help	  create	  a	  more	  equal	  balance	  in	  terms	  of	  participation	  and	  ideas	  shared.	  	  Alternatives:	  (1)	  If	  you	  do	  not	  have	  poster	  paper	  and	  markers,	  get	  students	  to	  share	  their	  opinions	  and	  thoughts	  orally	  and	  then	  to	  write	  some	  of	  their	  main	  thoughts	  after	  the	  discussion	  on	  the	  board.	  	  (2)	  Ask	  groups	  to	  discuss	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three	  or	  four,	  you	  will	  have	  10	  minutes	  to	  make	  a	  poster	  with	  your	  thoughts	  about	  what	  types	  of	  humor	  helps	  and	  hinders	  learning	  in	  the	  classroom.	  	  You	  will	  come	  back	  to	  this	  poster	  later	  in	  the	  session	  so	  make	  sure	  you	  leave	  some	  space	  to	  add	  more	  ideas.	  	  Participants	  work	  in	  groups	  for	  10	  mins.	  	  Whole	  group	  share:	  What	  was	  one	  thing	  that	  seemed	  relevant	  to	  your	  group	  as	  you	  were	  working	  on	  this	  poster?	  Let’s	  hear	  one	  person	  from	  each	  group.	  	  	  
	  	  	  	  	  	  	  S-­‐S	  	  T-­‐S	  
with	  everyone	  keeping	  notes,	  and	  then	  in	  the	  end	  organizing	  a	  jigsaw	  to	  exchange	  thoughts	  and	  discuss.	  
Stage	  #3	  	  Participants	  experience	  different	  types	  of	  humor	  in	  scenarios	  and	  analyze	  how	  different	  styles	  of	  humor	  can	  help	  and	  hinder	  learning.	  
	  	  Overview	  of	  Stage:	  For	  these	  role-­‐plays,	  it	  is	  essential	  that	  you	  read	  through	  the	  scenarios	  in	  detail.	  Make	  sure	  you	  have	  a	  clear	  sense	  of	  the	  type	  of	  humor	  that	  is	  intended	  for	  each	  scenario.	  If	  you	  feel	  that	  role-­‐playing	  or	  acting	  is	  not	  your	  forte,	  then	  practice	  these	  beforehand!	  After	  each	  role-­‐play	  get	  Ps	  in	  small	  groups	  and	  have	  them	  analyze	  the	  role-­‐plays.	  Ask	  them	  to	  discuss	  what	  helped/hindered	  learning	  based	  on	  each	  role-­‐play.	  Ps	  must	  be	  told	  that	  all	  the	  scenarios	  serve	  as	  simple	  examples	  and	  are	  not	  real	  information.	  	  Instructions	  to	  participants:	  You	  will	  experience	  five	  different	  scenarios.	  Each	  scenario	  depicts	  a	  different	  type	  of	  humor	  being	  used	  in	  the	  classroom.	  I	  will	  be	  the	  teacher	  for	  each	  scenario	  and	  you	  will	  be	  the	  students.	  Feel	  free	  to	  take	  on	  an	  active	  role	  as	  a	  student	  in	  each	  of	  the	  role-­‐plays.	  For	  each	  of	  them,	  observe	  carefully	  the	  way	  in	  which	  humor	  is	  used	  and	  how	  it	  helps	  or	  hinders	  learning.	  After	  each	  experience,	  in	  groups	  you	  will	  discuss	  what	  happened	  in	  the	  scenario,	  how	  you	  felt,	  and	  how	  the	  humor	  used	  in	  the	  scenario	  helped	  and/or	  hindered	  learning.	  	  	  	  
30	  min.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
	  	  After	  delivering	  this	  workshop	  a	  number	  of	  times	  and	  reflecting	  on	  it,	  I	  suggest	  the	  trainer	  taking	  on	  the	  role	  of	  the	  teacher	  and	  the	  participants	  the	  role	  of	  the	  students	  instead	  of	  the	  participants	  role-­‐playing	  the	  scenarios.	  This	  will	  help	  the	  trainer	  convey	  the	  message	  intended	  for	  each	  scenario	  in	  a	  much	  clearer	  way.	  Feel	  free	  to	  change	  the	  scenarios	  and	  use	  your	  own	  jokes,	  materials,	  situations	  and	  resources.	  Just	  make	  sure	  that	  the	  different	  humor	  styles	  and	  aspects	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Scenario	  #1:	  The	  teacher	  walks	  into	  the	  classroom	  and	  asks	  students	  what	  they	  did	  during	  the	  weekend.	  When	  students	  provide	  answers	  the	  teacher	  responds	  sarcastically.	  	  Some	  possible	  sarcastic	  responses	  could	  be:	  “Oh	  really,	  that	  sounds	  like	  fun”,	  “What	  were	  you	  thinking”,	  “That’s	  something	  I’d	  like	  to	  do”	  and	  “Oh,	  that’s	  nice.	  I	  actually	  went	  to	  the	  best	  hotel	  in	  the	  country	  this	  weekend.	  I	  bet	  none	  of	  you	  have	  ever	  stayed	  there.	  It’s	  really	  expensive.	  Around	  $300	  a	  night.”	  	  Participants	  share	  their	  thoughts	  in	  groups.	  	  Whole	  group	  share.	  	  Scenario	  #2:	  The	  teacher	  walks	  into	  the	  classroom	  and	  asks	  students	  what	  they	  know	  about	  the	  people	  from	  different	  countries	  in	  Latin	  America	  (Costa	  Rica,	  Argentina,	  Nicaragua,	  Mexico,	  etc.).	  After	  students	  share	  their	  thoughts,	  the	  teacher	  stereotypes.	  Some	  possible	  comments	  are:	  “Costa	  Ricans	  are	  always	  so	  lazy”,	  “Argentines	  believe	  they	  are	  more	  superior	  than	  others	  ”,	  “Nicaraguans	  drink	  too	  much”,	  etc.	  	  	  Participants	  share	  their	  thoughts	  in	  groups.	  	  	  Whole	  group	  share.	  	  	  Scenario	  #3:	  The	  teacher	  walks	  into	  the	  classroom	  and	  asks	  students	  to	  describe	  what	  they	  are	  wearing.	  After	  students	  give	  their	  answers,	  the	  teacher	  makes	  comments	  about	  the	  students	  and	  what	  they	  are	  wearing.	  Some	  possible	  comments	  are:	  “You	  are	  wearing	  some	  loud	  neon	  pink	  shoes.	  Wow!	  I	  can	  barely	  see	  anything	  else”,	  “What’s	  up	  with	  that	  T-­‐shirt	  you	  are	  wearing?	  It	  looks	  like	  one	  my	  grandma	  wears”	  and	  “I	  think	  you	  might	  have	  bought	  those	  pants	  at	  the	  local	  thrift	  shop”.	  	  Participants	  share	  their	  thoughts	  in	  groups.	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that	  both	  help	  and	  hinder	  learning	  are	  represented	  in	  the	  scenarios	  and	  role-­‐plays.	  For	  scenarios	  #1	  and	  #3,	  the	  use	  of	  sarcasm	  will	  most	  likely	  come	  up.	  The	  intention	  of	  this	  workshop	  is	  to	  argue	  that	  sarcasm	  is	  mainly	  an	  aspect	  that	  hinders	  learning	  since	  not	  all	  students	  will	  feel	  safe	  with	  sarcastic	  jokes	  and	  comments.	  It	  is	  also	  important	  to	  acknowledge	  that	  in	  some	  contexts,	  sarcasm	  is	  appreciated	  and	  understood	  as	  an	  intelligent	  form	  of	  humor.	  What	  I	  find	  helpful	  to	  tell	  participants,	  as	  a	  conclusion	  for	  this	  discussion,	  is	  that	  sarcasm	  is	  not	  helpful	  for	  learning	  unless	  everyone	  feels	  safe	  and	  no	  one	  feels	  offended.	  Since	  it	  is	  hard	  to	  assess	  if	  someone	  felt	  offended	  or	  not,	  I	  tend	  to	  avoid	  sarcasm	  in	  the	  classroom.	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Whole	  group	  share.	  	  Scenario	  #4:	  The	  teacher	  starts	  asking	  students	  questions	  using	  the	  past	  tense.	  For	  instance,	  Where	  did	  you	  go	  yesterday?	  Who	  was	  your	  best	  friend	  in	  elementary	  school?	  Where	  did	  you	  grow	  up?	  Then,	  suddenly	  the	  teacher	  shares	  a	  funny	  lighthearted	  joke	  or	  a	  personal	  story	  that	  is	  engaging	  and	  fun.	  Here	  is	  a	  possible	  joke:	  Why	  was	  6	  afraid	  of	  7?	  Because	  7	  8	  9.	  	  Participants	  share	  their	  thoughts	  in	  groups.	  	  	  Whole	  group	  share.	  	  Scenario	  #5:	  The	  teacher	  models	  an	  activity	  for	  a	  task.	  This	  activity	  should	  be	  one	  where	  students	  have	  lots	  of	  warmhearted	  and	  inclusive	  fun	  completing	  it.	  Here	  is	  an	  example:	  The	  teacher	  models	  singing	  a	  song	  that	  he	  or	  she	  rewrote	  to	  synthesize	  content	  covered	  in	  class.	  For	  this	  scenario,	  the	  trainer	  could	  re-­‐write	  a	  song	  integrating	  the	  quotes	  focusing	  on	  humor	  in	  the	  classroom	  used	  in	  Stage	  #1.	  	  Participants	  share	  their	  thoughts	  in	  groups.	  	  Whole	  group	  share.	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  Stage	  #4	  	  Participants	  read	  about	  four	  different	  humor	  styles	  and	  identify	  behaviors	  from	  the	  five	  scenarios	  that	  match	  each	  humor	  style.	  	  
	  	  Overview	  of	  Stage:	  For	  this	  activity,	  it	  is	  essential	  to	  go	  over	  the	  handout	  with	  the	  Ps	  before	  they	  get	  started.	  First	  have	  Ps	  work	  in	  small	  groups	  to	  check	  all	  the	  vocabulary	  included.	  If	  after	  working	  with	  their	  groups	  they	  still	  have	  doubts,	  check	  the	  meaning	  of	  these	  words	  with	  the	  whole	  class.	  After	  working	  with	  the	  vocabulary,	  clarify	  what	  the	  “+”	  and	  “-­‐”	  signs	  mean.	  Ask	  them	  comprehension	  check	  questions	  like:	  According	  to	  this	  handout,	  which	  are	  some	  negative	  forms	  of	  humor?	  Which	  are	  some	  positive	  ones?	  What	  would	  “ridiculing”	  be?	  
15	  min.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
	  	  Some	  of	  the	  vocabulary	  on	  this	  worksheet	  might	  be	  new	  for	  some	  of	  your	  participants.	  It	  is	  essential	  that	  you	  give	  them	  time	  to	  check	  the	  vocabulary	  and	  then	  that	  you	  check	  it	  together	  as	  a	  whole	  group.	  This	  will	  help	  the	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What	  about	  parody?	  This	  will	  help	  you	  see	  if	  your	  Ps	  have	  understood	  the	  idea	  of	  the	  “+”	  and	  “-­‐”	  signs	  and	  what	  type	  of	  humor	  is	  associated	  with	  each	  sign.	  Once	  the	  handout	  is	  clear,	  you	  can	  move	  on	  to	  the	  task.	  Ps	  decide	  in	  small	  groups	  what	  humor	  style	  was	  represented	  in	  each	  of	  the	  scenarios	  they	  experienced	  earlier.	  	  Instructions	  to	  participants:	  Now	  that	  we	  have	  had	  a	  number	  of	  experiences	  with	  the	  use	  of	  humor	  in	  the	  classroom,	  we	  are	  going	  to	  look	  at	  what	  types	  of	  humor	  are	  associated	  with	  each	  scenario.	  This	  will	  help	  us	  better	  understand	  what	  types	  of	  humor	  help/hinder	  learning.	  	  	  You	  are	  going	  to	  get	  this	  handout.	  	  Look	  over	  it	  quickly.	  	  Do	  you	  see	  any	  works	  or	  expressions	  you	  are	  unfamiliar	  with?	  	  	  Now,	  check	  with	  others	  in	  your	  group	  to	  see	  if	  they	  can	  help	  you	  understand.	  	  Help	  others	  if	  they	  don’t	  understand.	  	  Participants	  work	  in	  groups	  for	  2	  mins.	  	  Instructions	  to	  trainer:	  Ask	  groups	  if	  there	  are	  expressions	  they	  still	  don’t	  understand.	  Clarify	  and	  check	  these	  expressions.	  Instructions	  to	  participants:	  	  Are	  there	  any	  expressions	  you	  would	  like	  some	  clarification	  for?	  	  The	  trainer	  clarifies	  doubts	  and	  checks	  understanding.	  Instructions	  to	  participants:	  Now	  let’s	  look	  at	  the	  “+”	  and	  “-­‐”	  signs	  in	  the	  handout.	  What	  do	  you	  think	  these	  signs	  stand	  for?	  According	  to	  this	  handout,	  which	  are	  some	  negative	  forms	  of	  humor?	  Which	  are	  some	  positive	  ones?	  What	  would	  ridiculing	  be?	  What	  about	  parody?	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participants	  be	  more	  fluent	  with	  identifying	  the	  aspects	  of	  humor	  portrayed	  in	  the	  role-­‐plays.	  Both	  the	  “Joke	  Master”	  and	  the	  “Fun	  Meister”	  have	  both	  positive	  and	  negative	  qualities	  and	  aspects	  depending	  on	  how	  these	  types	  of	  humor	  are	  used.	  Be	  sure	  to	  go	  through	  this	  handout	  and	  identify	  these	  two	  sides	  with	  the	  participants.	  Here	  are	  the	  answers	  for	  the	  identifying	  task:	  	  Experience	  #1:	  Life	  mocker	  Experience	  #2:	  Joke	  maker	  Experience	  #3:	  Fun	  meister	  Experience	  #4:	  Joke	  maker	  Experience	  #5:	  Joy	  master	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The	  trainer	  elicits	  some	  answers.	  	  Are	  there	  any	  more	  questions	  about	  this	  handout?	  	  	  The	  trainer	  answers	  questions	  Ps	  might	  have.	  	  Instructions	  to	  participants:	  Now	  that	  we	  have	  a	  better	  understanding	  of	  the	  handout,	  in	  groups	  decide	  which	  humor	  style	  was	  represented	  in	  each	  of	  the	  scenarios	  you	  experienced	  earlier.	  	  Participants	  work	  in	  groups	  for	  10	  mins.	  	  Whole	  group	  share:	  What	  style	  of	  humor	  did	  you	  notice	  in	  scenario	  #1?	  Scenario	  #2,	  #3,	  #4	  and	  #5?	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Stage	  #5	  	  Participants	  synthesize	  their	  learning	  from	  the	  workshop.	  
	  	  Overview	  of	  Stage:	  During	  this	  stage,	  Ps	  go	  back	  to	  their	  posters	  and	  add	  new	  ideas	  they	  have	  after	  all	  their	  experiences	  and	  discussions.	  Allow	  for	  Ps	  to	  share	  what	  they	  have	  learned.	  Have	  Ps	  first	  revisit	  their	  posters	  and	  add	  more	  ideas	  so	  that	  they	  can	  start	  synthesizing.	  After	  this,	  ask	  all	  groups	  to	  put	  their	  posters	  on	  the	  wall	  for	  a	  gallery	  walk.	  It	  is	  important	  at	  this	  point	  to	  structure	  this	  task	  so	  that	  students	  stay	  on	  task	  and	  focus	  on	  noticing	  and	  gathering	  information	  from	  other	  groups.	  Tell	  your	  Ps	  to	  walk	  around	  reading	  what	  other	  groups	  wrote	  and	  to	  select	  from	  each	  poster	  2-­‐3	  ideas	  that	  they	  did	  not	  include	  in	  their	  poster	  and	  find	  relevant.	  	  	  Instructions	  to	  participants:	  In	  your	  original	  poster	  groups,	  look	  at	  your	  poster	  and	  add	  additional	  thoughts	  you	  have	  about	  what	  helps	  and	  what	  hinders	  learning	  in	  the	  classroom.	  	  Participants	  work	  for	  8	  mins.	  	  Instructions	  to	  participants:	  Put	  your	  posters	  
20	  min.	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  If	  you	  chose	  not	  to	  use	  a	  poster	  and	  had	  your	  participants	  write	  their	  ideas	  on	  the	  board,	  then	  they	  would	  now	  share	  in	  their	  groups	  orally	  what	  they	  would	  add	  and	  them	  go	  back	  to	  the	  board	  and	  add	  1-­‐2	  more	  ideas.	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up	  on	  the	  board	  or	  walls.	  Walk	  around	  reading	  what	  other	  groups	  wrote	  and	  select	  from	  each	  poster	  2-­‐3	  ideas	  that	  you	  did	  not	  include	  in	  your	  poster	  and	  find	  relevant.	  	  	  Participants	  walk	  around	  for	  5	  mins.	  	  Instructions	  to	  participants:	  Now	  get	  back	  together	  with	  your	  group	  and	  add	  any	  additional	  thoughts	  you	  would	  like	  to	  add	  to	  your	  posters.	  You	  have	  3	  minutes.	  	  Whole	  group	  share:	  What	  was	  one	  thing	  that	  you	  noticed	  in	  the	  other	  posters	  that	  you	  added	  to	  yours?	  I	  would	  like	  to	  hear	  2-­‐3	  voices.	  	  	  
	  	  	  	  	  S	  	  T-­‐S	  	  	  	  	  T-­‐S	  
Stage	  #6	  	  Participants	  make	  connections	  between	  what	  they	  have	  learned	  in	  this	  workshop	  and	  their	  teaching	  practices.	  	  Participants	  share	  one	  aspect	  from	  the	  workshop	  that	  they	  would	  like	  to	  try	  out	  next	  time	  they	  teach.	  	  	  	  	  
	  	  Overview	  of	  Stage:	  Ask	  Ps	  to	  think	  about	  connections	  they	  can	  make	  between	  the	  use	  of	  humor	  in	  the	  classroom	  and	  their	  own	  teaching	  practices.	  First	  give	  Ps	  some	  individual	  thinking	  time.	  This	  will	  help	  them	  process	  their	  thoughts	  and	  prepare	  to	  share.	  Allot	  2-­‐3	  minutes	  for	  them	  to	  think	  alone.	  Then	  have	  Ps	  work	  in	  small	  groups	  sharing	  2-­‐3	  meaningful	  connections	  they	  made.	  Finally	  ask	  Ps	  to	  think	  about	  one	  approach	  to	  or	  use	  of	  humor	  that	  will	  be	  new	  that	  they	  would	  like	  to	  try	  out	  next	  time	  they	  teach	  based	  on	  the	  conversations	  they	  just	  had	  in	  groups.	  They	  could	  also	  think	  about	  teaching	  practices	  that	  they	  would	  like	  to	  try	  not	  doing	  in	  class	  because	  it	  does	  not	  contribute	  to	  students’	  sense	  of	  safety.	  	  	  Instructions	  to	  participants:	  Individually,	  what	  connections	  can	  you	  make	  between	  the	  use	  of	  humor	  in	  the	  classroom	  and	  your	  own	  teaching	  practices?	  Think	  of	  at	  least	  2	  connections.	  You	  have	  2-­‐3	  minutes.	  	  Share	  and	  discuss	  in	  small	  groups	  1-­‐2	  of	  the	  connections	  you	  made	  between	  what	  we’ve	  talked	  about	  today	  and	  your	  own	  teaching.	  
15	  min.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  S	  	  	  	  	  T-­‐S	  	  	  
	  	  This	  last	  activity	  is	  an	  effective	  way	  of	  getting	  participants	  to	  make	  a	  connection	  between	  what	  they	  have	  learned	  during	  the	  workshop	  with	  their	  teaching	  practice.	  This	  is	  also	  a	  helpful	  way	  of	  encouraging	  participants	  to	  try	  new	  teaching	  practices.	  Listening	  to	  everyone’s	  action	  plan	  during	  the	  whole	  group	  share	  is	  not	  necessary.	  You	  might	  want	  to	  ask	  for	  3-­‐4	  volunteers	  only.	  This	  will	  depend	  on	  how	  much	  time	  you	  have	  left	  at	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  Participants	  share	  in	  groups	  for	  3	  mins.	  	  Instructions	  to	  participants:	  Think	  about	  something	  new	  you	  would	  like	  to	  try	  out	  next	  time	  you	  teach	  based	  on	  the	  conversations	  you	  just	  had	  in	  groups.	  	  You	  could	  also	  think	  about	  things	  that	  you	  might	  consider	  not	  doing	  in	  relation	  to	  the	  use	  of	  humor	  in	  the	  classroom.	  	  Participants	  share	  in	  groups	  for	  4	  mins.	  	  Whole	  group	  share:	  What	  is	  one	  thing	  you	  would	  like	  to	  try	  out	  or	  avoid	  doing	  next	  time	  you	  teach?	  I	  would	  like	  to	  hear	  2-­‐3	  voices.	  	  	  	  
	  S-­‐S	  	  T-­‐S	  	  	  	  	  	  	  S-­‐S	  	  T-­‐S	  
the	  end	  of	  the	  workshop.	  	  





Workshop	  plan	  #2:	  Understanding	  your	  humor	  style	  
	  
Session	  overview	  
	  Aim:	  To	  familiarize	  participants	  with	  their	  own	  humor	  style	  as	  teachers	  	  Objectives:	  	  Participants	  will	  be	  able	  to…	  	  
• Identify	  their	  own	  humor	  style	  as	  teachers	  	  
• Discuss	  about	  specific	  traits	  for	  four	  different	  humor	  styles	  	  
• Analyze	  past	  classroom	  experiences	  to	  better	  understand	  their	  personal	  humor	  styles	  	  
Materials	  
	  
• Word	  splash	  handout	  	  
• Humor	  inventory	  worksheets	  	  
• Handouts	  with	  key	  information	  for	  each	  humor	  style	  	  
• “Reflecting	  on	  past	  a	  past	  experience”	  handout	  	  
Assumptions	  for	  this	  workshop	  
	  
• Participants	  will	  most	  likely	  be	  aware	  of	  the	  type	  of	  humor	  they	  personally	  enjoy	  and	  find	  funny,	  but	  they	  might	  not	  be	  aware	  of	  the	  type	  of	  humor	  they	  use	  as	  teachers	  in	  the	  classroom.	  	  
• Participants	  have	  had	  experiences	  in	  the	  past	  where	  as	  teachers	  they	  used	  humor	  in	  the	  classroom,	  or	  they	  have	  been	  a	  student	  in	  a	  classroom	  where	  humor	  was	  used.	  	  
Potential	  challenges	  
	   1. Participants	  might	  feel	  uncomfortable	  sharing	  their	  results	  of	  the	  humor	  styles	  inventory,	  especially	  if	  “Life	  mocker”	  is	  their	  predominant	  style.	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  2. Participants	  might	  not	  remember	  a	  past	  experience	  where	  they	  have	  used	  humor	  in	  the	  classroom.	  	  3. Participants	  might	  struggle	  with	  filling	  out	  the	  grid	  where	  they	  have	  to	  analyze	  a	  past	  experience	  they	  have	  had	  with	  humor.	  	  	  
Solutions	  for	  the	  potential	  challenges	  
	   1. After	  students	  complete	  the	  humor	  styles	  self-­‐assessment,	  let	  them	  know	  that	  these	  results	  are	  personal	  and	  private.	  They	  can	  decide	  not	  to	  share	  their	  results,	  or	  to	  share	  some	  parts	  of	  it.	  	  2. If	  trainees	  do	  not	  remember	  or	  want	  to	  share	  a	  past	  experience	  they	  have	  had	  as	  a	  teacher,	  they	  can	  choose	  to	  work	  with	  an	  experience	  they	  had	  in	  which	  they	  were	  the	  student.	  	  	  3. For	  this	  task,	  model	  using	  the	  grid	  with	  an	  experience	  of	  your	  own.	  This	  will	  help	  them	  better	  understand	  how	  to	  work	  with	  the	  grid.	  It	  will	  also	  help	  them	  feel	  safer	  sharing	  an	  experience	  of	  their	  own.	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Workshop	  plan	  Stages	  and	  purposes	  	   Procedure	  	   Timing	  and	  interaction	   Trainer	  notes	  Stage#1	  	  Participants	  will	  be	  able	  to	  start	  thinking	  about	  different	  forms	  of	  humor	  and	  get	  interested	  in	  the	  topic.	  	  
	  	  Participants	  receive	  a	  handout	  with	  a	  splash	  of	  words	  related	  to	  different	  types	  of	  humor	  styles.	  Individually,	  they	  circle	  words	  they	  find	  might	  describe	  the	  type	  of	  humor	  they	  enjoy	  or	  identify	  with.	  	  	  The	  trainer	  checks	  in	  with	  the	  trainees	  and	  asks	  how	  completing	  this	  task	  was	  for	  them.	  Elicits	  2-­‐3	  thoughts.	  
5	  min.	  	  S	  	  	  	  	  	  	  	  	  	  	  	  
	  	  I	  suggest	  having	  students	  complete	  this	  task	  individually	  and	  not	  share	  with	  a	  partner	  because	  if	  they	  happen	  to	  choose	  more	  negative	  traits	  of	  humor	  like	  ridiculing	  and	  insulting,	  they	  could	  feel	  uncomfortable	  sharing	  with	  others.	  	  Stage	  #2	  	  Participants	  will	  be	  able	  to	  identify	  key	  traits	  for	  four	  different	  humor	  styles	  and	  potentially	  their	  predominant	  humor	  style.	  
	  	  Participants	  complete	  a	  humor	  inventory	  worksheet.	  Individually,	  they	  read	  through	  a	  number	  of	  statements	  for	  four	  different	  types	  of	  humor	  and	  check	  the	  ones	  that	  are	  true	  for	  them.	  Tell	  participants	  that	  this	  tool	  is	  not	  perfect	  and	  that	  it	  is	  possible	  that	  they	  do	  not	  agree	  with	  the	  results.	  Ask	  them	  to	  be	  honest	  with	  themselves	  and	  tell	  them	  that	  the	  results	  are	  private.	  	  	  	  Participants	  share	  with	  a	  partner	  their	  results	  or	  something	  that	  struck	  their	  attention	  as	  they	  were	  completing	  the	  inventory.	  	  The	  trainer	  asks	  participants	  what	  they	  are	  thinking	  right	  now.	  	  	  Whole	  group	  share	  	  
15	  min.	  	  S	  	  	  	  	  	  	  	  	  	  S-­‐S	  	  	  T-­‐S	  	  	  T-­‐S	  
	  	  In	  my	  experience	  implementing	  this	  activity,	  I	  have	  noticed	  that	  participants	  who	  scored	  high	  in	  the	  “Life	  Mocker”	  checklist	  might	  not	  share	  their	  results	  afraid	  of	  being	  judged.	  It	  is	  important	  to	  highlight	  that	  this	  tool	  is	  not	  the	  only	  possible	  tool	  and	  that	  it	  is	  not	  perfect.	  It	  could	  potentially	  provide	  results	  that	  participants	  do	  not	  agree	  with.	  In	  this	  case,	  the	  intention	  is	  for	  the	  trainees	  to	  become	  more	  familiar	  with	  the	  existence	  of	  these	  different	  humor	  styles	  and	  potentially	  identify	  with	  one.	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Stage	  #3	  	  Participants	  will	  be	  able	  to	  read	  and	  describe	  key	  information	  for	  one	  humor	  style	  and	  listen	  about	  key	  information	  for	  the	  three	  other	  styles.	  	  	  
	  	  Participants	  jigsaw	  key	  information	  for	  each	  of	  the	  humor	  styles.	  	  There	  are	  four	  different	  reading	  pieces,	  one	  for	  each	  humor	  style.	  Have	  each	  participant	  read	  the	  humor	  style	  they	  had	  as	  their	  strongest	  when	  doing	  the	  inventory	  task.	  	  	  Participants	  read	  the	  humor	  style	  they	  are	  assigned	  individually.	  	  Participants	  with	  the	  same	  humor	  style	  get	  together	  and	  share	  their	  thoughts	  on	  the	  information	  they	  read.	  	  	  Now	  make	  new	  groups	  of	  four	  of	  five	  people.	  Each	  group	  should	  have	  at	  least	  one	  person	  for	  each	  reading.	  	  Whole	  group	  share.	  	  
25	  min.	  	  	  	  	  	  	  	  	  	  S	  	  	  S-­‐S	  	  	  	  S-­‐S	  	  	  	  T-­‐S	  
	  	  	  	  	  For	  this	  activity,	  you	  could	  also	  assign	  the	  readings	  instead	  of	  having	  them	  read	  the	  one	  about	  their	  own	  humor	  style.	  Having	  them	  read	  about	  their	  own	  might	  be	  more	  engaging	  because	  it	  is	  relevant	  to	  who	  they	  are	  and	  having	  them	  read	  about	  other	  will	  allow	  them	  to	  see	  other	  perspectives.	  	  	  
Stage	  #4	  	  Participants	  will	  be	  able	  to	  reflect	  on	  a	  past	  experience	  where	  they	  used	  humor	  in	  the	  classroom	  to	  analyze	  what	  type	  of	  humor	  it	  was.	  
	  	  Participants	  think	  of	  a	  past	  experience	  where	  they	  used	  humor	  in	  the	  classroom.	  If	  they	  cannot	  think	  of	  something,	  they	  could	  also	  choose	  a	  moment	  where	  they	  were	  students	  in	  a	  classroom	  where	  their	  teacher	  used	  humor.	  	  	  Individually,	  students	  fill	  out	  the	  handout	  labeled	  “Using	  humor	  in	  the	  classroom	  –	  Reflecting	  on	  a	  past	  experience”.	  Participants	  describe	  the	  moment	  they	  chose,	  analyze	  what	  type	  of	  humor	  they	  used	  and	  conclude	  what	  this	  might	  mean	  in	  terms	  of	  the	  type	  of	  humor	  they	  prefer	  or	  tend	  to	  use	  in	  the	  classroom.	  	  	  Participates	  share	  their	  answers	  and	  thoughts	  in	  groups	  of	  three	  or	  four.	  	  Whole	  group	  share.	  
25	  min.	  	  	  	  	  	  	  	  	  S	  	  	  	  	  	  	  	  	  S-­‐S	  	  	  T-­‐S	  
	  	  During	  this	  task,	  it	  is	  important	  to	  tell	  participants	  that	  they	  can	  chose	  between	  a	  lighthearted	  experience	  or	  perhaps	  one	  where	  they	  felt	  that	  the	  humor	  they	  used	  wasn’t	  helpful.	  You	  could	  also	  have	  students	  think	  about	  two	  different	  past	  experiences,	  one	  they	  felt	  that	  was	  helpful	  and	  one	  that	  they	  weren’t	  happy	  or	  pleased	  with.	  	  	  I	  also	  suggest	  providing	  participants	  with	  a	  model	  or	  sample	  for	  this	  task	  before	  they	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   start	  doing	  it	  alone.	  You	  could	  think	  about	  an	  experience	  to	  complete	  the	  handout	  and	  then	  share	  it	  with	  your	  trainees.	  Sharing	  yours	  first	  will	  help	  participants	  both	  better	  understand	  the	  task	  and	  also	  feel	  safer	  and	  more	  comfortable	  sharing	  theirs	  when	  they	  are	  asked	  to.	  	  	  Stage	  #5	  	  Participants	  will	  be	  able	  to	  synthesize	  their	  learning	  by	  taking	  notes	  and	  sharing	  one	  thing	  they	  have	  learned	  from	  the	  workshop.	  
	  	  Participants	  journal	  about	  what	  they	  have	  learned	  about	  themselves	  and	  their	  own	  personal	  style	  of	  humor	  when	  teaching.	  	  	  Give	  participants	  2-­‐3	  minutes	  to	  write	  down	  in	  their	  own	  journals	  or	  notebooks	  anything	  that	  has	  been	  relevant	  to	  them	  during	  this	  workshop	  in	  understanding	  their	  humor	  style.	  	  Have	  trainees	  stand	  up	  and	  make	  one	  big	  circle.	  Ask	  them	  to	  mention	  one	  thing	  they	  would	  be	  willing	  to	  share	  with	  the	  whole	  group	  about	  what	  they	  have	  learned	  about	  their	  humor	  style	  as	  teachers.	  You	  could	  use	  a	  stuffed	  animal,	  a	  hackey	  sack	  ball	  or	  something	  similar	  to	  pass	  around	  as	  they	  share.	  They	  take	  turns	  sharing	  until	  everyone	  has	  participated.	  	  	  
10	  min.	  	  	  	  	  	  S	  	  	  	  	  	  S-­‐S	  	  
	  	  	  	  	  	  	  	  	  	  	  	  For	  this	  closure	  activity,	  you	  can	  have	  participants	  both	  write	  about	  what	  they	  have	  learned	  and	  share	  with	  the	  whole	  group	  in	  a	  circle,	  or	  perhaps	  just	  one	  of	  the	  two	  options.	  I	  personally	  feel	  that	  it	  is	  more	  insightful	  when	  trainees	  get	  to	  hear	  other	  thoughts	  and	  perspectives	  in	  relation	  to	  the	  topic.	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Are	  you	  a	  Joy	  Master?	  
Use	  the	  following	  checklist	  to	  determine	  your	  Joy	  Master	  skills.	  
	  ______	  1.	  I	  bring	  joy	  and	  inspiration	  to	  my	  students.	  ______	  2.	  My	  humor	  is	  inclusive	  and	  brings	  those	  around	  me	  closer.	  ______	  3.	  Although	  far	  from	  naïve,	  I	  have	  a	  healthy,	  internalized	  “second	  innocence.”	  ______	  4.	  My	  students	  feel	  better	  about	  themselves	  after	  spending	  time	  in	  my	  classroom.	  ______	  5.	  My	  playfulness	  is	  full	  of	  affirmation	  and	  acknowledgement	  of	  others.	  ______	  6.	  I	  am	  able	  to	  ignite	  faith,	  hope,	  and	  a	  sense	  of	  optimism	  in	  my	  classroom.	  ______	  7.	  My	  sense	  of	  humor	  has	  a	  healing	  effect	  on	  those	  around	  me.	  ______	  8.	  My	  sense	  of	  humor	  expands	  the	  minds	  of	  those	  around	  me.	  	  If	  you	  have	  checked	  five	  or	  more	  of	  the	  statements,	  congratulations!	  As	  a	  Joy	  Master,	  you	  know	  how	  to	  take	  humor	  to	  its	  highest	  form!	  As	  a	  role	  model,	  your	  warm	  sense	  of	  humor	  will	  be	  an	  inspiration	  to	  others.	  	  	   	  Are	  you	  a	  Fun	  Meister?	  
Use	  the	  following	  checklist	  to	  determine	  your	  Fun	  Meister	  skills.	  
	  Positive	  Traits	  	  ______	  1.	  I	  am	  considered	  to	  be	  an	  expressive	  and	  funny	  teacher.	  ______	  2.	  I	  use	  lots	  of	  gestures	  and	  movement	  when	  I	  am	  teaching	  to	  keep	  my	  students’	  attention.	  ______	  3.	  I	  am	  a	  natural	  imitator,	  and	  my	  students	  often	  ask	  me	  to	  imitate	  someone	  or	  something.	  ______	  4.	  I	  easily	  and	  often	  evoke	  hearty	  laughter	  from	  my	  students.	  	  Negative	  Traits	  	  ______	  5.	  My	  humor	  style	  sometimes	  takes	  a	  twist	  and	  involves	  ridiculing	  others.	  ______	  6.	  Sometimes	  my	  mimicry	  becomes	  cruel	  and	  or	  humiliating.	  ______	  7.	  My	  sense	  of	  humor	  can	  lead	  toward	  the	  morbid,	  making	  light	  of	  tragedy	  and	  suffering.	  ______	  8.	  I	  sometimes	  regret	  making	  humorous	  and	  biting	  comments.	  	  If	  you	  have	  three	  or	  more	  checks	  in	  either	  category,	  you	  are	  definitely	  a	  frolicking	  Fun	  Meister.	  Challenge	  yourself	  to	  turn	  the	  negative	  traits	  into	  positive	  ones	  that	  can	  be	  appreciated	  by	  all!	  	  	  	  	  	  Taken	  from	  Loomans	  D.	  &	  Kolberg	  K.	  (2002,	  p.16-­‐17).	  The	  Laughing	  Classroom.	  New	  World	  Library.	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Are	  you	  a	  Joke	  Maker?	  
Use	  the	  following	  checklist	  to	  determine	  your	  Joke	  Maker	  skills.	  	  Positive	  Traits	  	  ______	  1.	  I	  frequently	  entertain	  students	  with	  my	  clever	  wit.	  ______	  2.	  I	  often	  try	  to	  help	  my	  students	  lighten	  up.	  ______	  3.	  When	  I	  tell	  a	  good	  story	  in	  my	  classroom,	  you	  can	  hear	  a	  pin	  drop!	  ______	  4.	  I	  enjoy	  clever	  wordplay	  with	  my	  students.	  Negative	  Traits	  	  ______	  5.	  My	  jokes	  can	  be	  off-­‐color	  or	  insulting	  at	  times.	  ______	  6.	  I	  am	  sometimes	  sarcastic	  or	  satirical	  in	  my	  instructional	  style.	  ______	  7.	  My	  humor	  has	  a	  tendency	  to	  be	  self-­‐deprecating.	  ______	  8.	  My	  humor	  often	  has	  a	  judgmental	  or	  critical	  edge.	  If	  you	  have	  checked	  three	  or	  more	  checks	  in	  either	  category,	  you	  are	  probably	  a	  jovial	  Joke	  Maker.	  Challenge	  yourself	  to	  turn	  negative	  traits	  into	  positive	  ones	  that	  will	  bring	  a	  smile	  to	  everyone’s	  face.	  	   	  Are	  you	  a	  Life	  Mocker?	  
Use	  this	  checklist	  to	  determine	  if	  you	  are	  a	  Life	  Mocker.	  
	  ______	  1.	  I	  tend	  to	  intimidate	  students	  with	  my	  sharp	  tongue	  and	  cynicism.	  	  ______	  2.	  My	  humor	  is	  cold	  and	  biting.	  ______	  3.	  I	  am	  pessimistic	  about	  life	  and	  can	  quickly	  find	  fault	  with	  any	  situation.	  ______	  4.	  I	  am	  often	  sarcastic	  in	  my	  day-­‐to-­‐day	  interactions	  with	  students.	  ______	  5.	  I	  am	  well	  respected,	  but	  not	  well	  liked.	  ______	  6.	  I	  don’t	  express	  affection	  nor	  do	  I	  give	  compliments	  in	  my	  classroom.	  ______	  7.	  My	  humor	  is	  usually	  exclusive,	  intended	  to	  divide	  others	  through	  the	  method	  of	  one-­‐upmanship.	  ______	  8.	  I	  tend	  to	  feel	  superior	  and	  have	  been	  told	  that	  my	  humor	  is	  degrading.	  If	  you	  have	  checked	  five	  or	  more	  of	  the	  statements,	  beware!	  What	  you	  may	  consider	  a	  “sense	  of	  humor”	  is	  really	  your	  method	  of	  lashing	  out	  at	  and	  hurting	  others.	  Take	  time	  to	  analyze	  what	  messages	  you	  are	  giving	  to	  yourself	  about	  the	  world	  and	  your	  place	  within	  it.	  Look	  at	  the	  positive	  qualities	  of	  the	  Joy	  Master,	  Fun	  Meister,	  and	  Joke	  Maker	  to	  see	  if	  they	  can	  help	  you	  become	  lighter	  and	  more	  loving	  toward	  yourself	  and	  others.	  	  	  Taken	  from	  Loomans	  D.	  &	  Kolberg	  K.	  (2002,	  p.18-­‐19).	  The	  Laughing	  Classroom.	  New	  World	  Library	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  Joy	  Master	  
	  You	  can	  identify	  Joy	  Masters	  by	  the	  lightness	  of	   their	   step.	   Bounding	   into	   rooms,	   they	  bring	   with	   them	   a	   sense	   of	   positive	  expectancy.	   They	   light	   up	   the	   places	   they	  enter,	   and	   they	   usually	   have	   a	   smile	   for	  everyone.	   Joy	  Masters	   take	   humor	   and	   play	  to	   their	  highest	   forms	  and	  use	   them	  to	  heal,	  affirm,	  uplift,	  and	  inspire	  others.	  They	   joy	   that	   Joy	   Masters	   impart	   is	  infectious.	   They	   rise	   above	   the	   doom	   and	  gloom	   projected	   by	   others.	   They	   laugh	   for	  the	  sheer	  joy	  of	  laughing	  and	  have	  the	  ability	  to	   bring	   a	   ray	   of	   hope	   into	   seemingly	   hopeless	   situations.	   They	   believe	   the	  world	   is	   out	   to	   do	   them	   good	   and	   have	   learned	   to	   transform	   the	   pain	   and	  disappointment	  of	  life	  into	  positive	  learning	  experiences.	  When	  Joy	  Masters	  add	  their	  traits	  to	  the	  positive	  traits	  of	  a	  Fun	  Meister,	  they	  engage	   in	   high-­‐level	   play	   and	  merriment.	   They	   are	   always	   good	   sports	   and	  wouldn’t	  consider	  playing	  a	  “practical	  joke”	  in	  case	  it	  might	  inadvertently	  hurt	  someone.	  When	   their	   traits	   combine	  with	   the	  positive	   traits	   of	   a	   Joke	  Maker,	   they	   are	  clever	   and	   witty	   wordsmiths	   who	   see	   humor	   as	   a	   way	   of	   teaching	   and	  reaching.	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  Taken	  from	  Loomans	  D.	  &	  Kolberg	  K.	  (2002,	  p.16).	  The	  Laughing	  Classroom.	  New	  World	  Library.	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  Fun	  Meister	  
	  Fun	   Meisters	   are	   highly	   entertaining.	   They	  know	   how	   to	   have	   a	   rollicking	   good	   time,	   and	  want	  to	  include	  you	  in	  it.	  They	  see	  the	  potential	  for	   fun	   in	   almost	   every	   situation,	   but	   would	  never	   be	   socially	   inappropriate	   just	   to	   get	   a	  laugh.	  Fun	   Meisters	   are	   bold	   with	   their	   humor	   and	  laugh	   loudly	   and	   unselfconsciously.	   They	   are	  not	   afraid	   to	   slap	   their	   knees	   or	   buckle	   over	  with	   laughter.	   They	   are	   usually	   the	   life	   of	   a	  party.	   They	   never	   laugh	   “at”	   people	   but	   “with”	   them.	   They	   giggled	   a	   lot	   as	  children	  and	  find	  it	  easy	  to	  get	  down	  on	  the	  floor	  and	  play	  with	  them.	  They	  are	  everyone’s	  favorite	  aunt	  or	  uncle.	  When	   their	   positive	   qualities	   include	   the	   qualities	   of	   a	   Joy	   Master,	   Fun	  Meisters	   engage	   in	   playful,	   slapstick	   antics.	   Many	   take	   up	   clowning	   as	   a	  profession	  or	  a	  hobby.	  When	   Fun	  Meisters	   adopt	   the	   negative	   qualities	   of	   a	   Life	  Mocker,	   their	   fun	  turns	  against	  people	  and	  becomes	  degrading	  and	  cruel	  and	  takes	  the	  form	  of	  poking	  fun	  at	  and	  humiliating	  others.	  






	  	  	  	  Taken	  from	  Loomans	  D.	  &	  Kolberg	  K.	  (2002,	  p.17).	  The	  Laughing	  Classroom.	  New	  World	  Library.	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  Joke	  Maker	  








	  	  	  	  	  Taken	  from	  Loomans	  D.	  &	  Kolberg	  K.	  (2002,	  p.18).	  The	  Laughing	  Classroom.	  New	  World	  Library.	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  Life	  Mocker	  
	  Life	   Mockers	   take	   humor	   to	   its	   lowest	  form	   and	   use	   it	   to	   ridicule,	   shame,	   and	  dehumanize	   others.	   Life	   Mockers	   sneer	  rather	   than	   smile.	   They	   consider	  themselves	   superior	   to	   everyone	   on	   the	  planet.	  They	  use	  their	  humor	  as	  a	  weapon	  to	   destroy	   feelings	   of	   charity	   and	  contentment.	   They	   live	   mostly	   in	   their	  intellect	   and	   are	   constantly	   commenting	  on	  what	   is	  wrong	  with	   the	  world	  around	  them.	   Life	   Mockers	   treat	   life	   itself	   as	   a	  joke	  and	  dismiss	   joy	  and	   fun	  as	   frivolous	  and	  childish.	  Their	  idea	  of	  a	  hearty	  laugh	  is	  a	  “Ha,	  I	  told	  you	  so”	  type	  of	  laugh.	  They	  win	  the	  admiration	   but	   not	   the	   affection	   of	   their	   peers	   through	   flippancy	   and	   total	  disregard	  for	  life.	  Like	  sugarcoated	  poison,	  Life	  Mockers’	  humor	  may	  bring	  an	  initial	  smile,	  but	  it	  ultimately	  turns	  people	  away	  from	  them.	  When	  Life	  Mockers	  combine	  their	  qualities	  with	  those	  of	  a	  Fun	  Meister,	  they	  engage	  in	  cruel	  humor	  disguised	  as	  fun.	  They	  only	  laugh	  deeply	  when	  others	  are	  hurt	  or	  are	  in	  pain.	  They	  are	  fond	  of	  saying,	  “What’s	  the	  matter,	  can’t	  you	  take	  a	  joke?”	  Life	  Mockers	  are	  cynical	  and	  sarcastic;	  when	  they	  add	  their	  traits	  to	  those	  of	  a	  Joke	  Maker,	  they	  use	  humor	  to	  degrade	  and	  stereotype	  and	  keep	  people	  from	  experiencing	  their	  common	  bonds.	  	  	   	  	  	  	  	  	  	  	  	  	  	  Taken	  from	  Loomans	  D.	  &	  Kolberg	  K.	  (2002,	  p.19).	  The	  Laughing	  Classroom.	  New	  World	  Library.	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Using	  humor	  in	  the	  classroom	  Reflecting	  on	  a	  past	  experience	  	  
	  What	  moment	  have	  you	  chosen	  to	  reflect	  on?	  	  
Describe	  this	  experience.	  What	  did	  you	  say	  or	  do	  during	  this	  moment?	  
What	  type	  of	  humor	  do	  you	  think	  you	  were	  using	  in	  this	  moment?	  What	  humor	  style	  do	  you	  think	  it	  might	  relate	  to?	  
What	  does	  this	  tell	  you	  about	  your	  style	  of	  humor	  as	  a	  teacher	  in	  the	  classroom?	  
	   	  	  	  	  	  	  	  	  	  	  	  
	   	  
	  
Using	  humor	  in	  the	  classroom	  Reflecting	  on	  a	  past	  experience	  	  	  What	  moment	  have	  you	  chosen	  to	  reflect	  on?	  	  
Describe	  this	  experience.	  What	  did	  you	  say	  or	  do	  during	  this	  moment?	  
What	  type	  of	  humor	  do	  you	  think	  you	  were	  using	  in	  this	  moment?	  What	  humor	  style	  do	  you	  think	  it	  might	  belong	  to?	  
What	  does	  this	  say	  about	  your	  style	  of	  humor	  as	  a	  teacher	  in	  the	  classroom?	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  1.	  Students	  sharing	  what	  they	  feel	  comfortable	  with	  in	  Stage	  #	  2	  	  	   Participants	  completed	  a	  humor	  style	  self-­‐assessment	  individually	  during	  this	  stage	  of	  the	  lesson.	  After	  they	  finished	  this	  task,	  they	  shared	  with	  a	  partner.	  As	  I	  was	  giving	  them	  instructions	  for	  the	  pair	  work,	  they	  were	  told	  to	  share	  only	  what	  they	  felt	  comfortable	  sharing.	  When	  the	  trainees	  heard	  this,	  at	  least	  5	  of	  them	  sighed	  and	  said	  “okay”,	  “good	  news”,	  and	  “I	  like	  that”.	  This	  demonstrated	  that	  for	  some	  of	  them	  these	  results	  were	  too	  private	  to	  talk	  about	  with	  others	  openly.	  I	  believe	  that	  when	  working	  with	  topics	  that	  could	  reveal	  personal	  and	  sensitive	  information	  it	  is	  essential	  to	  create	  possibilities	  where	  participants	  can	  opt	  to	  keep	  all	  or	  some	  of	  the	  information	  private.	  I	  also	  find	  that	  when	  dealing	  with	  potentially	  personal	  and	  sensitive	  information,	  the	  trainer	  needs	  to	  carefully	  design	  the	  instructions,	  tasks	  and	  questions	  that	  will	  be	  asked	  in	  ways	  that	  focus	  on	  the	  content	  of	  the	  task	  rather	  than	  on	  the	  personal	  or	  deeply	  held	  behaviors/beliefs	  of	  participants	  or	  on	  things	  about	  participants	  that	  could	  provoke	  negative	  judgment	  from	  others	  in	  the	  group.	  An	  exception	  to	  this	  might	  be	  if	  you	  are	  working	  with	  a	  group	  of	  participants	  that	  you	  know	  well	  and	  you	  have	  already	  established	  a	  closer	  relationship	  with.	  In	  this	  case,	  your	  participants	  might	  feel	  comfortable	  or	  safe	  sharing	  their	  more	  personal	  emotions	  and	  making	  themselves	  vulnerable	  to,	  or	  in	  front	  of	  the	  group.	  I	  also	  strongly	  believe	  that	  the	  role	  of	  the	  trainer	  in	  moments	  of	  a	  workshop	  like	  the	  one	  described	  above	  is	  to	  be	  an	  empathizer.	  It	  is	  important	  to	  take	  on	  a	  role	  where	  participants	  feel	  that	  you	  understand	  what	  they	  feel	  and	  that	  their	  feelings	  are	  valid	  and	  natural	  in	  the	  process	  of	  learning	  both	  professionally	  and	  personally.	  If	  this	  challenge	  is	  not	  dealt	  with	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carefully,	  the	  participants	  could	  feel	  uncomfortable,	  embarrassed	  and/or	  ashamed	  among	  other	  feelings	  causing	  them	  to	  shut	  down	  in	  terms	  of	  participation	  and	  learning.	  	  2.	  Modeling	  how	  to	  fill	  in	  the	  grid	  in	  Stage#	  4	  	  	   Before	  asking	  participants	  to	  start	  filling	  in	  this	  grid,	  I	  modeled	  using	  a	  personal	  experience	  of	  my	  own.	  A	  number	  of	  students	  mentioned	  that	  having	  this	  example	  helped	  them	  understand	  what	  they	  were	  supposed	  to	  do.	  I	  also	  noticed	  a	  couple	  of	  students	  nodding	  their	  heads	  and	  saying:	  “Got	  it”	  and	  “great”.	  Providing	  participants	  with	  a	  specific	  example	  helped	  them	  have	  a	  clearer	  idea	  of	  the	  instructions	  and	  expectations	  for	  this	  task.	  I	  believe	  that	  modeling	  and	  giving	  examples	  are	  excellent	  ways	  of	  ensuring	  that	  participants	  understand	  what	  they	  have	  to	  do	  for	  any	  given	  task	  in	  addition	  to	  having	  a	  clear	  sense	  of	  what	  the	  expectation	  for	  the	  task	  is.	  I	  also	  find	  that	  modeling	  this	  task	  using	  a	  personal	  experience	  provides	  participants	  with	  a	  stronger	  sense	  of	  safety	  and	  assurance	  as	  they	  start	  working	  with	  personal	  experiences	  of	  their	  own.	  By	  the	  trainer	  sharing	  their	  own	  personal	  example,	  participants	  realize	  that	  they	  are	  not	  the	  only	  ones	  sharing	  and	  potentially	  making	  themselves	  vulnerable.	  This	  sense	  of	  community	  and	  companionship	  helps	  create	  a	  sense	  of	  safety	  and	  acceptance	  in	  the	  classroom.	  I	  also	  believe	  that	  the	  trainer	  should	  feel	  safe	  sharing	  their	  experiences.	  I	  personally	  feel	  that	  as	  a	  trainer	  it	  is	  important	  to	  share	  personal	  experiences	  to	  the	  extent	  that	  credibility	  and	  respect	  from	  the	  participants	  will	  not	  be	  jeopardized.	  	  	  
Areas	  for	  growth	  
	  1.	  The	  word	  splash	  during	  Stage	  #1	  	  	   For	  this	  activity,	  participants	  were	  asked	  to	  choose	  or	  circle	  words	  that	  they	  personally	  identified	  with	  when	  they	  thought	  about	  humor	  in	  general.	  I	  noticed	  some	  of	  the	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participants	  only	  choosing	  positive	  words.	  A	  number	  of	  them	  seemed	  reluctant	  to	  choose	  words	  that	  could	  be	  seen	  as	  more	  negative	  sides	  of	  humor.	  I	  think	  that	  asking	  them	  to	  choose	  words	  that	  they	  personally	  identified	  with	  was	  a	  bit	  intimidating	  for	  them	  to	  do.	  They	  didn’t	  seem	  to	  feel	  comfortable	  recognizing	  or	  sharing	  all	  their	  true	  feelings	  and	  thoughts	  at	  this	  stage	  of	  the	  lesson.	  I	  think	  that	  this	  task	  became	  too	  risky	  because	  participants	  were	  suddenly	  asked	  to	  approach	  the	  topic	  in	  an	  extremely	  personal	  manner	  at	  a	  stage	  of	  the	  workshop	  where	  they	  had	  not	  established	  a	  sense	  of	  safety	  and	  ease	  with	  the	  group.	  From	  this,	  I	  believe	  two	  things	  about	  teaching/training	  and	  learning.	  First,	  I	  believe	  that	  the	  way	  in	  which	  questions	  or	  instructions	  for	  a	  task	  are	  phrased	  can	  make	  a	  considerable	  difference	  in	  terms	  of	  the	  outcome	  of	  a	  task.	  In	  the	  case	  of	  this	  activity,	  changing	  the	  question/task	  from	  choosing	  words	  that	  participants	  identified	  with	  to	  words	  that	  they	  thought	  of	  when	  thinking	  of	  a	  specific	  context	  where	  humor	  is	  used	  made	  them	  feel	  more	  comfortable.	  By	  just	  tweaking	  the	  question	  and	  the	  task	  a	  bit,	  the	  activity	  became	  much	  more	  approachable	  and	  comfortable	  for	  students	  to	  complete.	  Second,	  I	  believe	  that	  it	  is	  important	  when	  designing	  activities	  to	  think	  about	  how	  safe	  or	  risky	  they	  might	  be	  for	  participants.	  It	  seems	  to	  me	  that	  for	  a	  workshop	  to	  be	  successful	  it	  needs	  to	  be	  scaffolded	  in	  a	  way	  that	  leads	  students	  from	  safer	  to	  riskier	  tasks.	  If	  the	  activities	  at	  the	  beginning	  of	  the	  workshop	  are	  safer,	  your	  participants	  will	  slowly	  grow	  in	  confidence	  and	  feel	  better	  about	  completing	  tasks	  that	  might	  be	  emotionally	  more	  challenging	  because	  they	  have	  been	  prepared	  for	  the	  task.	  This	  will	  help	  build	  a	  safe	  environment	  for	  participants	  to	  feel	  more	  comfortable	  participating	  and	  ultimately	  learning.	  	  2.	  Allowing	  everyone	  to	  share	  his/her	  final	  thoughts	  during	  Stage	  #5	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   After	  students	  wrote	  their	  final	  thoughts	  down	  in	  stage	  #5,	  they	  made	  a	  big	  circle	  and	  started	  sharing	  one	  thing	  they	  had	  learned	  from	  the	  workshop.	  There	  were	  22	  participants	  present	  and	  they	  all	  wanted	  to	  participate.	  After	  the	  seventh	  or	  eighth	  person	  shared	  their	  thoughts,	  everyone	  who	  was	  not	  talking	  seemed	  to	  start	  disengaging.	  They	  were	  chatting	  with	  each	  other,	  yawning	  and	  swaying	  their	  bodies	  back	  and	  forth	  among	  other	  body	  language	  that	  seemed	  to	  express	  that	  they	  were	  tired	  and	  ready	  to	  finish.	  I	  think	  that	  participants	  were	  having	  this	  response	  because	  they	  did	  not	  have	  an	  active	  role	  during	  the	  majority	  of	  the	  activity.	  They	  might	  also	  have	  felt	  tired	  because	  it	  was	  the	  end	  of	  the	  workshop	  and	  they	  had	  been	  standing	  in	  the	  circle	  too	  long.	  I	  think	  that	  letting	  everyone	  share	  something	  at	  the	  end	  of	  the	  workshop	  with	  22	  participants	  hindered	  their	  ability	  to	  stay	  focused	  during	  the	  closure	  of	  the	  workshop.	  I	  also	  think	  that	  it	  is	  essential	  that	  participants	  have	  a	  chance	  to	  reflect	  on	  and	  share	  their	  learning	  at	  the	  end	  of	  a	  workshop	  in	  order	  to	  create	  a	  sense	  of	  closure.	  For	  this	  reason,	  it	  seems	  to	  me	  that	  when	  wrapping	  up	  a	  workshop	  it	  is	  essential	  to	  design	  a	  closure	  activity	  that	  will	  keep	  students	  engaged	  and	  focused	  on	  the	  topic.	  They	  must	  have	  an	  active	  role	  for	  the	  most	  part	  of	  the	  task.	  I	  feel	  that	  when	  designing	  an	  activity	  for	  the	  end	  of	  a	  workshop	  it	  is	  important	  to	  think	  about	  how	  tired	  the	  participants	  might	  be	  and	  what	  classroom	  configuration	  would	  help	  their	  learning.	  Based	  on	  this	  thought,	  I	  believe	  that	  when	  designing	  closure	  activities	  it	  is	  important	  to	  have	  set	  ups	  and	  configurations	  where	  participants	  have	  a	  more	  active	  and	  kinesthetic	  role	  that	  will	  help	  them	  stay	  on	  task	  and	  attentive.	  	  3.	  The	  jigsaw	  activity	  in	  Stage	  #3	  	  	   For	  this	  activity,	  participants	  were	  asked	  to	  read	  about	  the	  humor	  style	  that	  was	  their	  strongest	  from	  the	  inventory	  they	  had	  previously	  completed.	  After	  students	  read	  their	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piece	  for	  this	  jigsaw,	  they	  got	  into	  groups	  with	  people	  who	  had	  the	  same	  reading.	  In	  this	  moment,	  I	  noticed	  that	  only	  one	  person	  had	  read	  about	  the	  “Life	  mocker”.	  For	  me,	  there	  were	  evidently	  two	  problems	  with	  this	  situation.	  First	  of	  all,	  this	  participant	  seemed	  to	  be	  singled	  out	  as	  the	  “Life	  mocker”.	  	  This	  participant	  was	  standing	  alone	  as	  the	  rest	  of	  the	  participants	  walked	  around	  making	  groups.	  His	  reaction	  was	  to	  say:	  “Am	  I	  the	  only	  terrible	  one?”	  as	  he	  laughed.	  When	  this	  happened,	  I	  apologized	  and	  asked	  him	  to	  join	  one	  of	  the	  groups	  and	  they	  started	  sharing.	  I	  am	  not	  sure	  if	  or	  how	  bad	  he	  felt	  about	  what	  happened,	  but	  there	  is	  a	  high	  chance	  that	  he	  did	  feel	  uncomfortable.	  Secondly,	  I	  only	  had	  one	  person	  who	  had	  read	  this	  section.	  This	  was	  not	  enough	  to	  include	  this	  piece	  as	  part	  of	  the	  jigsaw.	  Only	  one	  of	  the	  groups	  had	  someone	  sharing	  the	  information	  from	  the	  “Life	  mocker”	  reading.	  After	  they	  shared,	  I	  quickly	  described	  the	  traits	  of	  this	  humor	  style	  and	  moved	  on	  with	  the	  workshop.	  I	  believe	  that	  when	  working	  with	  topics	  that	  deal	  directly	  with	  participants’	  personal	  attributes	  it	  is	  vital	  to	  think	  about	  implementing	  activities	  that	  will	  not	  put	  them	  on	  the	  spot	  and	  make	  them	  feel	  vulnerable	  or	  embarrassed	  because	  if	  not	  they	  could	  potentially	  shut	  down.	  For	  example,	  with	  this	  jigsaw	  activity,	  it	  would	  be	  more	  effective	  to	  assign	  the	  readings	  randomly	  or	  to	  have	  participants	  choose	  a	  reading	  of	  their	  choice	  that	  they	  might	  be	  more	  curious	  about	  without	  labeling	  it	  as	  their	  own	  humor	  style.	  The	  trainer	  needs	  to	  think	  about	  designing	  tasks	  that	  will	  not	  single	  participants	  out	  and	  will	  create	  an	  inclusive	  and	  safe	  environment.	  I	  also	  believe	  when	  using	  a	  jigsaw	  technique	  in	  a	  workshop	  that	  the	  trainer	  must	  make	  sure	  that	  all	  the	  readings	  involved	  are	  equally	  distributed	  among	  the	  participants.	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Suggestions	  for	  improving	  the	  workshop	  plan	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Revised	  workshop	  plan	  #2:	  Understanding	  your	  humor	  style	  
	  
Session	  overview	  
	  Aim:	  To	  familiarize	  participants	  with	  their	  own	  humor	  style	  as	  teachers	  	  Objectives:	  	  By	  the	  end	  of	  the	  session	  participants	  will	  be	  able	  to…	  	  
• List	  four	  different	  styles	  of	  humor	  	  	  
• Say	  what	  their	  dominant	  humor	  style	  is	  	  	  
• Describe	  specific	  traits	  of	  each	  of	  the	  four	  different	  humor	  styles	  	  
• Describe	  and	  explain	  types	  of	  humor	  they	  have	  used	  in	  the	  classroom	  	  
Materials	  
	  
• Word	  splash	  handout	  	  
• Humor	  inventory	  worksheets	  	  
• Handouts	  with	  key	  information	  for	  each	  humor	  style	  	  
• “Reflecting	  on	  past	  a	  past	  experience”	  handout	  	  
Assumptions	  for	  this	  workshop	  
	  
• The	  trainer	  is	  capable	  of	  noticing	  the	  overall	  feelings	  of	  the	  participants	  and	  making	  decisions	  related	  to	  approaching	  the	  content	  of	  this	  workshop	  based	  on	  those	  feelings	  and	  needs.	  	  	  
• The	  trainer	  is	  familiar	  with	  jigsaw	  activities	  and	  has	  used	  jigsaw	  activities	  either	  as	  a	  teacher	  or	  a	  trainer	  in	  their	  classrooms.	  	  	  
• Participants	  will	  most	  likely	  be	  aware	  of	  the	  type	  of	  humor	  they	  personally	  enjoy	  and	  find	  funny,	  but	  they	  might	  not	  be	  aware	  of	  the	  type	  of	  humor	  they	  use	  as	  teachers	  in	  the	  classroom	  and	  how	  it	  potentially	  affects	  their	  teaching	  and	  students’	  learning.	  	  	  
• Participants	  have	  had	  experiences	  in	  the	  past	  where	  as	  teachers	  they	  used	  humor	  in	  the	  classroom.	  




• Participants	  are	  familiar	  with	  the	  concepts	  and	  language	  “help	  learning”	  and	  “hinder	  learning.”	  	  
Potential	  challenges	  
	   1. It	  might	  be	  challenging	  for	  the	  trainer	  to	  deal	  with	  participants’	  emotions	  and	  feelings	  that	  could	  be	  triggered	  while/after	  completing	  activities	  in	  this	  workshop	  plan	  like	  the	  humor	  inventory.	  	  	  2. The	  trainer	  may	  find	  it	  difficult	  to	  give	  clear	  instructions	  for	  the	  jigsaw	  activity	  in	  stage	  #4.	  	  3. Participants	  might	  not	  understand	  all	  the	  words	  included	  in	  the	  word	  splash	  handout	  used	  in	  stage	  #2.	  	  	  4. Participants	  might	  feel	  uncomfortable	  sharing	  their	  results	  of	  the	  humor	  styles	  inventory,	  especially	  if	  “Life	  mocker”	  is	  their	  dominant	  style.	  	  	  5. Participants	  might	  struggle	  with	  filling	  out	  the	  “Reflecting	  on	  a	  past	  experience”	  grid	  where	  they	  have	  to	  analyze	  a	  past	  experience	  they	  have	  had	  using	  humor	  in	  the	  classroom.	  	  	  6. Participants	  have	  not	  necessarily	  attended	  the	  first	  in	  this	  series	  of	  workshops.	  	  While	  linked,	  the	  workshops	  also	  function	  as	  stand-­‐alone	  sessions	  and	  participants	  may	  not	  realize	  this.	  	  
Solutions	  for	  the	  potential	  challenges	  
	   1. For	  this	  challenge,	  make	  sure	  that	  you	  (the	  trainer)	  always	  provide	  participants	  with	  individual	  thinking	  or	  journaling	  time	  so	  that	  they	  can	  process	  what	  they	  are	  thinking	  and	  feeling	  before	  perhaps	  having	  to	  share	  with	  peers	  or	  the	  whole	  class.	  I	  also	  highly	  suggest	  telling	  your	  participants	  before	  carrying	  out	  risky	  tasks	  like	  the	  humor	  inventory	  that	  they	  can	  share	  only	  what	  they	  feel	  comfortable	  sharing.	  They	  need	  to	  know	  that	  they	  can	  keep	  results,	  opinions	  and	  feelings	  private	  if	  that	  is	  what	  they	  prefer.	  Finally,	  I	  think	  that	  the	  way	  in	  which	  you	  design	  the	  questions	  that	  you	  ask	  your	  participants	  is	  essential.	  Design	  questions	  that	  do	  not	  focus	  on	  emotional	  reactions,	  but	  rather	  the	  content	  of	  the	  task.	  See	  the	  questions	  suggested	  in	  the	  procedural	  section	  of	  the	  workshop	  plan.	  	  2. For	  the	  implementation	  of	  this	  jigsaw	  activity,	  I	  highly	  recommend,	  as	  you	  are	  preparing,	  mapping	  out	  on	  a	  piece	  of	  paper	  what	  the	  groups	  would	  look	  like	  once	  they	  are	  made	  based	  on	  the	  number	  of	  participants	  you	  have.	  If	  you	  do	  not	  know	  how	  many	  you	  will	  have,	  then	  you	  could	  map	  out	  a	  class	  with	  both	  an	  odd	  and	  an	  even	  number	  of	  trainees.	  I	  also	  find	  helpful	  when	  doing	  jigsaw	  activities	  to	  assign	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letters	  or	  numbers.	  For	  this	  specific	  task,	  there	  are	  four	  readings	  so	  you	  will	  need	  to	  assign	  at	  least	  4	  letters	  or	  numbers.	  Everyone	  reading	  the	  same	  material	  would	  receive	  the	  same	  letter	  or	  number.	  Below	  you	  will	  find	  some	  examples	  of	  different	  possible	  configurations.	  These	  are	  just	  examples.	  Please	  make	  your	  groups	  based	  on	  the	  numbers	  you	  have	  in	  your	  workshop.	  Initially	  your	  class	  would	  look	  like	  this:	  A	  A	  	  	  	  	  	  	  	  	  	  	  	  B	  B	  	  	  	  	  	  	  	  	  	  	  	  C	  C	  	  	  	  	  	  	  	  	  	  	  	  D	  D	  A	  A	  	  	  	  	  	  	  	  	  	  	  	  B	  B	  	  	  	  	  	  	  	  	  	  	  	  C	  C	  	  	  	  	  	  	  	  	  	  	  	  D	  D	  Once	  students	  have	  mastered	  the	  material,	  your	  classroom	  would	  look	  like	  this:	  A	  B	  	  	  	  	  	  	  	  	  	  	  	  A	  B	  	  	  	  	  	  	  	  	  	  	  	  	  A	  B	  	  	  	  	  	  	  	  	  	  	  	  A	  B	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  C	  D	  	  	  	  	  	  	  	  	  	  	  	  C	  D	  	  	  	  	  	  	  	  	  	  	  	  C	  D	  	  	  	  	  	  	  	  	  	  	  	  C	  D	  	  If	  you	  do	  not	  have	  even	  multiples,	  your	  classroom	  could	  look	  like	  this:	  	   A	  B	  	  	  	  	  	  	  	  	  	  	  	  A	  B	  	  	  	  	  	  	  	  	  	  	  	  	  A	  B	  B	  	  	  	  	  	  	  	  	  A	  B	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  C	  D	  	  	  	  	  	  	  	  	  	  	  	  C	  D	  	  	  	  	  	  	  	  	  	  	  	  C	  D	  	  	  	  	  	  	  	  	  	  	  	  C	  D	  Or	  like	  this:	  	   A	  B	  	  	  	  	  	  	  	  	  	  	  	  A	  B	  	  	  	  	  	  	  	  	  	  	  	  	  A	  B	  	  	  	  	  	  	  	  	  A	  B	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  C	  D	  	  	  	  	  	  	  	  	  	  	  	  C	  D	  	  	  	  	  	  	  	  	  	  	  	  C	  D	  	  	  	  	  	  	  	  	  	  	  C	  	  C	  D	  	  3. Have	  participants	  work	  in	  small	  groups	  and	  check	  the	  vocabulary	  with	  each	  other	  before	  completing	  the	  task.	  Walk	  around	  the	  classroom	  monitoring	  and	  providing	  clarification	  for	  the	  vocabulary	  if	  your	  participants	  still	  have	  doubts.	  If	  there	  are	  expressions	  that	  no	  one	  knows,	  clarify	  as	  a	  whole	  group.	  	  4. After	  participants	  complete	  the	  humor	  styles	  self-­‐assessment,	  let	  them	  know	  that	  these	  results	  are	  personal	  and	  private.	  They	  can	  decide	  not	  to	  share	  their	  results,	  or	  to	  share	  only	  some	  parts	  of	  it.	  Use	  at	  least	  two	  or	  three	  of	  the	  suggestions	  to	  help	  prepare	  participants	  for	  this	  stage	  included	  in	  the	  workshop	  plan.	  	  	  5. For	  this	  task,	  model	  using	  the	  grid	  with	  an	  experience	  of	  your	  own.	  This	  will	  help	  them	  better	  understand	  how	  to	  work	  with	  the	  grid.	  It	  will	  also	  help	  them	  feel	  safer	  sharing	  an	  experience	  of	  their	  own.	  	  6. In	  order	  to	  help	  participants	  and	  trainers	  who	  did	  not	  attend	  the	  first	  of	  this	  series	  of	  workshops,	  begin	  the	  workshop	  discussing	  a	  bit	  about	  aspects	  of	  humor	  that	  both	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Workshop	  plan	  Stages	  and	  purposes	  	   Procedure	  	   Timing	  and	  interaction	   Trainer	  notes	  Stage	  #1	  	  Participants	  go	  over	  a	  summary	  of	  when	  humor	  can	  help	  and/or	  hinder	  learning	  from	  the	  previous	  workshop	  in	  order	  for	  them	  to	  have	  an	  overall	  sense	  of	  what	  was	  covered	  in	  the	  first	  workshop.	  	  	  
	  	  Overview	  of	  Stage:	  This	  stage	  aims	  to	  support	  participants	  (Ps)	  in	  having	  an	  overall	  understanding	  of	  what	  was	  covered	  in	  the	  first	  workshop	  of	  this	  series	  in	  case	  you	  and/or	  the	  Ps	  did	  not	  attend	  the	  first	  workshop.	  	  Tell	  your	  Ps	  that	  this	  is	  the	  second	  workshop	  of	  a	  series	  of	  three	  focused	  on	  humor	  in	  the	  classroom.	  Let	  them	  know	  even	  though	  these	  three	  workshops	  are	  linked,	  each	  of	  them	  also	  functions	  as	  a	  stand-­‐alone	  session.	  	  Give	  your	  Ps	  the	  handout	  labeled	  “The	  Two	  Sides	  of	  Humor”.	  Make	  sure	  you	  tell	  your	  Ps	  that	  these	  were	  some	  of	  the	  final	  thoughts	  from	  Ps	  who	  attended	  the	  first	  workshop.	  Have	  them	  work	  in	  small	  groups	  reading	  the	  information	  and	  discussing	  whether	  they	  agree	  or	  disagree	  with	  the	  ideas.	  	  	  Instructions	  to	  participants:	  Welcome	  to	  this	  workshop.	  Just	  so	  that	  you	  know,	  this	  is	  the	  second	  workshop	  of	  a	  series	  of	  three	  focused	  on	  humor	  in	  the	  classroom.	  Even	  though	  these	  three	  workshops	  are	  linked,	  each	  of	  them	  also	  functions	  as	  a	  stand-­‐alone	  session.	  We	  are	  going	  to	  start	  this	  session	  by	  looking	  at	  some	  of	  the	  final	  thoughts	  participants	  came	  up	  with	  during	  the	  first	  workshop	  of	  this	  series.	  This	  will	  help	  you	  better	  understand	  where	  this	  second	  workshop	  is	  coming	  from	  and	  some	  key	  aspects	  of	  the	  role	  of	  humor	  in	  the	  classroom.	  	  In	  small	  groups,	  I	  want	  you	  to	  look	  at	  this	  summary	  of	  when	  humor	  can	  help	  and/or	  
10	  min.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
	  	  The	  intention	  of	  this	  stage	  is	  to	  provide	  participants	  and	  even	  trainers	  who	  did	  not	  attend	  the	  first	  workshop	  with	  an	  overall	  sense	  of	  what	  was	  covered	  in	  this	  workshop.	  This	  stage	  should	  be	  brief	  because	  it	  is	  not	  the	  main	  focus	  of	  the	  workshop,	  but	  it	  will	  help	  your	  participants	  have	  a	  stronger	  sense	  of	  where	  this	  workshop	  is	  coming	  from	  and	  the	  relevance	  of	  the	  role	  of	  humor	  in	  the	  classroom.	  	  If	  you	  and	  your	  participants	  have	  already	  worked	  with	  workshop	  #1,	  then	  you	  might	  not	  need	  to	  do	  this	  stage.	  However,	  this	  stage	  might	  also	  be	  an	  effective	  way	  of	  reviewing	  key	  aspects	  from	  the	  previous	  workshop.	  If	  you	  still	  have	  the	  posters	  your	  participants	  made	  with	  what	  helps/hinders	  learning,	  use	  your	  own	  examples	  instead	  of	  the	  ones	  included	  in	  the	  handout	  for	  this	  stage.	  This	  will	  make	  the	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hinder	  learning.	  Which	  ideas	  do	  you	  agree	  or	  disagree	  with?	  Why?	  	  	  Participants	  work	  in	  groups	  for	  five	  mins.	  	  Whole	  group	  share:	  Now,	  I	  would	  like	  to	  hear	  3-­‐4	  voices.	  What	  were	  some	  ideas	  you	  agreed	  or	  disagreed	  with	  and	  why?	  	  	  
	  	  	  S-­‐S	  	  T-­‐S	  
activity	  much	  more	  personal	  and	  relevant	  for	  your	  participants.	  	  
Stage#2	  	  Participants	  start	  thinking	  about	  different	  forms	  of	  humor	  and	  engage	  with	  the	  topic.	  	  Participants	  activate	  lexis	  associated	  with	  types	  of	  humor.	  	  
	  	  Overview	  of	  Stage:	  The	  handout	  used	  in	  this	  stage	  has	  a	  number	  of	  vocabulary	  items	  related	  to	  humor.	  There	  could	  be	  some	  words	  that	  your	  Ps	  do	  not	  know.	  Make	  sure	  you	  give	  them	  both	  individual	  time	  to	  check	  the	  words	  and	  also	  pair	  or	  group	  time	  to	  clarify	  concepts	  with	  each	  other.	  It	  will	  be	  helpful	  if	  you	  walk	  around	  checking	  in	  with	  the	  groups	  and	  helping	  them	  with	  doubts	  they	  still	  have.	  	  	  After	  working	  with	  the	  vocabulary	  in	  the	  handout,	  have	  Ps	  circle	  for	  the	  first	  context,	  underline	  for	  the	  second	  and	  draw	  clouds	  for	  the	  third	  for	  the	  words	  they	  associate	  with	  when	  they	  think	  of	  each	  specific	  context.	  You	  will	  be	  giving	  Ps	  three	  different	  contexts	  to	  think	  about:	  a	  party,	  a	  comedy	  movie	  and	  a	  classroom.	  For	  this	  piece,	  you	  can	  do	  one	  context	  at	  a	  time	  and	  give	  Ps	  time	  to	  discuss	  which	  words	  they	  chose	  and	  why	  before	  moving	  on	  to	  the	  next	  context.	  	  	  	  Instructions	  to	  participants:	  Individually,	  look	  at	  all	  the	  words	  in	  the	  handout	  and	  see	  which	  ones	  you	  know	  or	  do	  not	  know.	  You	  have	  2	  minutes.	  	  	  Work	  with	  a	  partner	  or	  in	  groups	  of	  three	  and	  help	  each	  other	  clarifying	  the	  meaning	  of	  any	  words	  you	  might	  not	  know.	  	  	  Pairs/groups	  work	  for	  3	  mins.	  
15	  min.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  	  	  	  	  	  	  	  	  S-­‐S	  
	  	  For	  this	  stage,	  it	  is	  important	  to	  make	  sure	  all	  your	  participants	  are	  clear	  on	  the	  meaning	  of	  the	  vocabulary	  included	  in	  the	  handout.	  If	  they	  do	  not	  understand	  some	  of	  the	  words	  it	  will	  be	  difficult	  for	  them	  to	  complete	  the	  task.	  	  I	  highly	  suggest	  if	  you	  decide	  to	  change	  or	  adapt	  this	  task	  to	  avoid	  having	  them	  associate	  these	  words	  with	  their	  own	  personalities	  and	  humor	  styles.	  When	  I	  have	  done	  this	  in	  the	  past,	  it	  becomes	  too	  personal	  and	  participants	  tend	  to	  start	  shutting	  down.	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  Instructions	  to	  participants:	  We	  are	  going	  to	  work	  with	  the	  following	  contexts	  of	  humor:	  	  (The	  trainer	  puts	  these	  up	  on	  the	  board)	  	   1. 	  At	  a	  party	  with	  your	  close	  friends	  (circle)	  2. In	  a	  comedy	  movie	  (underline)	  3. In	  a	  classroom	  (draw	  clouds)	  	  Individually,	  circle	  words	  for	  the	  first	  context,	  underline	  words	  for	  the	  second	  and	  for	  the	  third	  context	  draw	  clouds	  around	  the	  words	  that	  you	  associate	  with	  when	  you	  think	  of,	  or	  encounter	  humor	  in,	  each	  of	  the	  contexts	  on	  the	  board.	  For	  example,	  give	  me	  one	  word	  you	  associate	  with	  in	  a	  comedy	  movie.	  	  Participants	  select	  words	  in	  the	  handout.	  Allow	  1	  min.	  for	  each	  context.	  	  Instructions	  to	  participants:	  Now,	  in	  small	  groups	  of	  three	  or	  four,	  share	  the	  words	  you	  chose	  for	  each	  context	  and	  discuss	  why	  you	  chose	  them.	  	  Participants	  work	  in	  groups	  for	  5	  mins.	  	  	  Whole	  group	  share:	  What	  words	  did	  you	  circle?	  Comedy	  movie?	  Classroom?	  Why?	  I	  would	  like	  to	  hear	  3-­‐4	  thoughts.	  	  
	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  S	  	  	  T-­‐S	  	  	  	  	  S-­‐S	  	  T-­‐S	  	  
Stage	  #3	  	  Participants	  become	  aware	  of	  specific	  traits	  for	  four	  different	  humor	  styles.	  	  
	  	  Overview	  of	  Stage:	  For	  this	  stage,	  it	  is	  essential	  that	  you	  prepare	  your	  Ps	  for	  the	  potentially	  personal	  and	  emotional	  side	  of	  the	  task.	  Ps	  will	  be	  filling	  out	  a	  humor	  self-­‐assessment	  in	  which	  their	  results	  could	  highlight	  a	  more	  negative	  style	  of	  humor.	  Following	  are	  a	  number	  of	  steps	  to	  follow	  in	  order	  to	  prepare	  and	  scaffold	  your	  Ps	  for	  
15	  min.	  	  	  	  	  	  	  	  	  	  
	  	  In	  my	  experience	  implementing	  this	  activity,	  I	  have	  noticed	  that	  participants	  who	  scored	  high	  in	  the	  “Life	  Mocker”	  checklist	  might	  not	  share	  their	  results	  afraid	  of	  being	  judged.	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Participants	  discover	  their	  dominant	  style	  of	  humor.	  
the	  humor	  styles	  inventory.	  	  Instructions	  to	  trainer:	  Ask	  Ps	  if	  they	  have	  ever	  done	  an	  inventory	  type	  activity	  and	  what	  their	  experience	  was	  like.	  Elicit	  a	  few	  examples	  of	  experiences	  from	  the	  Ps.	  	  Tell	  your	  Ps	  that	  they	  will	  be	  doing	  an	  inventory	  activity	  intended	  as	  a	  self-­‐assessment	  that	  will	  help	  them	  have	  an	  overall	  idea	  of	  what	  their	  personal	  dominant	  humor	  style	  is.	  Share	  your	  own	  experience	  completing	  self-­‐assessment	  tools.	  I	  suggest	  sharing	  an	  experience	  where	  perhaps	  your	  score	  or	  result	  was	  not	  what	  you	  were	  expecting.	  This	  will	  help	  model	  the	  potential	  for	  a	  surprising/	  unexpected	  outcome	  and	  establish	  a	  shared	  experience	  between	  the	  trainer	  and	  the	  Ps,	  and	  the	  safety	  that	  comes	  from	  knowing	  someone	  else	  had	  our	  experience	  and	  so	  will	  be	  sympathetic	  or	  even	  empathetic.	  	  Instructions	  to	  trainer:	  Explain	  that	  this	  inventory	  is	  not	  a	  perfect	  tool	  and	  that	  its	  results	  might	  not	  reflect	  precisely	  who	  we	  are	  as	  human	  beings	  or	  professionals.	  	  	  Tell	  Ps	  this	  self-­‐assessment	  checklist	  comes	  from	  “The	  Laughing	  Classroom”	  by	  Diana	  Loomans.	  Some	  information	  about	  Diana	  Loomans:	  She	  is	  a	  speaker,	  author,	  success	  coach,	  and	  founder	  of	  The	  Quantum	  Life	  Institute.	  She	  has	  been	  a	  pioneer	  in	  the	  human	  potential	  field	  for	  over	  two	  decades.	  	  	  Explain	  that	  the	  goal	  of	  this	  self-­‐assessment	  is	  to	  better	  understand	  personal	  humor	  styles	  in	  order	  to	  develop	  skills	  in	  using	  humor	  to	  ultimately	  serve	  their	  students’	  learning	  more	  effectively.	  Tell	  your	  Ps	  that	  if	  they	  better	  understand	  their	  own	  humor	  styles	  they	  will	  be	  able	  to	  use	  the	  qualities	  of	  humor	  as	  an	  effective	  tool	  in	  helping	  students	  learn.	  Ask	  Ps	  in	  what	  way	  they	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
It	  is	  important	  to	  highlight	  that	  this	  tool	  is	  not	  the	  only	  possible	  tool	  and	  that	  it	  is	  not	  perfect.	  It	  could	  potentially	  provide	  results	  that	  participants	  do	  not	  agree	  with.	  In	  this	  case,	  the	  intention	  is	  for	  the	  trainees	  to	  become	  more	  familiar	  with	  the	  existence	  of	  these	  different	  humor	  styles	  and	  potentially	  identify	  with	  one.	  	  	  Alternative	  	  In	  case	  you	  feel	  that	  the	  implementation	  of	  this	  task	  is	  too	  risky	  or	  that	  you	  might	  not	  feel	  confident	  dealing	  with	  the	  potentially	  challenging	  reactions	  from	  participants	  like	  feeling	  overwhelmed	  or	  frustrated	  with	  their	  results,	  here	  is	  an	  alternative.	  You	  could	  post	  only	  the	  statements	  for	  each	  of	  the	  humor	  styles	  around	  the	  walls	  of	  your	  classroom	  and	  have	  participants	  walk	  around	  putting	  a	  check	  next	  to	  those	  that	  they	  feel	  might	  be	  part	  of	  their	  humor	  style.	  After	  this,	  you	  could	  ask	  participants	  to	  talk	  with	  a	  partner	  and	  share	  overall	  which	  were	  two	  humor	  styles	  they	  felt	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think	  humor	  can	  help	  students	  learn.	  Ps	  discuss.	  Elicit	  their	  ideas	  (e.g.,	  humor	  helps	  keep	  Ss	  engaged,	  interested	  in	  the	  lesson,	  alert,	  and	  positive	  about	  learning	  and	  being	  in	  class).	  	  Tell	  your	  Ps	  that	  the	  inventory	  looks	  at	  four	  humor	  styles	  and	  that	  they	  will	  find	  that	  they	  have	  a	  little	  bit	  of	  all	  of	  the	  four	  humor	  styles.	  They	  will	  have	  results	  for	  all	  four	  humor	  styles,	  not	  just	  one.	  	  	  Instructions	  to	  participants:	  What	  do	  you	  think	  your	  two	  dominant	  humor	  styles	  are?	  	  (The	  trainer	  writes	  the	  four	  humor	  styles	  up	  on	  the	  board	  for	  the	  Ps	  to	  see	  them	  all)	  	  Participants	  work	  individually	  for	  3	  mins.	  	  Instructions	  to	  participants:	  Now	  that	  you	  have	  an	  idea	  of	  what	  your	  potentially	  dominant	  humor	  styles	  might	  be,	  let’s	  do	  the	  humor	  styles	  inventory	  and	  see	  what	  happens.	  Individually,	  read	  the	  statements	  for	  each	  of	  the	  humor	  styles	  and	  check	  the	  ones	  that	  you	  feel	  might	  be	  true	  for	  you.	  After	  you	  finish	  the	  checklist	  for	  each	  humor	  style,	  add	  up	  how	  many	  you	  checked	  and	  read	  the	  note	  at	  the	  end	  of	  the	  list.	  You	  have	  10	  minutes.	  	  Participants	  work	  individually	  for	  10	  mins.	  	  	  Instructions	  to	  participants:	  Now,	  in	  pairs,	  talk	  about	  one	  or	  two	  aspects	  that	  caught	  your	  attention	  as	  you	  were	  doing	  the	  inventory.	  	  Participants	  work	  in	  pairs.	  	  Whole	  group	  share:	  What	  is	  one	  thing	  that	  caught	  your	  attention	  as	  you	  were	  doing	  this	  inventory?	  I	  would	  like	  to	  hear	  2-­‐3	  thoughts.	  	  	  
	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  	  	  	  	  S	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  S	  	  T-­‐S	  	  	  	  	  S-­‐S	  	  T-­‐S	  
somewhat	  identified	  with	  and	  in	  what	  way.	  This	  alternative	  would	  make	  the	  task	  a	  little	  bit	  less	  personal	  because	  they	  do	  not	  own	  a	  worksheet	  that	  explicitly	  gives	  them	  a	  result	  and	  an	  interpretation	  after	  completing	  the	  checklist.	  Also,	  having	  them	  choose	  two	  of	  the	  humor	  styles	  will	  allow	  for	  everyone	  to	  have	  at	  least	  one	  potentially	  positive	  result.	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Stage	  #4	  	  Participants	  read	  and	  describe	  key	  information	  for	  one	  humor	  style	  and	  listen	  about	  key	  information	  for	  the	  three	  other	  styles.	  	  	  
	  	  Overview	  of	  Stage:	  In	  this	  stage,	  your	  Ps	  will	  be	  reading	  more	  detailed	  information	  about	  the	  four	  different	  humor	  styles.	  The	  main	  task	  for	  this	  stage	  is	  a	  jigsaw	  activity.	  Please	  plan	  instructions	  for	  the	  jigsaw	  task	  carefully.	  	  You	  want	  to	  make	  sure	  that	  you	  assign	  the	  four	  readings	  randomly	  amongst	  Ps	  so	  that	  no	  one	  feels	  that	  they	  are	  given	  one	  that	  necessarily	  identifies	  their	  humor	  style.	  This	  will	  help	  avoid	  putting	  Ps	  on	  the	  spot	  and	  potentially	  having	  them	  shut	  down.	  	  	  Instructions	  to	  the	  trainer:	  There	  are	  four	  readings	  so	  you	  need	  to	  divide	  Ps	  into	  four	  groups.	  Designate	  groups	  as	  Group	  1,	  2,	  3,	  4	  OR	  as	  Group	  A,	  B,	  C,	  D.	  	  Ps	  count	  off	  in	  order	  so	  that	  each	  one	  has	  a	  number	  (1-­‐4)	  or	  letter	  (A-­‐D).	  Ps	  move	  into	  groups	  with	  Ps	  who	  have	  the	  same	  number/letter	  as	  they	  do.	  Don’t	  worry	  if	  there	  is	  an	  odd	  number	  in	  any	  of	  the	  groups.	  At	  this	  stage	  there	  can	  be	  a	  couple	  groups	  with	  1	  fewer	  or	  more	  Ps	  than	  other	  groups.	  	  Instructions	  to	  Participants:	  (Trainer	  counts	  off	  from	  1-­‐4	  “1,	  2,	  3,	  4,	  1,	  2….”)	  Move	  so	  that	  everyone	  you	  are	  sitting	  with	  has	  the	  same	  number/letter	  as	  you	  do.	  All	  the	  1s	  (As)	  sit	  together,	  all	  the	  2s	  (Bs)	  and	  so	  on.	  	  Form	  a	  group.	  Look	  around	  this	  is	  your	  Home	  Group.	  	  I’m	  going	  to	  give	  you	  a	  reading.	  	  Everyone	  in	  Group	  1	  is	  going	  to	  get	  the	  same	  reading;	  everyone	  in	  Group	  2	  is	  going	  to	  get	  the	  same	  reading	  and	  it	  is	  different	  from	  the	  reading	  for	  Group	  1	  (and	  so	  on).	  	  You	  will	  read	  the	  text	  and	  do	  a	  task:	  read	  and	  find	  3-­‐5	  key	  pieces	  of	  information	  that	  best	  describe	  the	  humor	  style	  you	  have.	  You	  have	  5	  minutes.	  	  
40	  min.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
	  	  Making	  groups	  can	  be	  tricky	  sometimes,	  especially	  when	  doing	  jigsaws.	  Something	  that	  helps	  me	  as	  a	  trainer	  is	  to	  think	  about	  how	  many	  groups	  I	  want	  and	  then	  to	  count	  students	  off	  by	  that	  same	  number.	  So,	  if	  I	  want	  5	  groups,	  then	  I	  count	  all	  my	  students	  off	  by	  1,	  2,	  3,	  4	  and	  5.	  	  	  I	  also	  suggest	  after	  getting	  started	  with	  assigning	  participants	  a	  number	  to	  get	  them	  saying	  their	  number	  as	  you	  point	  at	  them	  instead	  of	  you	  saying	  it	  for	  them.	  This	  will	  help	  them	  better	  remember	  their	  number	  when	  they	  have	  to	  form	  their	  groups.	  You	  might	  also	  want	  trainees	  to	  say	  their	  letter	  or	  number	  back	  to	  the	  whole	  group	  after	  all	  numbers	  have	  been	  assigned	  just	  to	  double	  check	  they	  know	  their	  number.	  This	  will	  help	  avoid	  confusion	  and	  potential	  chaos	  as	  participants	  start	  grouping	  up	  with	  their	  fellow	  teachers.	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Participants	  in	  groups	  read	  the	  same	  text	  and	  do	  the	  task	  for	  five	  mins.	  	  Instructions	  to	  participants:	  	  Now	  discuss	  your	  answers.	  	  Be	  sure	  you	  all	  have	  the	  same	  answers	  and	  take	  notes	  of	  these	  answers	  so	  that	  you	  can	  share	  them	  with	  a	  new	  group	  later	  on.	  You	  have	  5	  minutes.	  	  Participants	  discuss	  for	  5	  mins.	  	  	  Instructions	  to	  participants:	  I	  want	  you	  to	  move	  to	  a	  new	  group.	  	  Please	  listen	  carefully.	  One	  person	  in	  each	  group	  stay	  where	  you	  are.	  	  Everyone	  else,	  take	  your	  reading	  and	  move	  to	  a	  different	  group.	  	  In	  the	  new	  group	  there	  will	  be	  one	  new	  person	  from	  Group	  1,	  one	  from	  Group	  2,	  and	  so	  on.	  If	  you	  arrive	  at	  a	  group	  and	  there	  is	  already	  someone	  from	  your	  Home	  group	  there,	  come	  up	  here.	  	  You	  have	  1	  min	  to	  form	  a	  new	  group.	  	  Go!	  	  Instructions	  to	  trainer:	  If	  there	  is	  an	  odd	  number	  of	  Ps,	  the	  ones	  who	  are	  extra	  need	  to	  be	  added	  to	  the	  new	  groups.	  	  See	  the	  diagram	  in	  Solutions	  to	  Challenges.	  Reassure	  Ps	  who	  share	  the	  same	  number/letter	  that	  they	  will	  both	  contribute.	  	  Check	  the	  groups.	  	  Instructions	  to	  participants:	  In	  your	  new	  groups,	  take	  turns.	  	  Tell	  others	  the	  humor	  style	  you	  read	  about	  in	  your	  Home	  group	  and	  share	  2-­‐3	  pieces	  of	  information	  that	  best	  describe	  that	  humor	  style.	  Be	  critical	  listeners.	  	  Ask	  questions	  if	  you	  do	  not	  understand	  or	  want	  clarification.	  Make	  notes.	  You	  have	  10	  minutes	  total	  for	  everyone	  to	  share.	  	  Participants	  share	  in	  their	  groups.	  	  Whole	  group	  share:	  What	  is	  something	  that	  struck	  you	  after	  sharing	  with	  your	  groups?	  
S-­‐S	  	  	  T-­‐S	  	  	  	  	  	  S-­‐S	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  S-­‐S	  	  T-­‐S	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I	  would	  like	  to	  hear	  2-­‐3	  voices.	  	  	  Stage	  #5	  	  Participants	  reflect	  on	  a	  past	  experience	  where	  they	  used	  humor	  in	  the	  classroom	  to	  analyze	  what	  type	  of	  humor	  it	  was.	  
	  	  Overview	  of	  Stage:	  Have	  your	  Ps	  go	  back	  to	  their	  original	  seats.	  Tell	  Ps	  to	  think	  of	  a	  past	  experience	  they	  have	  had	  in	  the	  classroom	  where	  they	  have	  used	  humor.	  This	  must	  be	  an	  experience	  that	  reflects	  their	  usual	  sense	  of	  humor.	  Ps	  will	  be	  using	  this	  experience	  to	  analyze	  and	  reflect	  on	  their	  use	  of	  humor	  in	  the	  classroom.	  Please	  read	  the	  handout	  (Using	  humor	  in	  the	  classroom)	  for	  this	  activity	  carefully.	  Provide	  Ps	  with	  an	  example	  for	  using	  this	  handout	  before	  they	  have	  to	  do	  theirs.	  You	  will	  find	  an	  example	  below	  in	  the	  instructions	  to	  Ps.	  This	  step	  could	  take	  around	  8	  minutes.	  	  Instructions	  to	  participants:	  I	  would	  like	  for	  you	  to	  think	  of	  a	  past	  experience	  where	  you	  have	  used	  humor	  in	  the	  classroom.	  Think	  of	  a	  moment	  that	  reflects	  your	  usual	  sense	  of	  humor	  and	  not	  something	  that	  happened	  only	  once,	  or	  once	  or	  twice	  only.	  	  It	  can	  be	  a	  moment	  of	  lighthearted	  humor	  or	  one	  in	  which	  you	  realized	  the	  humor	  affected	  class	  atmosphere	  negatively	  for	  one,	  some,	  many	  of	  the	  students.	  Once	  you	  have	  chosen	  an	  experience,	  we	  are	  going	  to	  use	  it	  to	  reflect	  on	  our	  use	  of	  humor	  in	  the	  classroom.	  Here	  is	  an	  example	  of	  what	  I	  am	  thinking	  about:	  	  
What	  moment	  have	  you	  chosen	  to	  reflect	  
on?	  
My	  students	  rewriting	  and	  singing	  songs	  in	  
front	  of	  the	  whole	  class.	  
	  
Describe	  this	  experience.	  What	  did	  you	  
say	  or	  do	  during	  this	  moment?	  
	  
I	  was	  teaching	  a	  class	  and	  had	  asked	  my	  
students	  to	  choose	  a	  song	  and	  rewrite	  the	  
40	  min.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
	  	  During	  this	  task,	  it	  is	  important	  to	  tell	  participants	  that	  they	  can	  chose	  between	  a	  lighthearted	  experience	  or	  perhaps	  one	  where	  they	  felt	  that	  the	  humor	  they	  used	  wasn’t	  helpful.	  You	  could	  also	  have	  students	  think	  about	  two	  different	  past	  experiences,	  one	  they	  felt	  that	  was	  helpful	  and	  one	  that	  they	  weren’t	  happy	  or	  pleased	  with.	  Encourage	  your	  participants	  to	  think	  about	  a	  past	  experience	  where	  the	  type	  of	  humor	  they	  used	  is	  common	  in	  their	  teaching.	  This	  will	  help	  make	  this	  experience	  more	  reflective	  of	  their	  usual	  humor	  style	  and	  not	  just	  something	  that	  happened	  sporadically.	  	  I	  also	  suggest	  providing	  participants	  with	  a	  model	  or	  sample	  for	  this	  task	  before	  they	  start	  doing	  it	  alone.	  You	  could	  think	  about	  an	  experience	  of	  your	  own	  to	  complete	  the	  handout	  and	  then	  share	  it	  with	  your	  trainees.	  Sharing	  yours	  first	  will	  help	  participants	  both	  better	  understand	  the	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lyrics	  for	  it	  using	  vocabulary	  they	  had	  
learned	  that	  week.	  
I	  modeled	  first	  by	  singing	  my	  version	  of	  
“Macarena”.	  My	  students	  laughed	  for	  the	  
majority	  of	  the	  performance.	  
After	  I	  modeled,	  they	  worked	  in	  groups	  of	  
four	  and	  chose	  songs	  like	  “We	  are	  the	  
Champions”,	  “My	  heart	  will	  go	  on”	  and	  
“Baby	  one	  more	  time”.	  Each	  group	  had	  
around	  15	  minutes	  to	  prepare	  their	  song.	  
They	  then	  took	  turns	  singing	  their	  song	  to	  
the	  rest	  of	  the	  class.	  As	  each	  group	  took	  
turns	  presenting	  to	  the	  class,	  the	  rest	  of	  
them	  laughed,	  smiled	  and	  clapped	  a	  number	  
of	  times.	  	  
What	  type	  of	  humor	  do	  you	  think	  you	  
were	  using	  in	  this	  moment?	  What	  humor	  
style	  do	  you	  think	  it	  might	  relate	  to?	  
I	  think	  I	  was	  using	  an	  inclusive	  and	  very	  
playful	  type	  of	  humor.	  Everyone	  seemed	  to	  
come	  closer	  together	  and	  bond	  as	  we	  were	  
all	  being	  a	  bit	  silly	  and	  having	  fun.	  	  
This	  would	  be	  “Joy	  master”.	  
I	  wonder	  though	  if	  some	  of	  the	  students	  felt	  
that	  they	  were	  being	  made	  fun	  of	  by	  others.	  
There	  was	  lots	  of	  laughing	  and	  even	  though	  
I	  felt	  like	  it	  was	  an	  innocent	  type	  of	  laughter,	  
perhaps	  for	  some	  it	  was	  embarrassing	  and	  
maybe	  humiliating.	  	  
In	  this	  case,	  the	  humor	  type	  would	  be	  the	  
negative	  side	  of	  the	  “Fun	  meister”.	  
What	  does	  this	  tell	  you	  about	  your	  style	  
of	  humor	  as	  a	  teacher	  in	  the	  classroom?	  
It	  seems	  like	  I	  tend	  to	  try	  to	  bring	  lots	  of	  
innocent	  and	  playful	  humor	  into	  my	  
classroom,	  but	  I	  need	  to	  be	  careful	  that	  it	  
does	  not	  turn	  into	  an	  opportunity	  for	  some	  
students	  to	  ridicule	  others	  or	  for	  some	  to	  feel	  
overly	  embarrassed	  or	  humiliated	  because	  of	  
the	  nature	  of	  the	  task.	  
	  Instructions	  to	  participants:	  Now,	  you	  are	  going	  to	  work	  with	  the	  experience	  you	  thought	  of	  before	  my	  example.	  	  What	  was	  example	  did	  you	  think	  of?	  If	  you	  have	  not	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chosen	  a	  moment	  yet,	  you	  have	  one	  more	  minute	  to	  choose	  one.	  	  	  Participants	  think	  individually.	  	  Instructions	  to	  participants:	  Here	  is	  the	  worksheet	  we	  will	  be	  working	  with.	  I	  would	  like	  for	  you	  to	  fill	  out	  the	  first	  column	  only.	  What	  moment	  have	  you	  chosen	  to	  reflect	  on?	  (Give	  each	  participant	  a	  handout)	  You	  have	  2	  minutes.	  	  Participants	  fill	  this	  out	  individually.	  	  Instructions	  to	  participants:	  Work	  with	  a	  partner.	  Share	  what	  experience	  you	  chose.	  You	  have	  3	  minutes.	  	  Participants	  work	  in	  pairs	  for	  3	  mins.	  	  Instructions	  to	  participants:	  Now,	  move	  on	  to	  columns	  #2,	  3	  and	  4.	  Fill	  out	  these	  three	  columns	  individually.	  You	  have	  10	  minutes.	  	  Participants	  work	  individually	  for	  10	  mins.	  	  Instructions	  to	  participants:	  Work	  with	  a	  partner.	  Share	  your	  thoughts.	  You	  have	  5	  minutes.	  	  Participants	  work	  in	  pairs	  for	  5	  mins.	  	  Whole	  group	  share:	  After	  completing	  this	  task,	  what	  is	  one	  thing	  you	  are	  thinking	  about	  right	  now	  that	  is	  relevant	  to	  you?	  5	  minutes	  for	  this	  group	  share.	  	  	  	  	  	  
	  	  	  	  S	  	  T-­‐S	  	  	  	  	  	  	  S	  	  T-­‐S	  	  	  	  S-­‐S	  	  T-­‐S	  	  	  	  S	  	  T-­‐S	  	  	  	  S-­‐S	  	  T-­‐S	  	  	  	  	  
Stage	  #6	  	  Participants	  synthesize	  
	  	  Overview	  of	  Stage:	  For	  this	  last	  stage,	  the	  main	  intention	  is	  for	  your	  participants	  to	  
20	  min.	  	  	  	  
	  	  For	  this	  closure	  activity	  consider	  the	  number	  of	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their	  learning	  by	  taking	  notes	  and	  sharing	  one	  thing	  they	  have	  learned	  from	  the	  workshop.	  
synthesize	  and	  draw	  conclusions	  about	  what	  has	  been	  most	  meaningful	  for	  them	  in	  this	  workshop.	  Allow	  Ps	  to	  have	  enough	  time	  to	  journal	  about	  what	  they	  have	  learned	  today.	  Have	  them	  make	  notes	  about	  what	  they	  have	  learned	  about	  each	  of	  the	  four	  humor	  styles	  and	  how	  each	  of	  these	  styles	  applies	  to	  them	  as	  teachers.	  You	  could	  also	  have	  them	  share	  one	  concrete	  thing	  they	  would	  like	  to	  take	  from	  the	  session	  and	  use	  as	  part	  of	  their	  teaching.	  For	  the	  last	  section	  of	  this	  stage,	  when	  Ps	  make	  a	  big	  circle	  to	  share,	  be	  sure	  either	  to	  have	  one	  big	  circle	  where	  you	  hear	  from	  4-­‐6	  Ps	  so	  that	  it	  does	  not	  go	  on	  for	  too	  long,	  or	  if	  you	  want	  everyone	  to	  share	  something	  make	  more	  circles	  with	  smaller	  groups.	  If	  you	  feel	  like	  everyone	  is	  really	  engaged,	  you	  can	  try	  to	  have	  one	  big	  circle	  and	  have	  everyone	  share	  something	  briefly.	  This	  is	  something	  you	  need	  to	  decide	  based	  on	  the	  overall	  feeling	  of	  your	  group	  at	  this	  point	  of	  the	  workshop.	  	  	  Instructions	  to	  participants:	  Journal	  about	  what	  you	  have	  learned	  today.	  There	  are	  three	  pieces	  I	  would	  like	  for	  you	  to	  journal	  about:	  	  1.	  What	  have	  you	  learned	  today	  about	  each	  of	  the	  four	  styles	  of	  humor?	  	  2.	  How	  do	  these	  four	  styles	  of	  humor	  relate	  to	  you	  as	  a	  teacher?	  	  3.	  What	  is	  one	  concrete	  thing	  you	  would	  like	  to	  take	  with	  you	  today	  and	  integrate	  into	  your	  teaching?	  	  You	  have	  10	  minutes	  to	  journal	  and	  take	  notes	  about	  these	  questions.	  	  	  	  Participants	  journal	  for	  10	  mins.	  	  Instructions	  to	  participants:	  Stand	  up	  and	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  S	  	  T-­‐S	  
participants	  you	  are	  working	  with.	  If	  you	  have	  many	  and	  not	  much	  time	  left,	  you	  could	  have	  them	  do	  this	  in	  small	  groups	  of	  three	  or	  four	  and	  then	  elicit	  a	  couple	  of	  thoughts	  for	  the	  whole	  class	  to	  hear.	  	  Another	  possibility	  is	  to	  have	  students	  share	  in	  a	  “popcorn”	  style	  where	  they	  share	  a	  thought	  quickly	  and	  briefly	  for	  no	  longer	  than	  10	  seconds	  and	  then	  someone	  else	  immediately	  jumps	  in	  with	  their	  thought	  and	  so	  on.	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make	  one	  big	  circle.	  Tell	  us	  one	  thing	  you	  would	  be	  willing	  to	  share	  about	  what	  you	  have	  learned	  about	  your	  own	  humor	  style	  as	  a	  teacher.	  We	  are	  going	  to	  pass	  this	  hackey	  sack	  ball	  around	  for	  whoever	  would	  like	  to	  say	  something.	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Handouts	  and	  worksheets	  
	  
The	  Two	  Sides	  of	  Humor	  Thoughts	  from	  participants	  who	  attended	  	  workshop	  #1:	  The	  role	  of	  humor	  in	  the	  classroom	  	  
Humor	  can	  help	  learning	  when	  it…	   Humor	  can	  hinder	  learning	  when	  it…	  -­‐Is	  genuine	  and	  lighthearted	  -­‐Includes	  all	  the	  students	  -­‐Helps	  create	  a	  safe	  and	  friendly	  environment	  	  -­‐Is	  humanizing	  and/or	  insightful	  -­‐Inspires	  students	  	  -­‐Involves	  a	  respectful	  sense	  of	  play	  	  
-­‐Makes	  fun	  of	  others	  -­‐Stereotypes	  people	  and	  behaviors	  -­‐Focuses	  on	  tragedy	  and	  suffering	  -­‐Is	  degrading	  -­‐Involves	  sarcasm	  directed	  at	  a	  person,	  a	  person’s	  experiences	  or	  beliefs.	  
	   	  
	  
The	  Two	  Sides	  of	  Humor	  Thoughts	  from	  participants	  who	  attended	  	  workshop	  #1:	  The	  role	  of	  humor	  in	  the	  classroom	  	  
Humor	  can	  help	  learning	  when	  it…	   Humor	  can	  hinder	  learning	  when	  it…	  -­‐Is	  genuine	  and	  lighthearted	  -­‐Includes	  all	  the	  students	  -­‐Helps	  create	  a	  safe	  and	  friendly	  environment	  	  -­‐Is	  humanizing	  and/or	  insightful	  -­‐Inspires	  students	  	  -­‐Involves	  a	  respectful	  sense	  of	  play	  	  
-­‐Makes	  fun	  of	  others	  -­‐Stereotypes	  people	  and	  behaviors	  -­‐Focuses	  on	  tragedy	  and	  suffering	  -­‐Is	  degrading	  -­‐	  Involves	  sarcasm	  directed	  at	  a	  person,	  a	  person’s	  experiences	  or	  beliefs.	  









Workshop	  plan	  #3:	  Humor	  based	  activities	  
	  
Session	  overview	  
	  Aim:	  To	  analyze	  and	  create	  humor	  based	  activities	  using	  specific	  criteria.	  	  Objectives:	  	  By	  the	  end	  of	  the	  session	  participants	  will	  be	  able	  to…	  	  
• List	  and	  describe	  specific	  criteria	  for	  designing	  humor	  based	  activities	  	  
• Apply	  criteria	  to	  describe	  and	  discuss	  the	  design	  of	  humor	  based	  activities	  	  
• Design	  humor	  based	  activities	  using	  a	  set	  of	  criteria	  	  
Materials	  
	  
• “Criteria	  for	  humor	  based	  activities”	  handout	  	  
• Selection	  of	  ten	  handouts	  and	  worksheets	  for	  humor	  based	  activities.	  	  
• “Reflecting	  on	  humor	  based	  activities”	  handout	  	  
Assumptions	  for	  this	  workshop	  
	  
• The	  trainer	  is	  able	  to	  manage	  time	  effectively	  so	  that	  there	  is	  enough	  time	  to	  implement	  at	  least	  three	  different	  activities	  in	  stage	  #2.	  	  
• The	  trainer	  is	  capable	  of	  reading	  the	  description	  of	  an	  activity	  and	  delivering	  it	  in	  a	  way	  that	  makes	  sense	  to	  the	  group	  of	  teachers	  they	  are	  working	  with.	  The	  trainer	  can	  also	  make	  slight	  changes	  to	  the	  activity	  based	  on	  participants’	  responses	  and	  needs	  as	  the	  activity	  is	  being	  implemented.	  	  
• Participants	  will	  most	  likely	  find	  this	  workshop	  useful	  and	  helpful	  because	  they	  tend	  to	  appreciate	  learning	  about	  practical	  and	  easy-­‐to-­‐follow	  activities	  that	  they	  can	  use	  in	  their	  classrooms.	  	  
• After	  the	  trainer	  provides	  some	  examples,	  participants	  will	  be	  capable	  of	  mentioning	  some	  aspects	  that	  they	  consider	  help	  create	  more	  successful	  humor	  based	  activities.	  





	   1. It	  might	  be	  challenging	  for	  the	  trainer	  to	  choose	  3-­‐5	  humor	  based	  activities	  out	  of	  the	  seven	  options.	  	  2. It	  could	  be	  challenging	  for	  the	  participants	  to	  have	  to	  design	  a	  completely	  new	  activity	  using	  the	  criteria	  for	  humor	  based	  activities.	  	  3. Participants	  might	  want	  more	  examples	  of	  humor	  based	  activities	  than	  what	  they	  will	  experience	  during	  the	  workshop.	  	  
Solutions	  for	  the	  potential	  challenges	  
	   1. For	  this	  challenge,	  I	  suggest	  carefully	  reading	  the	  overview	  for	  each	  of	  the	  activities.	  This	  overview	  will	  help	  you	  have	  a	  clearer	  idea	  of	  the	  main	  purposes	  for	  each	  of	  the	  tasks.	  Choose	  activities	  based	  on	  what	  you	  feel	  might	  be	  more	  helpful	  for	  the	  participants	  you	  are	  working	  with.	  	  2. Make	  sure	  you	  tell	  your	  participants	  that	  they	  do	  not	  have	  to	  create	  a	  new	  activity	  in	  the	  second	  stage.	  Tell	  them	  that	  it	  is	  not	  about	  reinventing	  the	  wheel,	  but	  about	  seeing	  through	  a	  different	  lens.	  It	  is	  fine	  for	  them	  to	  choose	  an	  activity	  that	  they	  have	  already	  done	  before	  and	  adapt	  it	  to	  make	  it	  a	  humor	  based	  activity.	  	  3. Also	  for	  potential	  challenge	  #2,	  participants	  will	  experience	  at	  least	  three	  examples	  of	  humor	  based	  activities	  and	  this	  will	  help	  them	  have	  a	  basis	  for	  creating	  their	  own.	  	  	  4. For	  challenge	  #3,	  if	  your	  trainees	  still	  want	  more	  examples	  of	  humor	  based	  activities	  after	  the	  workshop	  is	  over,	  you	  can	  give	  them	  the	  activities	  that	  you	  did	  not	  use	  as	  handouts.	  Participants	  love	  leaving	  workshops	  with	  handouts	  and	  ideas	  they	  can	  use	  in	  their	  classrooms.	  	  	   	  	  	  	  	  	  	  	  	  	  	  




	  Stages	  and	  purposes	  	   Procedure	  	   Timing	  and	  interaction	   Additional	  trainer	  notes	  Stage#1	  	  Participants	  list	  and	  explain	  criteria	  for	  “humor	  based	  activities”.	  	  
	  	  Instructions	  to	  trainer:	  For	  this	  first	  stage,	  the	  idea	  is	  to	  elicit	  from	  the	  participants	  criteria	  they	  feel	  helps	  make	  a	  humor	  based	  activity	  successful.	  	  	  Ask	  participants	  the	  following	  question	  to	  elicit	  criteria:	  What	  do	  you	  think	  helps	  make	  a	  successful	  humor	  based	  activity?	  For	  example,	  does	  it	  need	  to	  include	  an	  element	  of	  fun?	  Should	  it	  be	  something	  where	  everyone	  participates?	  	  Have	  your	  trainees	  work	  in	  pairs	  or	  small	  groups	  and	  then	  have	  a	  whole	  class	  discussion.	  	  	  Once	  your	  participants	  have	  shared	  their	  thoughts/criteria,	  give	  them	  the	  handout	  labeled	  “Criteria	  for	  humor	  based	  activities”.	  Have	  them	  compare	  their	  ideas	  with	  this	  handout.	  Encourage	  them	  to	  add	  ideas	  that	  they	  came	  up	  with	  and	  are	  not	  on	  the	  handout	  at	  the	  bottom	  of	  the	  page.	  Tell	  your	  trainees	  that	  they	  will	  be	  using	  this	  list	  of	  criteria	  to	  analyze	  3-­‐5	  humor	  based	  activities.	  	  	  Instructions	  to	  participants:	  We	  are	  going	  to	  think	  about	  a	  set	  of	  criteria	  for	  humor	  based	  activities.	  In	  groups	  of	  three,	  think	  about	  what	  helps	  make	  a	  humor	  based	  activity	  successful	  and	  why?	  	  	  Participants	  work.	  	  What	  did	  you	  come	  up	  with?	  I	  would	  like	  to	  hear	  3-­‐5	  thoughts.	  	  
15	  min.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T	  	  	  	  	  	  S-­‐S	  	  	  T-­‐S	  	  	  
	  	  I	  highly	  recommend	  providing	  participants	  with	  a	  couple	  of	  examples	  for	  what	  makes	  for	  a	  successful	  humor	  based	  activity.	  They	  might	  not	  know	  what	  to	  say	  without	  the	  examples.	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(Pass	  out	  handout	  with	  criteria)	  In	  this	  handout,	  you	  will	  find	  a	  set	  of	  criteria	  for	  humor	  based	  activities.	  Compare	  the	  criteria	  to	  the	  ideas	  you	  had	  come	  up	  with.	  Add	  any	  of	  your	  ideas	  to	  the	  handout	  that	  are	  not	  present.	  	  	  What	  from	  the	  criteria	  struck	  your	  attention?	  What	  questions	  do	  you	  have	  in	  regards	  to	  the	  criteria?	  
T	  	  	  	  	  	  	  T-­‐S	  	  	  Stage	  #2	  	  	  Participants	  experience	  a	  number	  of	  humor	  based	  activities	  and	  analyze	  each	  activity	  in	  terms	  of	  the	  criteria	  they	  were	  given.	  	  
	  	  Instructions	  to	  trainer:	  During	  this	  stage,	  your	  participants	  will	  experience	  and	  process	  a	  number	  of	  humor	  based	  activities.	  The	  idea	  is	  for	  them	  to	  have/experience	  examples	  of	  humor	  based	  activities,	  use	  the	  criteria	  to	  analyze	  the	  activities	  and	  reflect	  about	  how	  they	  can	  adapt	  these	  activities	  to	  better	  fit	  their	  teaching	  contexts.	  	  	  First,	  give	  the	  trainees	  the	  handout	  labeled:	  “Reflecting	  on	  Humor	  Based	  Activities”.	  Have	  them	  read	  this	  handout	  in	  pairs	  to	  get	  more	  familiar	  with	  it.	  Tell	  them	  that	  they	  will	  also	  need	  the	  handout	  with	  the	  criteria	  for	  this	  stage	  of	  the	  workshop.	  	  	  Explain	  to	  your	  participants	  that	  they	  will	  be	  the	  students	  and	  you	  will	  be	  the	  teacher	  for	  a	  number	  of	  humor	  based	  activities.	  After	  each	  activity,	  they	  will	  go	  back	  to	  the	  “Reflecting	  on	  Humor	  Based	  Activities”	  handout	  for	  processing.	  	  This	  will	  allow	  the	  trainees	  to	  reflect	  and	  better	  understand	  the	  design	  of	  humor	  based	  activities.	  	  	  In	  the	  handouts	  section	  of	  this	  workshop	  plan,	  you	  will	  find	  seven	  different	  humor	  based	  activities.	  These	  activities	  are	  taken	  from	  “The	  Laughing	  Classroom”	  by	  Diana	  Loomans	  and	  Karen	  Kolberg.	  Please	  choose	  two	  that	  you	  feel	  best	  fit	  your	  training	  context	  and/or	  you	  find	  most	  relevant	  for	  
45	  min	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
	  	  During	  this	  stage,	  you	  will	  not	  be	  able	  to	  do	  all	  the	  humor	  based	  activities	  with	  your	  participants,	  but	  you	  can	  give	  these	  to	  them	  as	  handouts	  at	  the	  end	  of	  the	  workshop.	  In	  my	  experience	  delivering	  this	  workshop,	  trainees	  always	  appreciate	  leaving	  the	  workshop	  with	  as	  many	  ideas	  as	  possible	  of	  activities	  they	  can	  potentially	  use	  in	  their	  classrooms.	  Participants	  love	  in	  general	  receiving	  handouts	  at	  the	  end	  of	  workshops!	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your	  trainees.	  You	  will	  be	  implementing	  these	  activities	  with	  your	  participants	  where	  it	  says	  “Implementation	  of	  humor	  based	  activity”	  below	  in	  the	  instructions	  to	  participants.	  	  All	  of	  them	  highlight	  different	  aspects	  and	  uses	  of	  positive	  humor.	  In	  the	  overview	  for	  each	  activity,	  you	  will	  see	  what	  type	  of	  humor	  is	  emphasized.	  Read	  the	  overviews	  and	  procedures	  for	  each	  activity	  carefully	  before	  you	  decide	  which	  ones	  to	  use.	  	  	  Follow	  the	  following	  steps	  during	  this	  stage:	  	   1. Do	  the	  activity	  with	  your	  participants.	  All	  the	  instructions	  and	  procedures	  for	  each	  activity	  are	  in	  the	  handouts	  you	  have	  to	  choose	  from.	  	  2. Reflect	  on	  the	  activity.	  Use	  the	  handout	  “Reflecting	  on	  humor	  based	  activities”	  for	  this.	  In	  this	  handout,	  your	  participants	  have	  to	  describe	  the	  activity,	  analyze	  what	  criteria	  is	  present	  in	  the	  activity,	  and	  think	  of	  what	  adaptations	  they	  would	  make	  for	  the	  activity	  to	  better	  fit	  their	  teaching	  context.	  Participants	  first	  work	  on	  this	  handout	  individually,	  then	  in	  pairs	  or	  small	  groups	  and	  finally	  they	  share	  their	  findings	  with	  the	  whole	  class.	  	   3. Move	  on	  to	  your	  next	  humor	  based	  activity	  and	  repeat	  steps	  #1	  and	  #2	  until	  you	  work	  with	  3-­‐5	  different	  activities.	  	  Instructions	  to	  participants:	  You	  are	  going	  to	  experience	  a	  number	  of	  humor	  based	  activities.	  After	  each	  activity,	  you	  are	  going	  to	  process	  the	  experience	  using	  this	  handout	  (pass	  the	  handout	  around).	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T	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  Take	  one	  minute	  to	  get	  familiarized	  with	  this	  handout.	  	  	  What	  do	  you	  notice	  in	  this	  handout?	  How	  many	  columns	  are	  there?	  Which	  one	  is	  the	  description?	  What’s	  the	  second	  column?	  Why	  might	  the	  third	  column	  be	  helpful	  for	  you	  to	  think	  about?	  (Elicit	  answers/thoughts	  from	  participants).	  	  You	  will	  also	  need	  the	  handout	  we	  worked	  with	  earlier	  with	  the	  criteria.	  Make	  sure	  you	  have	  it	  with	  you.	  	  	  For	  each	  of	  these	  activities	  you	  will	  be	  the	  students	  and	  I	  will	  be	  the	  teacher.	  We	  will	  do	  the	  whole	  activity	  as	  it	  is	  designed.	  	  	  Implementation	  of	  humor	  based	  activity	  #1	  	  Individually,	  fill	  out	  the	  three	  columns	  of	  the	  handout	  “Reflecting	  on	  humor	  based	  activities”.	  	  Now,	  share	  your	  thoughts	  with	  a	  partner	  or	  in	  groups	  of	  three.	  	  	  I	  would	  like	  to	  hear	  3-­‐5	  thoughts	  about	  this	  humor	  based	  activity	  and	  what	  you	  noticed.	  What	  criteria	  were	  present?	  What	  adaptations	  would	  make	  to	  this	  activity	  to	  have	  it	  better	  fit	  your	  teaching	  context?	  	  To	  the	  trainer:	  Repeat	  the	  same	  steps	  starting	  above	  where	  it	  reads	  “Implementation	  of	  humor	  based	  activity	  #1”	  for	  each	  humor	  based	  activity	  you	  carry	  out	  with	  your	  participants.	  Do	  at	  least	  three!	  	  
	  	  S	  	  T-­‐S	  	  	  	  	  	  	  T	  	  	  	  	  	  	  	  T-­‐S	  	  S	  	  	  	  S-­‐S	  	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  Stage	  #3	  	  Participants	  create	  their	  own	  humor	  
	  	  Instructions	  to	  trainer:	  During	  this	  stage,	  you	  participants	  will	  create	  their	  own	  humor	  based	  activities.	  The	  idea	  is	  that	  
25	  min.	  	  	  	  	  
	  	  I	  highly	  suggest	  walking	  around	  and	  monitoring	  your	  participants	  as	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based	  activities	  using	  at	  least	  three	  pieces	  of	  criteria.	  	  	  
they	  use	  the	  criteria	  they	  worked	  with	  earlier	  in	  the	  workshop	  to	  design	  a	  new	  activity.	  This	  application	  task	  will	  help	  your	  participants	  gain	  practice	  in	  using	  the	  criteria	  for	  designing	  humor	  based	  activities.	  	  	  Make	  small	  groups	  of	  three	  or	  four	  and	  have	  students	  work	  together	  creating	  a	  humor	  based	  activity.	  The	  activity	  they	  create	  can	  also	  be	  an	  adaptation	  of	  something	  they	  have	  done	  in	  the	  past.	  It	  definitely	  does	  not	  have	  to	  be	  something	  completely	  new.	  This	  task	  is	  not	  about	  reinventing	  the	  wheel,	  rather	  seeing	  with	  a	  different	  perspective	  and	  a	  different	  lens,	  a	  humor	  based	  lens.	  	  	  After	  the	  participants	  have	  finished	  designing	  their	  activity,	  have	  them	  take	  turns	  describing	  their	  activity.	  The	  rest	  of	  the	  trainees	  guess	  what	  criteria	  the	  group	  thought	  of	  as	  they	  designed	  the	  activity.	  	  	  Instructions	  to	  participants:	  In	  groups	  of	  three	  or	  four,	  you	  are	  going	  to	  design	  a	  humor	  based	  activity	  using	  the	  criteria	  from	  the	  handout	  we	  have	  been	  working	  with.	  You	  do	  not	  have	  to	  create	  a	  completely	  new	  activity.	  You	  can	  choose	  something	  you	  have	  already	  done	  in	  the	  past	  and	  adapt	  it	  so	  it	  becomes	  a	  humor	  based	  activity.	  	  	  Participants	  work	  in	  their	  groups	  designing	  the	  activity.	  	  Now,	  each	  group	  will	  describe	  their	  activity.	  The	  rest	  of	  you	  have	  to	  try	  to	  guess	  what	  criteria	  are	  reflected	  in	  their	  activity.	  You	  can	  refer	  to	  the	  handout	  with	  the	  criteria	  if	  you	  need	  it.	  	  	  Groups	  take	  turns	  describing	  their	  activity.	  The	  rest	  of	  the	  trainees	  guess	  about	  the	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  S-­‐S	  	  	  T-­‐S	  	  	  	  	  	  S-­‐S	  	  
they	  are	  working	  on	  creating	  their	  activities.	  They	  might	  need	  some	  support	  and	  it	  is	  always	  helpful	  for	  participants	  to	  be	  able	  to	  ask	  questions	  and	  now	  that	  the	  trainer	  is	  available	  in	  case	  they	  have	  a	  question	  or	  need	  some	  help	  with	  the	  task	  they	  are	  working	  on.	  	  	  When	  your	  participants	  start	  sharing	  and	  describing	  the	  activities	  they	  have	  designed,	  you	  might	  want	  to	  tell	  them	  that	  they	  have	  a	  limited	  amount	  of	  time	  per	  group.	  If	  you	  do	  not	  manage	  the	  time	  effectively	  here,	  this	  section	  of	  this	  stage	  could	  take	  much	  longer	  than	  what	  has	  been	  allotted	  for	  it.	  I	  suggest	  giving	  each	  group	  three	  to	  five	  minutes	  maximum	  to	  describe	  their	  activity.	  If	  you	  have	  a	  large	  classroom,	  you	  could	  also	  have	  groups	  share	  their	  work	  with	  another	  group	  instead	  of	  the	  whole	  classroom.	  This	  would	  help	  maximize	  time	  during	  this	  stage	  of	  the	  workshop.	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criteria	  the	  group	  included	  in	  their	  activity.	   	  Stage	  #4	  	  Participants	  share	  one	  aspect	  from	  the	  workshop	  that	  was	  most	  meaningful	  and	  helpful	  to	  them	  as	  teachers.	  	  	  
	  	  Instructions	  to	  trainer:	  The	  purpose	  of	  this	  stage	  is	  mainly	  to	  wrap-­‐up	  and	  for	  participants	  to	  share	  what	  has	  been	  most	  meaningful	  and	  helpful	  to	  them	  as	  teachers	  during	  this	  workshop.	  Allow	  your	  participants	  to	  have	  2-­‐3	  minutes	  of	  either	  individual	  thinking	  or	  journaling	  time.	  This	  will	  help	  them	  process	  their	  learning	  and	  prepare	  for	  to	  share	  with	  the	  whole	  class.	  Then	  have	  participants	  work	  in	  groups	  of	  four	  or	  five	  sharing	  one	  thing	  that	  has	  been	  meaningful	  to	  them	  in	  this	  workshop.	  After	  they	  have	  shared	  in	  their	  groups,	  ask	  for	  3-­‐5	  trainees	  to	  share	  what	  they	  mentioned	  or	  heard	  someone	  say	  with	  the	  whole	  class.	  	  Instructions	  to	  participants:	  I	  would	  like	  for	  you	  to	  take	  2-­‐3	  minutes	  to	  journal	  or	  think	  individually	  about	  what	  you	  have	  learned	  during	  the	  past	  75	  minutes	  or	  so	  of	  your	  life.	  What	  has	  been	  most	  relevant	  or	  helpful	  for	  you	  as	  a	  teacher?	  Choose	  one	  thing	  that	  you	  would	  be	  willing	  to	  share	  with	  your	  peers.	  	  	  Participants	  journal	  or	  think	  individually.	  	  Now,	  I	  would	  like	  for	  you	  to	  work	  in	  groups	  of	  four	  or	  five	  and	  share	  one	  aspect	  that	  has	  been	  most	  meaningful	  and	  helpful	  to	  you	  as	  teachers	  during	  this	  workshop.	  	  	  Participants	  share	  in	  their	  groups.	  	  Finally,	  I	  would	  like	  3-­‐5	  people	  to	  share	  what	  they	  mentioned	  or	  something	  that	  they	  heard	  in	  their	  small	  groups	  with	  the	  whole	  class.	  	  3-­‐5	  participants	  share	  their	  thoughts	  with	  the	  whole	  class.	  	  
15	  min	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T	  	  	  	  	  	  	  	  	  S	  	  T	  	  	  	  	  S-­‐S	  	  T	  	  	  	  	  S-­‐S	  
	  	  During	  this	  stage,	  I	  have	  found	  that	  when	  asking	  participants	  to	  think	  about	  what	  they	  have	  learned	  that	  it	  is	  effective	  to	  have	  two	  different	  options.	  Some	  trainees	  find	  it	  helpful	  to	  journal	  and	  write	  in	  order	  to	  synthesize	  and	  process	  information	  while	  others	  prefer	  just	  to	  sit	  with	  their	  thoughts	  as	  they	  reflect.	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Handouts	  and	  worksheets	  
	  
Criteria	  for	  Humor-­‐Based	  Activities	  
	  The	  following	  are	  some	  criteria	  that	  help	  teachers	  design	  activities	  that	  create	  a	  sense	  of	  joy	  and	  laughter	  in	  the	  classroom.	  Try	  to	  include	  at	  least	  three	  to	  five	  of	  these	  and	  you	  will	  potentially	  have	  a	  much	  more	  fun	  classroom.	  Remember	  that	  along	  with	  these	  ideas	  it	  is	  essential	  that	  learning	  is	  still	  the	  focus	  of	  the	  activity.	  Feel	  free	  to	  add	  any	  additional	  criteria	  to	  the	  end	  of	  the	  list	  that	  you	  believe/feel	  could	  help	  create	  even	  more	  joyful	  learning	  experiences!	  	  	   I. The	  use	  of	  humor	  in	  the	  activity	  is	  inclusive	  and	  all	  the	  students	  can	  participate.	  	  II. Laughter	  is	  created	  in	  the	  activity	  by	  the	  use	  of	  innocent	  humor	  and	  jokes.	  	  	   III. The	  activity	  is	  playful	  in	  a	  way	  that	  the	  learners	  feel	  safe	  and	  respected.	  	  IV. The	  activity	  promotes	  optimism	  and	  positive	  reinforcement	  for	  the	  learners	  	  V. Learners	  feel	  inspired	  and	  motivated	  as	  they	  are	  participating	  in	  the	  activity.	  	  VI. Learners	  are	  smiling	  and	  laughing	  without	  ridiculing,	  humiliating	  and/or	  mocking	  their	  peers.	  	  	  VII. The	  teacher/students	  uses	  lots	  of	  gestures	  and	  body	  language	  during	  the	  activity	  that	  keeps	  students	  engaged	  and	  attentive.	  	  	  VIII. The	  teacher/students	  tells	  funny,	  insightful,	  and/or	  instructive	  stories	  during	  the	  activity	  that	  students	  enjoy	  paying	  attention	  to.	  	  	   IX. 	  	   X. 	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Reflecting on Humor-Based Activities 	  
	  	  	  	  	  	  	  	  
Activity description 
What did you do in this activity? 
Make notes that will help you 
remember this activity.  
Criteria present in this activity 
What criteria for activities that foster 
positive humor, joy and laughter did you 
notice in this activity? 
Changes/adaptations 
What’s your opinion about this 
activity? Can you use it in your 
classroom? What changes would 
you make to it so it better fits 
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Humor	  based	  activity	  #1	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  Taken	  from	  Loomans	  D.	  &	  Kolberg	  K.	  (2002,	  p.79-­‐80).	  The	  Laughing	  Classroom.	  New	  World	  Library.	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Humor	  based	  activity	  #2	  	  
	  	  	  Taken	  from	  Loomans	  D.	  &	  Kolberg	  K.	  (2002,	  p.81).	  The	  Laughing	  Classroom.	  New	  World	  Library.	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Humor	  based	  activity	  #3	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  Taken	  from	  Loomans	  D.	  &	  Kolberg	  K.	  (2002,	  p.88-­‐89).	  The	  Laughing	  Classroom.	  New	  World	  Library.	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Humor	  based	  activity	  #4	  	  
	  	  	  Taken	  from	  Loomans	  D.	  &	  Kolberg	  K.	  (2002,	  p.102).	  The	  Laughing	  Classroom.	  New	  World	  Library.	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Humor	  based	  activity	  #5	  	  
	  	  	  Taken	  from	  Loomans	  D.	  &	  Kolberg	  K.	  (2002,	  p.105).	  The	  Laughing	  Classroom.	  New	  World	  Library.	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Humor	  based	  activity	  #6	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  Taken	  from	  Loomans	  D.	  &	  Kolberg	  K.	  (2002,	  p.106-­‐107).	  The	  Laughing	  Classroom.	  New	  World	  Library.	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Humor	  based	  activity	  #7	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  Taken	  from	  Loomans	  D.	  &	  Kolberg	  K.	  (2002,	  p.137-­‐138).	  The	  Laughing	  Classroom.	  New	  World	  Library.	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  1.	  Using	  the	  “Reflecting	  on	  humor-­‐based	  activities”	  handout	  in	  Stage	  #2	  	  	   After	  each	  experience	  working	  with	  the	  different	  humor-­‐based	  activities,	  participants	  were	  asked	  to	  go	  back	  to	  this	  handout	  in	  order	  to	  reflect	  on	  the	  experience.	  They	  had	  to	  describe	  the	  activity,	  discover	  what	  criteria	  were	  present	  in	  each	  activity	  and	  explain	  how	  they	  would	  adapt	  the	  activity	  for	  their	  teaching	  contexts.	  I	  noticed	  while	  they	  were	  working	  with	  this	  handout	  that	  they	  were	  able	  to	  find	  at	  least	  3-­‐5	  pieces	  of	  criteria	  for	  each	  task.	  They	  also	  came	  up	  with	  1-­‐2	  different	  ways	  of	  adapting	  the	  activity	  to	  better	  fit	  their	  context.	  After	  working	  with	  this	  handout,	  five	  participants	  made	  comments	  mentioning	  how	  the	  questions	  had	  been	  helpful	  in	  making	  connections	  between	  the	  activities,	  the	  criteria	  and	  their	  realities	  as	  teachers.	  I	  feel	  that	  this	  handout	  was	  effective	  at	  guiding	  the	  participants	  through	  a	  cycle	  of	  reflection	  that	  was	  relevant	  to	  their	  needs	  as	  teachers.	  Based	  on	  this	  experience,	  I	  strongly	  believe	  that	  asking	  teachers	  to	  reflect	  on	  teaching	  practices	  using	  a	  specific	  set	  of	  criteria	  and	  lens	  can	  significantly	  help	  the	  teacher	  better	  understand	  what	  helps	  and/or	  hinders	  students’	  process	  of	  learning	  and	  their	  teaching.	  2.	  Designing	  or	  readapting	  a	  humor-­‐based	  activity	  during	  Stage	  #3	  	  	   In	  stage	  #3,	  participants	  were	  asked	  to	  create	  a	  humor-­‐based	  activity	  or	  to	  make	  changes	  to	  an	  activity	  they	  had	  used	  before	  to	  turn	  it	  into	  a	  humor-­‐based	  activity.	  When	  participants	  first	  heard	  that	  they	  had	  to	  create	  a	  humor-­‐based	  activity	  using	  the	  criteria	  we	  had	  been	  working	  with,	  they	  seemed	  a	  bit	  overwhelmed.	  Immediately,	  after	  I	  said	  “to	  create	  a	  humor…”,	  three	  to	  five	  participants	  started	  whispering	  to	  each	  other.	  I	  asked	  what	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was	  wrong.	  I	  wondered	  if	  what	  I	  had	  said	  was	  not	  clear	  or	  did	  not	  make	  sense	  to	  them.	  They	  then	  mentioned	  that	  they	  did	  not	  feel	  they	  had	  enough	  time	  to	  create	  a	  whole	  new	  activity	  for	  something	  that	  was	  so	  new	  to	  them.	  I	  then	  explained	  that	  they	  could	  also	  just	  choose	  an	  activity	  they	  already	  knew	  and	  adapt	  it	  so	  that	  it	  fit	  the	  criteria	  for	  a	  humor-­‐based	  activity.	  Right	  after	  I	  said	  this,	  they	  all	  in	  unison	  said:	  “Ah,	  ok!”	  I	  believe	  that	  the	  idea	  of	  having	  to	  create	  a	  whole	  new	  activity	  using	  a	  set	  of	  criteria	  that	  was	  new	  to	  them	  seemed	  overwhelming	  and	  too	  difficult.	  From	  this	  I	  understand	  how	  important	  it	  is	  for	  trainers	  to	  be	  aware	  of	  what	  is	  manageable	  and	  what	  is	  an	  appropriate	  level	  of	  challenge	  for	  participants.	  This	  awareness	  and	  engagement	  is	  essential	  in	  keeping	  participants	  engaged,	  on	  task	  and	  learning	  in	  ways	  that	  make	  sense	  to	  their	  professional	  development.	  It	  is	  essential	  that	  trainers	  are	  aware	  and	  present	  to	  participants’	  actions	  and	  behaviors	  in	  response	  to	  what	  is	  being	  asked	  of	  them	  and	  what	  is	  happening	  in	  the	  class.	  Developing	  the	  ability	  to	  notice	  participants	  can	  support	  the	  trainer	  in	  making	  decisions	  on	  the	  spot	  that	  will	  help	  participants	  feel	  more	  supported	  and	  better	  serve	  their	  training	  and	  development.	  Being	  able	  to	  reflect	  in	  action	  and	  make	  immediate	  decisions	  during	  a	  workshop	  session	  is	  essential	  in	  maximizing	  learning	  opportunities	  that	  are	  most	  meaningful	  and	  helpful	  for	  participants.	  
	  
Areas	  for	  growth	  
	  1.	  Providing	  participants	  with	  a	  definition	  for	  humor-­‐based	  activities	  	  	   At	  the	  very	  beginning	  of	  the	  workshop,	  I	  asked	  participants	  to	  brainstorm	  what	  they	  thought	  made	  humor-­‐based	  activities	  successful	  and	  effective	  for	  student	  learning.	  I	  noticed	  participants	  discussing	  and	  taking	  some	  notes,	  but	  at	  times	  there	  was	  some	  silence	  and	  the	  participants	  kept	  on	  looking	  at	  me.	  They	  seemed	  to	  be	  asking	  for	  some	  more	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guidance	  and	  support	  for	  this	  task.	  When	  I	  asked	  them	  how	  I	  could	  help	  them,	  most	  of	  them	  said	  that	  they	  did	  not	  really	  understand	  what	  I	  meant	  by	  “humor-­‐based	  activities”.	  They	  were	  struggling	  with	  the	  task	  because	  they	  did	  not	  understand	  the	  language	  I	  was	  using.	  I	  believe	  it	  is	  essential	  to	  make	  sure	  that	  all	  concepts	  you	  ask	  participants	  to	  think	  about	  are	  absolutely	  clear	  to	  them.	  The	  participants	  needed	  a	  definition	  or	  description	  for	  humor-­‐based	  activities	  before	  they	  could	  brainstorm	  what	  makes	  them	  effective	  or	  not.	  Providing	  participants	  with	  a	  clear	  understanding	  of	  the	  concepts	  at	  hand	  and	  helping	  them	  prepare	  for	  a	  task	  in	  a	  way	  that	  scaffolds	  their	  learning	  is	  essential	  in	  setting	  participants	  up	  for	  success.	  	  2.	  Telling	  participants	  to	  include	  at	  least	  2-­‐3	  aspects	  of	  the	  criteria	  when	  designing	  their	  activities	  	  	   In	  stage	  #3,	  participants	  worked	  in	  groups	  designing	  or	  adapting	  an	  activity	  using	  the	  criteria	  for	  humor-­‐based	  activities.	  As	  they	  were	  completing	  this	  task,	  I	  walked	  around	  the	  classroom	  monitoring.	  I	  noticed	  that	  they	  were	  checking	  off	  the	  pieces	  of	  criteria	  and	  discussing	  about	  how	  to	  include	  all	  the	  criteria	  from	  the	  handout	  they	  had.	  I	  kept	  walking	  around	  and	  I	  noticed	  that	  all	  the	  groups	  were	  trying	  to	  make	  the	  activity	  include	  all	  the	  criteria	  I	  had	  given	  them.	  I	  heard	  some	  of	  the	  participants	  saying	  that	  it	  was	  impossible	  and	  crazy	  to	  include	  all	  the	  criteria.	  They	  seemed	  frustrated	  with	  the	  task	  at	  the	  moment.	  Once	  I	  realized	  that	  I	  had	  not	  been	  specific	  enough	  about	  how	  many	  of	  the	  criteria	  to	  include	  and	  that	  the	  students	  seemed	  a	  bit	  overwhelmed	  with	  the	  task,	  I	  adapted	  my	  instructions.	  I	  told	  them	  that	  the	  expectation	  was	  that	  they	  would	  include	  at	  least	  three	  criteria.	  After	  giving	  these	  new	  instructions,	  participants	  seemed	  relieved.	  They	  all	  pretty	  much	  agreed	  that	  not	  having	  to	  use	  all	  the	  criteria	  was	  much	  more	  realistic	  and	  manageable.	  I	  believe	  that	  when	  giving	  instructions	  it	  is	  necessary	  to	  be	  very	  specific	  and	  unambiguous	  about	  the	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expectation	  of	  the	  task.	  Including	  detailed	  instructions	  in	  the	  procedure	  can	  be	  an	  effective	  way	  of	  thinking	  through	  the	  tasks	  and	  what	  instructions	  are	  essential	  for	  the	  participants	  to	  fully	  understand	  what	  is	  expected	  of	  them.	  I	  also	  strongly	  feel	  that	  application	  tasks	  must	  be	  manageable	  and	  realistic	  considering	  the	  time	  participants	  have	  to	  complete	  the	  task	  and	  the	  skill	  they	  have	  creating	  and/or	  adapting	  activities.	  Finally,	  in	  writing	  this	  reflection,	  I	  realized	  how	  significant	  it	  is	  to	  think	  from	  a	  perspective	  other	  than	  one’s	  own	  when	  preparing	  instructions	  and	  designing	  workshops.	  Trying	  to	  see	  from	  the	  participants’	  point	  of	  view	  can	  help	  create	  instructions	  and	  tasks	  that	  are	  clearer,	  easier	  to	  follow	  and	  more	  concise.	  It	  is	  also	  essential	  to	  check	  understanding	  of	  the	  instructions	  for	  a	  task	  through	  the	  use	  of	  questions	  and	  visuals	  that	  will	  show	  if	  participants	  are	  following	  or	  not.	  Another	  helpful	  technique	  is	  to	  give	  instructions	  more	  than	  once	  and	  in	  more	  than	  one	  way	  to	  help	  ensure	  everyone	  has	  been	  reached.	  	  3.	  Implementing	  at	  least	  three	  humor-­‐based	  activities	  in	  Stage	  #2	  	  	   In	  stage	  #2	  of	  this	  workshop,	  participants	  experienced	  two	  different	  humor-­‐based	  activities.	  The	  activities	  went	  well	  and	  the	  participants	  did	  an	  excellent	  job	  reflecting	  on	  them	  and	  discussing	  how	  they	  would	  adapt	  the	  activities	  to	  fit	  their	  contexts.	  However,	  after	  the	  two	  activities,	  all	  the	  participants	  agreed	  that	  they	  wanted	  to	  see	  at	  least	  one	  more	  activity.	  They	  felt	  that	  two	  were	  not	  enough.	  It	  seems	  to	  me	  that	  they	  enjoyed	  the	  activities	  and	  that	  they	  found	  this	  section	  of	  the	  workshop	  to	  be	  most	  relevant	  and	  useful	  for	  them	  as	  teachers.	  These	  teachers	  truly	  appreciate	  and	  find	  it	  helpful	  when	  they	  receive	  practical	  ideas	  to	  use	  in	  their	  classroom.	  I	  also	  wonder	  if	  perhaps	  two	  activities	  were	  not	  sufficient	  for	  seeing	  and	  understanding	  most	  of	  the	  criteria	  for	  humor-­‐based	  activities.	  Perhaps	  one	  of	  the	  reasons	  why	  participants	  wanted	  to	  experience	  more	  activities	  is	  because,	  as	  adult	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learners,	  they	  better	  understand	  concepts	  and	  ideas	  when	  they	  have	  a	  chance	  to	  go	  through	  a	  meaning-­‐making	  process.	  Experiencing	  the	  use	  and	  role	  of	  humor	  through	  activities	  allowed	  them	  to	  be	  more	  critical	  and	  make	  sense	  of	  the	  criteria	  they	  were	  working	  with.	  Participants	  seemed	  to	  make	  meaningful	  connections	  between	  their	  teaching	  realities	  and	  the	  ideas	  presented	  in	  this	  session	  when	  they	  had	  the	  chance	  to	  experience	  firsthand	  the	  use	  of	  humor	  in	  the	  activities.	  	  For	  this	  reason,	  I	  believe	  that	  the	  experiential	  part	  of	  this	  workshop	  is	  powerful	  in	  terms	  of	  creating	  a	  space	  for	  participants	  to	  see	  the	  true	  impact,	  and	  make	  sense	  of	  a	  specific	  teaching	  practice.	  It	  seems	  to	  me	  that	  learning	  is	  maximized	  when	  participants	  are	  provided	  with	  experiential	  opportunities	  where	  they	  have	  the	  chance	  to	  draw	  their	  own	  personal	  conclusions	  and	  thoughts.	  I	  also	  believe	  that	  workshops	  should	  be	  practical,	  hands	  on,	  and	  offer	  participants	  useful	  ideas	  and	  activities	  they	  could	  use	  in	  their	  everyday	  teaching.	  	  
	  
Suggestions	  for	  improving	  the	  workshop	  plan	  
	  1.	  At	  the	  beginning	  of	  the	  session,	  before	  asking	  participants	  to	  brainstorm	  aspects	  that	  make	  humor	  based	  activities	  successful,	  provide	  trainees	  with	  a	  definition	  for	  this	  concept.	  I	  also	  suggest	  before	  giving	  the	  definition	  to	  elicit	  from	  participants	  what	  they	  think	  humor	  based	  activities	  might	  be.	  I	  am	  sure	  some	  participants	  will	  most	  likely	  have	  some	  ideas	  and	  thoughts	  to	  share.	  	  2.	  During	  stage	  #3,	  when	  participants	  design	  or	  adapt	  an	  activity	  of	  their	  own	  using	  the	  criteria,	  make	  sure	  that	  the	  expectation	  for	  this	  task	  is	  clear.	  Tell	  them	  that	  they	  need	  to	  include	  at	  least	  three	  pieces	  of	  criteria.	  Make	  sure	  participants	  know	  that	  it	  is	  definitely	  not	  necessary	  to	  try	  to	  include	  all	  of	  the	  criteria.	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3.	  During	  stage	  #2,	  have	  participants	  experience	  at	  least	  three	  to	  five	  humor	  based	  activities	  depending	  on	  the	  time	  available	  to	  the	  trainer.	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Revised	  workshop	  plan	  #3:	  Humor-­‐based	  activities	  
	  
Session	  overview	  
	  Aim:	  To	  analyze	  and	  create	  humor-­‐based	  activities	  using	  specific	  criteria	  	  Objectives:	  	  By	  the	  end	  of	  the	  session	  participants	  will	  be	  able	  to…	  	  
• List	  and	  describe	  specific	  criteria	  for	  designing	  humor-­‐based	  activities	  	  
• Apply	  criteria	  to	  describe	  and	  analyze	  the	  design	  of	  humor-­‐based	  activities	  	  
• Design	  humor-­‐based	  activities	  using	  a	  set	  of	  criteria	  	  
Materials	  
	  
• “Criteria	  for	  humor-­‐based	  activities”	  handout	  	  
• Selection	  of	  ten	  handouts	  and	  worksheets	  for	  humor-­‐based	  activities.	  	  
• “Reflecting	  on	  humor-­‐based	  activities”	  handout	  	  
• Poster	  with	  the	  definition	  of	  humor-­‐based	  activities	  on	  it.	  	  	  
Assumptions	  for	  this	  workshop	  
	  
• The	  trainer	  is	  able	  to	  manage	  time	  effectively	  so	  that	  there	  is	  enough	  time	  to	  implement	  at	  least	  three	  different	  activities	  in	  stage	  #2.	  	  
• The	  trainer	  is	  capable	  of	  reading	  the	  description	  of	  an	  activity	  and	  delivering	  it	  in	  a	  way	  that	  makes	  sense	  to	  the	  group	  of	  teachers	  they	  are	  working	  with.	  The	  trainer	  can	  also	  make	  slight	  changes	  to	  the	  activity	  based	  on	  participants’	  responses	  and	  needs	  as	  the	  activity	  is	  being	  implemented.	  	  
• Participants	  will	  most	  likely	  find	  this	  workshop	  useful	  and	  helpful	  because	  they	  tend	  to	  appreciate	  learning	  about	  practical	  and	  easy-­‐to-­‐follow	  activities	  that	  they	  can	  use	  in	  their	  classrooms.	  	  
• Participants	  may	  mention	  some	  aspects	  that	  they	  consider	  help	  create	  more	  successful	  humor-­‐based	  activities.	  	  
HUMOR	  IN	  THE	  CLASSROOM	  	  
	  
109	  
Potential	  challenges	  	   1. It	  might	  be	  challenging	  for	  the	  trainer	  to	  choose	  3-­‐5	  humor-­‐based	  activities	  out	  of	  the	  seven	  options.	  	  2. It	  could	  be	  challenging	  for	  the	  participants	  to	  have	  to	  design	  a	  completely	  new	  activity	  using	  the	  criteria	  for	  humor-­‐based	  activities.	  	  3. Participants	  might	  want	  more	  examples	  of	  humor-­‐based	  activities	  than	  what	  they	  will	  experience	  during	  the	  workshop.	  
	  
Solutions	  for	  the	  potential	  challenges	  
	   1. For	  this	  challenge,	  I	  suggest	  carefully	  reading	  the	  overview	  for	  each	  of	  the	  activities.	  This	  overview	  will	  help	  you	  have	  a	  clearer	  idea	  of	  the	  main	  purposes	  for	  each	  of	  the	  tasks.	  Choose	  activities	  based	  on	  what	  you	  feel	  might	  be	  more	  helpful	  for	  the	  participants	  you	  are	  working	  with	  or	  ones	  that	  you	  have	  experience	  with	  and	  feel	  positive	  about.	  	  2. A)	  Make	  sure	  you	  tell	  your	  participants	  that	  they	  do	  not	  have	  to	  create	  a	  new	  activity	  in	  the	  second	  stage.	  Tell	  them	  that	  it	  is	  not	  about	  reinventing	  the	  wheel,	  but	  about	  looking	  at	  an	  activity	  through	  different	  lens.	  It	  is	  fine	  for	  them	  to	  choose	  an	  activity	  that	  they	  have	  already	  done	  before	  and	  adapt	  it	  to	  make	  it	  a	  humor-­‐based	  activity.	  	  B)	  Also	  for	  potential	  challenge	  #2,	  participants	  will	  experience	  at	  least	  three	  examples	  of	  humor-­‐based	  activities	  and	  this	  will	  help	  them	  have	  a	  basis	  for	  creating	  their	  own.	  	  	  3. For	  challenge	  #3,	  if	  your	  trainees	  still	  want	  more	  examples	  of	  humor-­‐based	  activities	  after	  the	  workshop	  is	  over,	  you	  can	  give	  them	  the	  activities	  that	  you	  did	  not	  use	  as	  handouts.	  Participants	  love	  leaving	  workshops	  with	  handouts	  and	  ideas	  they	  can	  use	  in	  their	  classrooms.	  	  	  	  	  	  	  	  	  	  	  	  	  	  




Stages	  and	  purposes	  	   Procedure	  	   Timing	  and	  interaction	   Additional	  trainer	  notes	  Stage#1	  	  Participants	  share	  their	  prior	  experiences	  using	  humor	  in	  the	  classroom.	  	  Participants	  work	  on	  a	  definition	  for	  “humor-­‐based	  activities”.	  	  Participants	  list	  and	  explain	  criteria	  for	  “humor-­‐based	  activities”.	  	  
	  	  Overview	  of	  Stage:	  Start	  this	  first	  stage	  by	  asking	  participants	  (Ps)	  if	  they	  have	  ever	  chosen	  to	  use	  activities	  or	  materials	  that	  involve	  humor	  and	  perhaps	  help	  lighten	  the	  mood/atmosphere	  of	  the	  class.	  This	  could	  be	  through	  readings,	  warm	  ups,	  stories,	  jokes,	  comics,	  etc.	  This	  intro	  might	  help	  Ps	  link	  their	  experience	  to	  the	  focus	  of	  the	  workshop.	  	  	  For	  this	  first	  stage,	  the	  idea	  is	  to	  elicit	  from	  the	  Ps	  criteria	  they	  feel	  helps	  make	  a	  humor-­‐based	  activity	  successful.	  I	  suggest	  first	  defining	  the	  concept	  “humor-­‐based	  activities”.	  Have	  Ps	  in	  pairs	  or	  small	  groups	  of	  three	  brainstorm	  what	  they	  think	  a	  humor-­‐based	  activity	  might	  be.	  After	  they	  have	  shared	  and	  there	  has	  been	  a	  whole	  class	  discussion,	  share	  the	  following	  definition,	  which	  this	  session	  is	  based	  upon:	  	  
Humor-­‐based	  activities:	  activities	  that	  foster	  positive	  humor,	  laughter,	  joy	  and/or	  inspiration	  as	  well	  as	  meaningful	  language	  learning	  practice.	  	  
	  Have	  the	  definition	  ready	  on	  a	  poster	  so	  that	  you	  can	  put	  it	  up	  on	  the	  board	  or	  a	  wall	  without	  taking	  up	  too	  much	  time.	  
	  At	  this	  point,	  emphasize	  the	  fact	  that	  a	  humor-­‐based	  activity	  is	  not	  just	  about	  fostering	  fun	  and	  laughter,	  but	  is	  also	  a	  means	  to	  learning	  and	  using	  language.	  If	  this	  discussion	  has	  not	  come	  up	  yet,	  ask	  the	  following	  question:	  Why	  do	  you	  think	  it	  is	  important	  that	  humor-­‐based	  activities	  also	  include	  a	  focus	  on	  language	  learning?	  
20	  min.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
	  	  After	  working	  on	  the	  definition	  of	  “humor-­‐based	  activities”,	  you	  might	  want	  to	  put	  up	  a	  poster	  with	  the	  definition	  of	  this	  concept.	  This	  will	  help	  participants	  have	  a	  visual	  reminder	  of	  this	  concept	  all	  throughout	  the	  workshop.	  This	  visual	  might	  come	  in	  handy	  later	  on	  in	  the	  session	  when	  they	  have	  to	  analyze	  activities.	  	  I	  find	  it	  is	  extremely	  important	  to	  highlight	  at	  this	  stage	  of	  the	  workshop	  that	  even	  though	  these	  activities	  are	  humor-­‐based,	  learning	  is	  still	  fundamental.	  Fun	  just	  for	  fun	  will	  not	  necessarily	  help	  students	  improve	  their	  language	  abilities.	  Learning	  or	  linguistic	  practice	  still	  needs	  to	  be	  part	  of	  these	  activities.	  	  I	  highly	  recommend	  providing	  participants	  with	  a	  couple	  of	  examples	  for	  what	  makes	  for	  a	  successful	  humor-­‐based	  activity.	  They	  might	  not	  know	  what	  to	  say	  without	  the	  examples.	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  After	  working	  with	  the	  definition	  and	  emphasizing	  on	  the	  relevance	  of	  language	  in	  humor-­‐based	  activities,	  ask	  Ps	  the	  following	  question	  to	  elicit	  criteria:	  What	  do	  you	  think	  helps	  make	  a	  successful	  humor-­‐based	  activity?	  For	  example,	  does	  it	  need	  to	  include	  an	  element	  of	  fun?	  Should	  it	  be	  something	  where	  everyone	  participates?	  	  	  Have	  Ps	  work	  in	  pairs	  or	  small	  groups	  and	  then	  have	  a	  whole	  class	  discussion.	  	  	  Once	  Ps	  have	  shared	  their	  thoughts/criteria,	  give	  them	  the	  handout	  labeled	  “Criteria	  for	  humor-­‐based	  activities”.	  Have	  them	  compare	  their	  ideas	  with	  this	  handout.	  Encourage	  them	  to	  add	  ideas	  that	  they	  came	  up	  with	  and	  are	  not	  on	  the	  handout	  at	  the	  bottom	  of	  the	  page.	  	  Tell	  Ps	  that	  they	  will	  be	  using	  this	  list	  of	  criteria	  to	  analyze	  3-­‐5	  humor-­‐based	  activities.	  	  	  Instructions	  to	  participants:	  Have	  you	  ever	  chosen	  to	  use	  activities	  or	  materials	  that	  involve	  humor	  and	  perhaps	  even	  help	  lighten	  the	  mood/atmosphere	  of	  the	  class?	  Examples	  of	  this	  could	  be	  the	  use	  of	  readings,	  warm	  ups,	  stories,	  jokes,	  comics,	  etc.	  that	  involve	  humor	  of	  some	  sort.	  Talk	  with	  a	  partner	  for	  3-­‐4	  mins.	  Participants	  discuss	  for	  3-­‐4	  mins.	  Instructions	  to	  participants:	  What	  did	  you	  talk	  about?	  I	  would	  like	  to	  hear	  2-­‐3	  thoughts.	  2-­‐3	  participants	  share	  their	  thoughts.	  	  Instructions	  to	  participants:	  What	  does	  the	  phrase	  “humor-­‐based	  activity”	  mean	  to	  you?	  	  In	  your	  opinion,	  what	  is	  a	  humor-­‐
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	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based	  activity?	  Participants	  discuss	  for	  2-­‐3	  mins.	  	  Instructions	  to	  participants:	  What	  did	  you	  come	  up	  with?	  I	  would	  like	  to	  hear	  3-­‐5	  voices.	  	  For	  this	  workshop	  session,	  we	  are	  going	  to	  define	  humor-­‐based	  activities	  as	  follows	  (put	  up	  poster):	  	  
Humor-­‐based	  activities:	  activities	  that	  foster	  positive	  humor,	  laughter,	  joy	  and/or	  inspiration	  as	  well	  as	  meaningful	  language	  learning	  practice.	  	  
	  Instructions	  to	  participants:	  Notice	  that,	  according	  to	  this	  definition,	  humor-­‐based	  activities	  are	  not	  just	  about	  fostering	  fun	  and	  laughter,	  but	  also	  a	  means	  to	  learning	  and	  using	  language.	  Why	  do	  you	  think	  it	  is	  important	  that	  humor-­‐based	  activities	  also	  include	  a	  focus	  on	  language	  learning?	  Talk	  with	  a	  partner.	  	  Participants	  discuss	  for	  2-­‐3	  mins.	  	  Instructions	  to	  participants:	  What	  are	  your	  thoughts?	  I	  would	  like	  to	  hear	  three	  thoughts.	  	  
	  Instructions	  to	  participants:	  Now	  that	  we	  have	  this	  definition,	  think	  about	  a	  set	  of	  criteria	  for	  humor-­‐based	  activities.	  In	  groups	  of	  three,	  answer	  the	  following	  question:	  When	  designing	  a	  humor-­‐based	  activity,	  what	  should	  it	  include	  so	  that	  it	  is	  successful	  and	  why?	  For	  example,	  would	  you	  include	  an	  element	  of	  fun?	  Why?	  Would	  it	  be	  something	  in	  which	  everyone	  participates?	  Why?	  	  Participants	  work	  for	  3-­‐4	  mins.	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Instructions	  to	  participants:	  What	  did	  you	  come	  up	  with?	  I	  would	  like	  to	  hear	  3-­‐5	  thoughts.	  	  Instructions	  to	  participants:	  In	  the	  handout	  I	  will	  be	  giving	  you,	  you	  will	  find	  a	  set	  of	  criteria	  for	  humor-­‐based	  activities.	  Compare	  the	  criteria	  to	  the	  ideas	  you	  came	  up	  with.	  Add	  any	  of	  your	  ideas	  to	  the	  handout	  that	  are	  not	  already	  listed.	  (Pass	  out	  the	  handout	  with	  the	  criteria).	  	  Whole	  group	  share:	  What	  criteria	  caught	  your	  attention?	  What	  questions	  do	  you	  have	  right	  now?	  	  
T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  	  	  Stage	  #2	  	  	  Participants	  experience	  a	  number	  of	  humor-­‐based	  activities	  and	  analyze	  each	  activity	  in	  terms	  of	  the	  criteria	  present,	  language	  students	  would	  be	  practicing,	  and	  adaptations	  they	  would	  make.	  	  
	  	  Overview	  of	  Stage:	  During	  this	  stage,	  Ps	  will	  experience	  and	  process	  a	  minimum	  of	  3	  (depending	  on	  your	  time	  you	  could	  do	  4	  or	  5)	  humor-­‐based	  activities.	  The	  idea	  is	  for	  them	  to	  go	  through	  the	  following	  cycle	  for	  each	  activity:	  	  
• Experience	  examples	  of	  humor-­‐based	  activities	  
• Describe	  the	  activities	  
• Identify	  criteria	  present	  in	  each	  activity	  
• Identify	  language	  students	  would	  be	  practicing/using	  for	  each	  activity	  	  
• Reflect	  on	  how	  they	  would	  adapt	  these	  activities	  to	  better	  fit	  their	  teaching	  contexts	  	  In	  the	  handouts	  section	  of	  this	  workshop	  plan,	  you	  will	  find	  seven	  different	  humor-­‐based	  activities.	  These	  activities	  are	  taken	  from	  “The	  Laughing	  Classroom”	  by	  Diana	  Loomans	  and	  Karen	  Kolberg.	  Please	  choose	  3-­‐5	  that	  best	  fit	  your	  training	  context,	  you	  find	  most	  relevant	  for	  your	  Ps	  and/or	  that	  you	  have	  experience	  with	  and	  feel	  positive	  about.	  You	  will	  be	  doing	  these	  activities	  
45	  min	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
	  	  During	  this	  stage,	  you	  will	  not	  be	  able	  to	  do	  all	  the	  humor-­‐based	  activities	  with	  your	  participants,	  but	  you	  can	  give	  these	  to	  them	  as	  handouts	  at	  the	  end	  of	  the	  workshop.	  In	  my	  experience	  delivering	  this	  workshop,	  trainees	  always	  appreciate	  leaving	  the	  workshop	  with	  as	  many	  ideas	  as	  possible	  of	  activities	  they	  can	  potentially	  use	  in	  their	  classrooms.	  Participants	  love	  in	  general	  receiving	  handouts	  at	  the	  end	  of	  workshops!	  	  	  Other	  resources	  you	  could	  use	  or	  give	  your	  participants	  to	  refer	  to	  and	  find	  more	  ideas	  for	  creating	  humor-­‐based	  activities	  are:	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with	  Ps	  where	  it	  says	  “Implementation	  of	  humor-­‐based	  activity”	  below	  in	  the	  instructions	  to	  Ps.	  	  All	  of	  them	  highlight	  different	  aspects	  and	  uses	  of	  positive	  humor.	  In	  the	  overview	  for	  each	  activity,	  you	  will	  see	  what	  type	  of	  humor	  is	  emphasized.	  Read	  the	  overviews	  and	  procedures	  for	  each	  activity	  carefully	  before	  you	  decide	  which	  ones	  to	  use.	  You	  will	  see	  that	  there	  is	  procedure	  and	  instructions	  given	  for	  each	  activity.	  	  During	  the	  training,	  give	  the	  Ps	  the	  handout	  labeled:	  “Reflecting	  on	  Humor-­‐Based	  Activities”.	  Before	  the	  first	  experience,	  have	  them	  read	  this	  handout	  in	  pairs	  to	  get	  familiar	  with	  it.	  Tell	  them	  that	  they	  will	  also	  need	  the	  criteria	  handout	  for	  this	  stage.	  	  	  Explain	  to	  Ps	  that	  they	  will	  be	  the	  students	  and	  you	  will	  be	  the	  teacher	  for	  a	  series	  of	  humor-­‐based	  activities.	  After	  each	  activity,	  they	  will	  go	  back	  to	  the	  “Reflecting	  on	  Humor-­‐Based	  Activities”	  handout	  to	  process	  the	  experience.	  	  This	  will	  allow	  Ps	  to	  reflect	  on	  and	  better	  understand	  the	  design	  of	  humor-­‐based	  activities	  	  Follow	  these	  steps	  during	  this	  stage:	  	   1. Do	  the	  activity	  with	  Ps.	  Use	  the	  instructions	  and	  procedures	  given	  for	  each	  activity.	  	  2. Ask	  Ps	  to	  reflect	  on	  the	  activity	  using	  the	  handout	  “Reflecting	  on	  humor-­‐based	  activities”.	  Using	  the	  handout,	  Ps	  describe	  the	  activity,	  analyze	  what	  humor-­‐based	  activity	  criteria	  is	  present	  in	  the	  activity,	  identify	  language	  students	  would	  be	  practicing,	  and	  think	  of	  adaptations	  they	  could	  make	  to	  the	  activity	  to	  better	  fit	  their	  teaching	  context.	  Ps	  first	  work	  on	  this	  handout	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individually,	  then	  in	  pairs	  or	  small	  groups	  and	  finally	  share	  their	  findings	  with	  the	  whole	  class.	  	  3. Move	  on	  to	  your	  next	  humor-­‐based	  activity	  and	  repeat	  steps	  #1	  and	  #2	  until	  Ps	  have	  experienced	  and	  analyzed	  3-­‐5	  different	  activities.	  	  Instructions	  to	  participants:	  You	  are	  going	  to	  experience	  a	  number	  of	  humor-­‐based	  activities.	  After	  each	  activity,	  you	  are	  going	  to	  process	  the	  experience	  using	  this	  handout	  (pass	  the	  handout	  around).	  	  Take	  one	  minute	  to	  familiarize	  yourself	  with	  this	  handout.	  	  	  What	  do	  you	  notice	  in	  this	  handout?	  How	  many	  columns	  are	  there?	  Which	  one	  is	  the	  description?	  What’s	  the	  second	  column?	  Why	  might	  the	  third	  column	  be	  helpful	  for	  you	  to	  think	  about?	  What	  do	  you	  do	  in	  the	  last	  column?	  (Elicit	  answers/thoughts	  from	  participants).	  	  You	  will	  also	  need	  the	  criteria	  handout	  we	  worked	  with	  earlier.	  Make	  sure	  you	  have	  it	  with	  you.	  	  	  For	  each	  of	  these	  activities	  you	  will	  be	  the	  students	  and	  I	  will	  be	  the	  teacher.	  	  	  To	  the	  trainer:	  Implement	  humor-­‐based	  activity	  	  Instructions	  to	  participants:	  Individually,	  fill	  out	  the	  four	  columns	  of	  the	  handout	  “Reflecting	  on	  humor-­‐based	  activities”.	  	  Participants	  work	  alone	  for	  3-­‐4	  mins.	  	  Instructions	  to	  participants:	  Now,	  share	  your	  thoughts	  with	  a	  partner	  or	  in	  groups	  of	  three.	  	  
	  	  	  	  	  	  	  	  	  T-­‐S	  	  	  	  	  	  S	  	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  T-­‐S	  	  	  T-­‐S	  	  	  	  S	  	  T-­‐S	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  Participants	  work	  in	  groups	  for	  3-­‐4	  mins.	  	  Whole	  group	  share:	  I	  would	  like	  to	  hear	  3-­‐5	  thoughts	  about	  this	  humor-­‐based	  activity	  and	  what	  you	  noticed.	  What	  criteria	  were	  present?	  What	  language	  would	  students	  be	  practicing?	  What	  adaptations	  would	  you	  make	  to	  this	  activity	  to	  have	  it	  better	  fit	  your	  teaching	  context?	  	  To	  the	  trainer:	  Repeat	  the	  same	  steps	  starting	  above	  where	  it	  reads	  “Implementation	  of	  humor-­‐based	  activity	  #1”	  for	  each	  humor	  based	  activity	  you	  carry	  out	  with	  your	  participants.	  Do	  at	  least	  three!	  	  	  
	  S-­‐S	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  	  	  
Stage	  #3	  	  Participants	  create	  their	  own	  humor-­‐based	  activities	  using	  at	  least	  three	  pieces	  of	  criteria.	  	  	  
	  	  Overview	  of	  Stage:	  During	  this	  stage,	  Ps	  will	  create	  or	  adapt	  an	  already	  existing	  activity	  to	  design	  a	  humor-­‐based	  activity.	  The	  idea	  is	  that	  they	  use	  the	  criteria	  they	  worked	  with	  earlier	  in	  the	  workshop	  to	  design	  a	  new	  activity	  or	  adapt	  an	  already	  existing	  activity	  turning	  it	  into	  one	  that	  is	  humor-­‐based.	  This	  application	  task	  will	  help	  Ps	  gain	  practice	  in	  using	  the	  criteria	  for	  designing	  humor-­‐based	  activities.	  	  	  Make	  small	  groups	  of	  three	  or	  four.	  Ps	  work	  with	  their	  group	  to	  create/adapt	  a	  humor-­‐based	  activity.	  After	  they	  finish	  creating/adapting	  their	  activity,	  they	  will	  be	  sharing	  it	  with	  the	  whole	  class.	  Tell	  them	  that	  the	  activity	  they	  design	  must	  reflect	  at	  least	  three	  criteria	  for	  humor-­‐based	  activities.	  The	  activity	  they	  create	  can	  also	  be	  an	  adaptation	  of	  something	  they	  have	  done	  in	  the	  past.	  It	  definitely	  does	  not	  have	  to	  be	  something	  completely	  new.	  This	  task	  is	  not	  about	  reinventing	  the	  wheel,	  rather	  seeing	  with	  a	  different	  perspective	  and	  a	  different	  lens,	  a	  humor	  
25	  min.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
	  	  I	  highly	  suggest	  walking	  around	  and	  monitoring	  your	  participants	  as	  they	  are	  working	  on	  creating	  their	  activities.	  They	  might	  need	  some	  support	  and	  it	  is	  always	  helpful	  for	  participants	  to	  be	  able	  to	  ask	  questions	  and	  now	  that	  the	  trainer	  is	  available	  in	  case	  they	  have	  a	  question	  or	  need	  some	  help	  with	  the	  task	  they	  are	  working	  on.	  	  	  When	  your	  participants	  start	  sharing	  and	  describing	  the	  activities	  they	  have	  designed,	  you	  might	  want	  to	  tell	  them	  that	  they	  have	  a	  limited	  amount	  of	  time	  per	  group.	  If	  you	  do	  not	  manage	  the	  time	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based	  lens.	  	  	  After	  the	  Ps	  have	  finished	  designing	  their	  activity,	  have	  them	  take	  turns	  describing	  their	  activity.	  The	  rest	  of	  the	  Ps	  guess	  what	  criteria	  the	  group	  thought	  of	  as	  they	  designed	  the	  activity.	  	  	  Instructions	  to	  participants:	  In	  groups	  of	  three	  or	  four,	  you	  are	  going	  to	  design	  a	  humor-­‐based	  activity	  using	  at	  least	  three	  pieces	  of	  criteria	  from	  the	  handout	  we	  have	  been	  working	  with.	  You	  will	  not	  use	  all	  the	  criteria	  in	  the	  one	  activity.	  	  You	  do	  not	  have	  to	  create	  a	  completely	  new	  activity.	  You	  can	  choose	  something	  you	  have	  already	  done	  in	  the	  past	  and	  adapt	  it	  so	  it	  becomes	  a	  humor-­‐based	  activity.	  	  	  	  Participants	  work	  in	  their	  groups	  designing	  the	  activity	  for	  10	  mins.	  	  Instructions	  to	  participants:	  Now,	  each	  group	  will	  take	  turns	  describing	  their	  humor-­‐based	  activity.	  While	  one	  group	  is	  presenting,	  the	  rest	  have	  to	  identify	  criteria	  they	  included	  in	  their	  activity.	  You	  can	  refer	  to	  the	  criteria	  handout	  if	  you	  need	  it.	  	  	  Groups	  take	  turns	  describing	  their	  activity.	  The	  rest	  of	  the	  Ps	  guess	  about	  the	  criteria	  the	  group	  included	  in	  their	  activity.	  	  	  
	  	  	  	  	  	  	  	  T-­‐S	  	  	  	  	  	  	  	  	  	  	  S-­‐S	  	  	  T-­‐S	  	  	  	  	  	  	  S-­‐S	  	  	  
effectively	  here,	  this	  section	  of	  this	  stage	  could	  take	  much	  longer	  than	  what	  has	  been	  allotted	  for	  it.	  I	  suggest	  giving	  each	  group	  three	  to	  five	  minutes	  maximum	  to	  describe	  their	  activity.	  If	  you	  have	  a	  large	  classroom,	  you	  could	  also	  have	  groups	  share	  their	  work	  with	  another	  group	  instead	  of	  the	  whole	  classroom.	  This	  would	  help	  maximize	  time	  during	  this	  stage	  of	  the	  workshop.	  
Stage	  #4	  	  Participants	  share	  one	  aspect	  from	  the	  workshop	  that	  was	  most	  meaningful	  and	  helpful	  to	  them	  as	  
	  	  Overview	  of	  Stage:	  The	  purpose	  of	  this	  stage	  is	  mainly	  to	  wrap-­‐up	  and	  for	  Ps	  to	  share	  what	  has	  been	  most	  meaningful	  and	  helpful	  to	  them	  as	  teachers	  during	  this	  workshop.	  Allow	  Ps	  to	  have	  2-­‐3	  minutes	  of	  either	  individual	  thinking	  or	  journaling	  time.	  This	  will	  help	  them	  process	  their	  learning	  and	  prepare	  for	  to	  share	  with	  the	  whole	  class.	  Then	  have	  Ps	  work	  in	  groups	  of	  four	  or	  five	  sharing	  one	  thing	  that	  has	  
15	  min	  	  	  	  	  	  	  	  	  	  	  	  
	  	  During	  this	  stage,	  I	  have	  found	  that	  when	  asking	  participants	  to	  think	  about	  what	  they	  have	  learned	  that	  it	  is	  effective	  to	  have	  two	  different	  options.	  Some	  participants	  find	  it	  helpful	  to	  journal	  and	  write	  in	  order	  to	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teachers.	  	  	   been	  meaningful	  to	  them	  in	  this	  workshop.	  After	  they	  have	  shared	  in	  their	  groups,	  ask	  for	  3-­‐5	  Ps	  to	  share	  what	  they	  mentioned	  or	  heard	  someone	  say	  with	  the	  whole	  class.	  	  Instructions	  to	  participants:	  I	  would	  like	  for	  you	  to	  take	  2-­‐3	  minutes	  to	  journal	  or	  think	  individually	  about	  what	  you	  have	  learned	  during	  the	  past	  75	  minutes	  or	  so	  of	  your	  life.	  What	  has	  been	  most	  relevant	  or	  helpful	  for	  you	  as	  a	  teacher?	  Choose	  one	  thing	  that	  you	  would	  be	  willing	  to	  share	  with	  your	  peers.	  	  	  Participants	  journal	  or	  think	  individually	  for	  2-­‐3	  mins.	  	  Instructions	  to	  participants:	  Now,	  I	  would	  like	  for	  you	  to	  work	  in	  groups	  of	  four	  or	  five	  and	  share	  one	  aspect	  that	  has	  been	  most	  meaningful	  and	  helpful	  to	  you	  as	  teachers	  during	  this	  workshop.	  	  	  Participants	  share	  in	  their	  groups	  for	  4-­‐5	  mins.	  	  Instructions	  to	  participants:	  Finally,	  I	  would	  like	  3-­‐5	  people	  to	  share	  what	  they	  mentioned	  or	  something	  that	  they	  heard	  in	  their	  small	  groups	  with	  the	  whole	  class.	  	  3-­‐5	  participants	  share	  their	  thoughts	  with	  the	  whole	  class.	  	  
	  	  	  	  	  T-­‐S	  	  	  	  	  	  	  	  	  S	  	  	  T-­‐S	  	  	  	  	  	  S-­‐S	  	  	  T-­‐S	  	  	  	  	  S-­‐S	  
synthesize	  and	  process	  information	  while	  others	  prefer	  just	  to	  sit	  with	  their	  thoughts	  as	  they	  reflect.	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Handouts	  and	  worksheets	  
 
Reflecting on Humor-Based Activities 




What did you do in 
this activity? Make 
notes that will help 
you remember this 
activity. 
Criteria present in 
this activity 
What criteria for 
activities that foster 
positive humor, joy and 
laughter did you notice 
in this activity? 
Language learning 
goals 
What language point or 
points do students 
practice doing this 
activity? 
Changes/adaptations 
What’s your opinion about 
this activity? Can you use it 
in your classroom? What 
changes would you make to it 
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